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MOTTO 

 

“Karena, sesungguhnya bersama kesulitan ada kemudahan”. 

(QS.Al-Insyirah:5) 

“Never regret a day in your life. Good days bring you happines 

and bad days give you experience” 

“Hidup bukan tentang mendapatkan apa yang kamu inginkan, 

tapi tentang menghargai apa yang kamu miliki dan sabar 

menanti apa yang menghampiri’.Anonim 

Bersabar, bersyukur dan ikhlas. 

-Neta Mela Sari 
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ABSTRACT 

Neta Melasari. 2022. “The Use of Think Pair Strategy in 

Teaching English Speaking Skill at SMPN 11 South Bengkulu 

in Academic Year 2021/2022”.  

( Classroom Action Research at the Grade IX of SMPN 11 

South Bengkulu in Academic Year 2021/2022) 

 

Advisor I: Dr. H. Ali Akbarjono, M.Pd        

Advisors II: Valisneria Utami, M.Ed. 

This research is a research that aims to find out the use of think 

pair share strategies to improve students' speaking skills. The 

subjects of this study were the ninth grade students of SMPN 11 

Bengkulu Selatan for the academic year 2021/2022. Students 

consist of 30 students in one class as respondents. This study also 

aims to find out how the process of learning to speak using the 

think pair share strategy. This research was conducted using 

classroom action research methods. To analyze the data of this 

study using test and non-test techniques, the tests were given to 

students in two cycles. The results of the data analysis showed 

that there was an increase in students' speaking ability from each 

cycle. This is shown from the pre-cycle average of 66.55, after 

using the think pair share strategy in the first cycle there was an 

increanse in the student's average result, namely 71.177 and for 

the second cycle after reflection thnere was an increase. an 

increase in the average student of 77.55. Moreover, in the first 

cycle there were 53.333% (16 students out of 30 students) who 

got a score of 755. 

Key words : Speaking Skill, Think Pair Share Strategy.   
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ABSTRAK 

Neta Melasari. 2022. “Penggunaan Strategi Think Pair dalam 

Pengajaran Keterampilan Berbicara Bahasa Inggris di SMPN 

11 Bengkulu Selatan Tahun Pelajaran 2021/2022”. 

( Penelitian Tindakan Kelas Pada Siswa Kelas IX SMPN 11 

Bengkulu Selatan Tahun Pelajaran 2021/2022) 
 

Pembimbing I: Dr. H. Ali Akbarjono, M.Pd    

Pembimbing II: Valisneria Utami, M.Ed. 

 

Penelitian ini membahas analisis yang bertujuan untuk 

mengetahui penggunaan strategi think pair share untuk 

meningkatkan kemampuan berbicara siswa. Subjek penelitian ini 

adalah siswa kelas sembilan SMPN 11 Bengkulu Selatan tahun 

pelajaran 2021/2022. Terdiri dari satu kelas dengan 30 siswa 

sebagai responden. Penelitian ini bertujuan untuk mengetahui 

proses pembelajaran berbicara dengan strategi think pair share. 

Untuk mengetahui peningkatan kemampuan berbicara siswa 

dengan menggunakan strategi think pair shre. Penelitian ini 

dilakukan dengan menggunakan penelitian tindakan kelas. Teknik 

analisis data yang digunakan dalam penelitian ini adalah teknik 

tes dan teknik nontes, tes yang diberikan kepada siswa berupa 

siklus I dan siklus II. Hasil analisis data menunjukkan bahwa ada 

peningkatan kemampuan berbicara siswa dari setiap siklus. Hal 

ini ditunjukkan dari rerata pra siklus 66,5, setelah penggunaan 

strategi think pair share pada siklus I terjadi peningkatan hasil 

rerata siswa yaitu 71,17 dan untuk siklus II setelah refleksi terjadi 

peningkatan. peningkatan rata-rata siswa sebesar 77,5. Apalagi 

pada siklus I terdapat 53,33% (16 siswa dari 30 siswa) yang 

memperoleh nilai 75. Pada siklus II terdapat 100% (30 siswa dari 

30 siswa) yang mendapat nilai 75. 

Kata kunci : Keterampilan Berbicara, Strategi Think Pair Share. 
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CHAPTER I 

INTRODUCTION 

A. Background  

Speaking skill is the ability to convey feelings and 

ideas in spoken language. Speaking skills are the most 

important part of everyday life because speaking can produce 

tens of thousands of people and thousands of words. As 

humans, people learn to speak at least one language as they 

grow older. Speaking skills can form an opinion or a new 

idea about something to be informed directly.  

In addition, speaking is an activity that involves 

someone to exchange ideas through talking. Richards (2008: 

19) states that speaking skills are part of one's activities to 

interact with other people. By speaking, students will be able 

to express ideas and feelings spontaneously with other 

people. Students can also share the information they know, 

suggest something and comment with others through 

communication. There are so many difficulties that students 
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experience when speaking, especially speaking English, for 

example, lack of vocabulary that can have an impact on 

confidence to speak, an uncomfortable environment also 

makes them not confident to speak and not focus, and many 

more. 

Some students at school sometimes still hesitate in 

speaking English in class. Due to the lack of opportunities 

given by educators to students to speak, the use of strategies 

in the learning process that is still monotonous or not varied 

and students' lack of motivation to focus more on learning 

English. For example, according to student information 

during the learning process, the teacher only explained the 

material with a lecture, then students were asked to listen and 

answer questions according to the material being taught. 

From these activities, it can be seen that the activeness of 

students in learning is still very low, especially speaking 

activities, so students will feel bored and not interested in 

participating in learning. 
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This fact makes teachers have to play an important role 

in paying attention for the process of teaching speaking to 

continue to develop students' communicative abilities. As a 

result, teachers must be able to create a student learning 

process by using good strategies in teaching English that are 

more interesting and effective, fun so that students can 

actively speak. Nunan (2003) explains that the language 

teaching method is a set of procedures that the teacher must 

follow in the classroom. Methods are needed to motivate 

students to learn and help students understand the material 

they are studying. A method will be a bridge between 

teachers and students in processing material in the learning 

process. 

Based on pre-observation and interviews with english 

teachers at SMPN 11 South Bengkulu, learning speaking 

skills is still not effective so that students' speaking skills are 

low. The speaking ability of students is on average 50%, 

while the learning outcomes of students' speaking skills who 
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have reached the KKM are 40% as evidenced by the final 

grades of students. When the researcher made observations 

during the school, the researcher observed that during the 

teaching and learning process in the classroom and there are 

some students who less confident when asked by the teacher 

to answer. Some students whose body movements or body 

language are still lacking when speaking, students have not 

been able to adjust the components of speech such as 

vocabulary, students also have difficulty spelling and 

arranging sentences in spoken form, the classroom 

atmosphere when learning English also looks monotonous. 

With these facts, the researcher interested in using the 

Think Pair Share strategy in learning speaking skills to 

improve these speaking skills. The TPS learning model is a 

discussion strategy to increase student participation in class. 

In this model, students work in pairs by thinking about a 

problem, then brainstorming and then sharing. Barkley said 

that the "Pair" and "Share" components can encourage and 
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compare their understanding of others thereby increasing 

willingness and readiness to speak in larger groups (Lyman: 

1987). 

This study aims to determine whether using the Think 

Pair Share strategy can improve the speaking skills of class 

IX A students at SMPN 11 South Bengkulu or not, and to 

find out the advantages and disadvantages of implementing a 

discussion using the Think Pair Share strategy to improve 

students' abilities. ' ability. speaking skills. The researcher 

wants to use the Think Pair Share problem that occurs in the 

teaching and learning process of speaking in class. The 

researcher say the Think Pair Share strategy is more 

interesting and fun. And can make enjoy in learning and 

teaching speaking English. So it will help the teacher in 

teaching speaking. Therefore, the researcher conducted this 

research with the title "The Use of Think Pair Share Strategy 

in Teaching English Speaking Skill at SMPN 11 South 

Bengkulu, Academic Year 2021/2022". 
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B. Identification of the Problem 

Based on the description presented above in the 

background of the problem above, the researcher will 

identify the following problems: 

1. Students do not have confidence in speaking. 

2. Students interest in speaking is still lacking. 

3. The average students still get a score below the KKM. 

4. Strategy was used by teacher learning English is 

monotone. 

C. Research Question 

Based on the background, the problem of this 

research is the lack of students speaking skill at class XI 

SMPN 11 South Bengkulu. The researcher formulates the 

following problems: 

How could Think Pair Share Strategy increase 

speaking skill at SMPN 11 South Bengkulu? 
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D. The Limitation of the Problem 

a. The subject of this research is at Class XI SMPN 11 

South Bengkulu in Academic year of 2021/2022. 

b. The research only investigates how “Think Pair Share 

strategy” can improve students speaking skill. 

E. Research Objective 

The objective of this study to improve students' 

speaking skills using the Think Pair Share strategy.  

F. Research Significance  

The significance of this study will be explained as 

follows: 

1. This study could improve students interest and ability 

in learning speaking by using Think Pair Share 

strategy. 

2. This study would be useful for the school because this 

thecnique contrubutes to fulfill the schools target in 

improving students speaking skill. 
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3. This study is expected to improve teachers knowledge 

about varios strategy in teaching speaking especially 

Think Pair Share strategy. 

4. This study would be useful for other researchers as 

their references in conducting their research. 

G. Definition of Key Term 

To avoid misunderstanding in understanding 

research entitled The Use of Think Pair Share Strategy in 

Teaching English Speaking Skill at SMPN 11 South 

Bengkulu, the terms in the title are as follows : 

1. Speaking  

Speaking is an oral interaction. Involving two 

or more people to interact with each other and share 

opinions or ideas. That is, speakers must communicate 

with others. Therefore, speaking is communication 

that is carried out through direct interaction and verbal 

exchange that occurs between two or more people 

Richards (2008: 19). 
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2. Think-Pair-Share (TPS) 

Think-Pair-Share (TPS) In this model, students work 

in pairs with think of a problem, then exchange ideas 

and then share. Barkley said that the "Pair" component 

(partners) and “Share” (sharing) can encourage and 

compare their understanding of others so as to 

increase the willingness and readiness to speak in 

groups bigger (Lyman :1987). 
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CHAPTER II 

LITERATURE REVIEW 

A. English Speaking Skill  

1. The Nature of Speaking Skill 

Speaking skills are expressing something orally, 

where there are speakers and listeners, speakers who can 

convey a language and listeners get information and 

process that information speaking skills are very 

important to master, especially in the teaching and 

learning process. The 2013 curriculum explains that 

speaking skills aim to make students able to specifically 

master many things ranging from transactional, 

interpersonal, and direct goals in life and in society, in 

concrete and imaginative ways. This should be mastered 

and done by students when they can speak well around 

them, especially if they learn to speak English. 
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According to Spratt (2005: 34) states that 

speaking skills are productive skills. Using good and 

clear speech acts aims to convey meaning or ideas to 

others appropriately so that people are able to understand 

what is being conveyed. In speaking skills, creating 

verbal exchanges with others to provide clear 

information. That is, express something or what they feel 

verbally. Speaking is a process of interacting with each 

other, using verbal language and must be able to be 

mastered by learning and applying it, especially for the 

use of everyday conversations where speakers can 

interact with each other in conversation and produce an 

understanding. 

According to Richards (2008: 19), speaking skills 

are oral interactions. The verbal interaction involves two 

or more people interacting and sharing opinions or ideas. 

That is, speakers must communicate with other people, 

for example through group work, working on joint tasks, 
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and other strategies they present accessible sequences. 

Therefore, speaking is communication that is carried out 

through direct interaction and verbal exchange that 

occurs between two or more people. 

Based on the theory above, it can be conluded speaking 

skills are skills that enable us to communicate effectively 

because it is done verbally. The speaker provides the ability 

to convey information verbally and can be understood by the 

listener. 

2. Speaking Aspect 

 A speaker when he wants to convey something he 

must determine what aspects will be discussed. Brown 

(2001) states that there are four aspects of speaking that 

students should pay attention to in speaking skills, 

namely: 
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a. Pronunciation 

In the Oxford dictionary (2008) states that 

pronunciation is a language or certain words or 

sounds spoken clearly. In addition, the AMEP 

Research Center (2002) explains that pronunciation 

aims at the production of sounds that we use to 

convey meaning clearly. 

b. Grammar 

Harmer (2001: 12) states that grammar is a 

description of how to change words and can be 

combined into sentences that are good in language 

pronunciation. Grammar is also one of the most 

important components of language because speakers 

and writers communicate and convey their messages 

or ideas clearly and meaningfully because of their 

good grammar skills and understanding. 

c. Fluency 
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Language skills are fluency related to the 

speed and ease used by a language learner in 

performing one of the four core language skills of 

speaking, listening, reading, and writing. 

d. Vocabulary 

Vocabulary is a basic aspect of language that 

must be mastered before mastering English skills 

because without vocabulary, sometimes it is not 

possible to clearly answer what the speaker is saying. 

3. The Function of Speaking. 

According to Richard (2008:21) speaking has 

three functions, namely: 

1) Talking is an interaction.  

Talking is called interaction because it refers 

to conversation and describes the process of 

interacting that serves a social or other function. For 

example, when they meet other people, they 

exchange greetings, talk lightly, and so on. 
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2) Talk is a transaction.  

Talking is a transaction it refers to a situation 

where the focus is on what someone said to achieve a 

goal or be accomplished. In this function, the speaker 

must be able to convey the message accurately so that 

the listener clearly understands what is being 

conveyed, so that the transaction process can run well 

and smoothly. 

3) Talk is a perfomance.  

Talk is a performance, this is a public 

conversation that conveys information, such as class 

presentations, announcements, and speeches. The 

function of speaking is speaking as an interaction 

(social function), speaking as a transaction (to get 

something done), and speaking as a show (speaking 

in public). 
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4. Types of Talking in Class 

 Brown (2001) states that there are several 

categories of speaking, namely: imitative, intensive, 

responsive, transactional, interpersonal and extensive. 

a. Imitative performance is the performance of 

students imitating a sentence or word. Students try 

to determine certain vowels or study intonation 

contours. With the aim of imitation not for 

meaningful interaction but focus on certain elements 

or forms of language. 

b. Intensive is designed to train various phonological 

or grammatical aspects of language, intensive 

performance is to include each prescribed speech 

performance. Brown (2004:273) also states that 

intensive speaking relates to the production of short 

spoken language as a means of demonstrating 

competence such as grammatical, phrasal, lexical, or 
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phonological relationships (prosodic elements: 

intonation, stress, rhythm, point in time). 

c. Responsive is a short reply, which is an example of 

speaking that is displayed not extending into the 

dialogue of conversation, for example a normal or 

basic greeting, short or simple requests and 

comments, etc. 

d. Transactional is a form of language that is an 

extension of responsive language. Transactional 

purpose is to convey or share certain information. 

Transactional is an example of a conversation. 

e. Interpersonal or can be called (dialogue) tends to 

social relations better than exchanging information 

with each other. There are Several elements that 

may be involved in the dialogue such as ordinary 

registers, colloquial language, emotionally charged 

language, slang, ellipsis, sarcasm, etc. 
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f. Extensive planned oral production. Extensive can be 

in the form of reports, summaries, and speeches. 

5. Concept of Speaking Skill in General 

 Learning English is like if you don't practice or 

repeat it, there's no knowledge. English as part of 

communication, speaking more like representing what 

someone wants to say. By speaking, everyone can 

express what is in their mind, an idea, and those thoughts 

can be freely or spontaneously. For most people, 

mastering speaking skills is one of the most important 

aspects of learning a second or foreign language, and 

speaking success can be measured in terms of the ability 

to have conversations in the language itself. 

 “Speaking is a language art that is most often used 

by all humans around the world. The art of speaking is 

very complex. It requires the simultaneous use of a pool 

of abilities that often advance and develop at different 

rates. In general, there are five components of speaking 
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skills related to understanding, grammar, vocabulary, 

pronunciation, and fluency” (Syakur, 1987). 

 Speaking is a very productive skill and can be 

observed directly and empirically, so there are types of 

speaking assessments that can be used in assessing 

speaking skills. According to Brown (2003) he identified 

five types of judgment in speaking, the first is imitative 

speaking. This is the ability to speak to simply imitate 

(imitate) a word, phrase and a sentence. This is a purely 

phonetic level of spoken conversation, a number of 

prosodic, lexical and grammatical features of the 

language are included in the performance criteria. 

 Responsiveness includes all interactions and 

understanding on the test but in very short and concise 

conversations, standard greetings and small talk, few 

requests and corrections, and fabrics. Then talk 

interactively. There is a difference between responsive 

and interactive speaking, which is in the length and 
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complexity of the conversational interaction. Interaction 

can take two forms of transactional language. The last is 

extensive speaking (monologue). In charge of a wide 

range of oral productions such as speeches, class 

presentations, and storytelling, where opportunities for 

oral interaction from listeners are very limited. 

 In this study, researchers chose interactive 

speaking assessments in order to build good 

communication with students so that they are able to 

interact with other people in national and international 

competitions. 

6. Indicators of Speaking Skill 

According to Van Duzer, students' speaking 

skills and students' speaking habits are very important 

because they have an impact on students' success during 

any exchange. Students must be able to be speakers when 

they want to anticipate and then produce the expected 

patterns of certain discourse situations. Students must 
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also be able to master other elements such as repetition of 

words which requires them to have a large vocabulary 

because when they discuss they will provide feedback, 

turn, or diversion. Students must know the usual patterns 

that these interactions follow and access knowledge as 

the exchange takes place. Students must also be able to 

rearrange or emphasize words to clarify a description, 

and use facial expressions that match what is said. 

7. The Techniques of Teaching Speaking. 

According to Pollard (2008:34), there are several 

techniques to involve real communication as follows: 

1) Information gap. 

Each student in the group must have a lot of 

information because it is needed to complete the task 

or activity given by the teacher in class. This 

information gap aims to share information and 

complete their respective tasks. 
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2) Discussion. 

The teacher tries to find a topic of 

conversation that will generate student opinions 

rather than making all students just say they agree. 

Examples include city life and rural life, 

environmental issues, traditional and alternative 

medicine. 

3) Debate.  

It uses a controversial topic because the 

speaker presents one point of view on the topic and 

the other speaker conveys a difference of opinion. 

4) Spontaneous conversation.  

This allows students to communicate about 

themselves that others may be interested in, for 

example, vacation stories, movies they watch. The 

teacher's role is to encourage, help with language or 

difficulties in their communication. 
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5) Role play. 

Students are involved in taking roles and 

carrying out discussions with others who play their 

roles. The teacher explains and manages the situation 

when it takes place. The students prepare themselves 

and in groups, students who play the same role 

prepare together. Then, they formed a new group to 

have a discussion.  

Based on the theory above, the researcher 

concludes that speaking skill is the ability to express 

something directly. Talking with the aim of sharing 

information such as sharing knowledge, telling 

stories, experiences, ideas, etc. Speaking must 

involve more than one or more people to make a 

communicative interaction, that is, there must be a 

speaker and a listener. Speakers who convey 

messages to listeners and vice versa listeners who 

respond because speaking skills are activities that not 
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only produce words or sounds, but also acquire 

meaning. Through working groups and then 

exchanging opinions. Then based on Florez's theory, 

students who experience speaking skills can be seen 

from several indicators: 

1. Students do not have confidence in speaking. 

2. Students interest in speaking is still lacking. 

3. The average students still get a score below the 

KKM. 

4. Strategy was used by teacher learning English is 

monotone. 

B. Think Pair Share Strategy 

1. The Nature of Think Pair Share Strategy 

Think Pair Share is a cooperative learning 

strategy. According to Arends (2012:370) Think Pair 

Share Strategy was developed by Frank Lyman in 

1985. Think-Pair-Share is an effective strategy to 

change the atmosphere in the learning environment in 
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the classroom. Strategy This provides time to think, 

respond, and exchange ideas. Therefore, Think-Pair-

Share is a strategy whose teaching and learning process 

makes students more active and creatively active in the 

classroom. 

Think Pair Share is a very simple but very 

useful strategy. Because of this strategy, the teacher 

gives a topic or question to students in class, then 

students are asked to think and answer questions from 

the teacher themselves, then students are made in 

groups or in pairs, then students discuss to find 

agreement on the answers among their groups. Finally, 

the teacher asks students to present the answers they 

discussed to all other students in the class. This 

strategy also provides opportunities for students to 

work alone or in collaboration with others. With this, 

students have many opportunities to be able to produce 
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good speaking skills, especially English speaking skills 

to share or exchange information in class. 

According to Lie (2008:57) Think Pair Share is 

a type of strategy model created to provide 

opportunities for students to show their participation in 

other people in the class. With this Think Pair Share 

model, students have many opportunities to participate 

actively so that students gain a deeper understanding. 

Based on this opinion, the Think Pair Share (TPS) 

cooperative learning model makes the involvement of 

all students active in the learning process, it will have a 

positive impact on the development of students' 

speaking skills. 

In addition, Think Pair Share is a strategy that 

was initiated to provide opportunities for students to 

think about certain topics and support students to 

formulate their ideas with other students. Students have 

the opportunity to convey ideas that arise in their minds 
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in response to questions given by the teacher in the 

teaching and learning process in class. Then students 

take turns in pairs and share with others. 

Based on the description above, Think-Pair-

Share refers to cooperative learning that makes 

students work in pairs or groups. Students have topic or 

problem ideas, or perhaps individual answers, they 

share ideas with partners. Therefore, they have the 

opportunity to present their ideas and share them with 

the whole class or in groups. 

2. Steps of Think Pair Share Strategy 

According to Yerigan (2008) as quoted in 

Azlina (2010), there are three stages of implementing 

the TPS strategy that are : 

1) Think- Individually  

All students think about the assignments 

given by the teacher. Then the teacher will give 

time to write down their own response ideas 
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before discussing them with their partner. Then, 

the response should be conveyed to the teacher 

before continuing to work with the partner. 

2) Pair- with partner  

Students need to form pairs. The teacher 

gestures for the students to share their responses 

with their partner. At this stage, each student 

discusses in pairs. From the results of the 

discussion, each pair will conclude and produce 

a final answer from their discussion. 

3) Share- to the whole class  

The teacher asks group pairs to share the 

results of the discussion or student responses 

with other class members. At the whole group 

discussion stage, each pair discusses in class to 

find similarities or differences in responses and 

then share opinions, namely by working 

together. 
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From the explanation above, it can be 

concluded that the teacher gives time for students 

to discuss a topic or a question. Second, students 

are divided into pairs and they have to share, 

discuss and express their opinions in pairs. Finally, 

student representatives share their ideas with the 

rest of the class or with other pairs. 

3. Benefit of Think Pair Share Strategy 

a. For students  

According to Azlina (2010) TPS can 

increase students' self-confidence. Many students 

will feel more confident when discussing with 

their partner first before they have to speak in 

front of the class. 

Second, the use of timers creates 

opportunities for students to discuss the ideas that 

are on their minds. In this construction stage, 

students know what they know and what they don't 
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know because it is very useful for students. 

Therefore, students are actively involved in the 

discussion. This occasion, students will think 

critically when discussing and reflecting on a 

topic. Students have many opportunities to 

exchange their thoughts with other students, so 

this will increase their involvement. 

Last, Think Pair Share Strategy improves 

students' communication because they have time 

to discuss ideas. The responses received are 

therefore often more intellectually concise because 

students have the opportunity to reflect on their 

ideas. 

From the statement above, it can be 

concluded that TPS strategy has many advantages. 

They connect from other students, increase 

students' confidence, provide opportunities to 
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share their thoughts, convey their critical thinking, 

and improve the quality of student response. 

b. For teachers 

Using the Think Pair Share technique, 

the teacher is able to build a pleasant 

classroom atmosphere. The teacher creates a 

new atmosphere to attract students to talk. 

Teachers can motivate students to dare to 

express their ideas or feelings and students are 

able to answer questions in class. By using this 

strategy the classroom atmosphere changes 

because students become active students 

during the learning process. 

Second, the teacher can control the 

classroom atmosphere well. The classroom 

atmosphere is no longer centered on the 

teacher alone but on the students. Students are 

used as the center of the teaching process. The 
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classroom atmosphere is not only about 

spending time asking students to answer 

questions and asking them to share them in 

front of the class. Teachers are more creative 

in making new material to be discussed in the 

teaching and learning process. 

4. The Weaknesses of Implementing Think Pair 

Share Strategy 

Lie (2008) stated that there are several 

problems in working in pairs. First, with the large 

number of groups of teachers, they are required to 

always monitor students in class. Both groups 

consisted of two students so the students did not 

have good ideas. In addition, there will be 

boredom felt by students because they have to 

work together with team members who do not 

change. The solution to this problem, the teacher 

must replace members not other members by 
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dividing groups based on the number of students, 

the number of tables, or depending on the choice 

based on the wishes of the students. Then they can 

interact with other students in the class because 

they have changed groups. So that it can reduce 

the boredom of students in implementing this 

strategy. 

With this it can be concluded that the use 

of TPS strategy is good for teaching English. 

However, there are only a few problems that may 

arise in using this strategy. Like the teacher it is 

difficult to help students during discussion 

activities because of the large number of groups. 

Teachers must pay attention to students when 

implementing strategies in order to reduce 

problems in the learning process. 
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C. Conceptual Framework 

Based on observations and interviews at SMPN 11 

South Bengkulu, the researcher found several problems in 

the speaking process. One of them is related to the 

condition of students who are embarrassed to express their 

opinions in English. They say them in a whisper. They don't 

trust themselves to express their opinion. They did not raise 

their hands and waited until the teacher called his name. In 

addition, they still lack vocabulary items. They find it 

difficult to convey their ideas. The activities are 

monotonous so most of the students listen and answer. As a 

result, they find the activity boring and not interesting at all. 

 Based on class problems, TPS will be applied as a 

technique in an effort to improve students' speaking skills. 

Think-Pair-Share is used because the teacher places 

students less often during training can be facilitated through 

working in pairs. Working together will have a positive 

impact on students' vocabulary, pronunciation and learning 
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materials self-esteem. They have the opportunity to practice 

speaking with their partner. 

D. Previous study 

The first study performed by Feni Cahyani (2018) 

entitled “The Use of Think-Pair-Share strategy to Improve 

Speaking Performance”. The researcher employed a 

quantitative method with experimental study of pretest and 

posttest control group design to investigate whether the use 

of TPS strategy can boost students’ speaking skill 

performance or not (Weda, et al., 2021). This research 

conducted in the third grade students of MTsN 2 Banda 

Aceh in which the number of the sample were 25 students 

from class IX-2 and IX-3. The study found that the score of 

students’ speaking performance increase after they learning 

trough TPS strategy. This finding can highly be 

recommended for teachers in teaching EFL class.  

The second study conducted by Fitria Nurulaeni 

and Ch Ismaniat (2019) did research entitled Think-Pair-
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Share Model: Improving Activeness and Communication 

Skills of Prospective Elementary School Teachers. The 

researchers implemented think-pair strategy with action 

plan used a qualitative approach to find out the 

improvement communication skill of students. The sample 

of this study were 43 students of elementary teacher 

education (ETE) program at one university in Yogyakarta. 

As it enhanced student behavior and communication skills, 

implementing the think-pair-share model in the basic 

science concept subject was successful. The findings 

indicate that an increased percentage of each sign was 

present. 

The third Annisaa Eka Warliati developed the 

following study on TPS strategy, Zainal Rafli and 

Darmahusni entitled “Discussion and Think Pair Share 

Strategies on Enhancement of EFL Students’ Speaking 

Skill: Does Critical Thinking Matter?” This study aims to 

investigate the strategies of learning such as Discussion 
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Strategy and Think-PairShare Strategy/TPS, which are 

mediated by critical thinking on the speaking skill. The 

sample of this research were 60 students of the Department 

of English Education at a private university in Cirebon. 

This study implemented an experimental research design 

with a 2X2 factorial design. The study showed four major 

findings. First, the scores of discussion strategy was higher 

than those of think pair share on improving students’ 

English speaking skill. Second, the scores of high critical 

thinking level was higher than those of low critical 

thinking. Third, learning strategy and critical thinking 

toward English speaking skill related each other. Fourth, 

there was no improvement in students’ speaking skills 

using strategy and Think Pair-Share strategies in the low 

critical thinking level group. 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This research employed classroom action research. 

Arikunto, Suhardjono, and Supardi (2015:1) explain that 

classroom action research (ECAR) is research that 

describes what events occur when treatment is given, 

classroom action research also shows the process from 

beginning to end whether it has an effect or not. It can be 

said that Ecar is a type of research that shows the process 

and results to improve the quality of teaching and learning. 

The researcher will conduct  the students of class 

IX A at SMPN 11 South Bengkulu. The researcher took one 

of the classes whose students' speaking ability still had the 

lowest average score. The researcher asked the English 

teacher in the class, he said that based on his experience 

during the teaching and learning process of speaking skills, 
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the researcher found problems from the teacher such as the 

inability of students to speak, especially English. The 

researcher choice the Think Pair Share strategy as a 

solution to fix problems in class.  

Classroom action research has the following 

principles: (1) educators and education staff have the main 

task of creating or organizing a good and quality learning 

process in the classroom; (2) research is an integral part of 

the teaching and learning process, which does not require 

specific time or data collection methods; (3) the research 

process is an integral part of learning so it must be carried 

out by sticking to certain scientific lines and rules; (4) 

problems that exist or are experienced are real learning 

problems and involve professional responsibility and 

commitment to diagnosing problems rather than real events 

that occur in the context of learning that is not wrong; (5) 

being consistent and caring to try to improve the quality of 

learning is very much needed in schools; (6) classroom 
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action research has a scope that should be limited to 

learning problems in the classroom, but can be extended to 

levels outside the classroom, for example system or 

institutional level. 

Based on the experts above, it is concluded that 

classroom action research is a research that has a reflective 

nature by carrying out certain actions to make 

improvements in an effort to improve the quality of 

learning practices in the classroom so that students can get 

better learning outcomes than before. Further explanation 

that Classroom Action Research includes four stages, 

namely planning, implementation, observation, and 

reflection. 

This research was conducted with the reason to be 

able to see the improvement of speaking skills including the 

process and learning outcomes by applying the Think-Pair-

Share strategy. In the results of the initial observations 

made by researchers in September, researchers found that 
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speaking skills had never been done using the Think Pair 

Share strategy. 

B. Research Setting 

The object of Classroom Action research was the 

students of class IX A of SMPN 11 South Bengkulu. The 

researcher chooses the class because most of the students 

have low on speaking skill. 

C. Research Method 

In this research, the researcher uses classroom 

action research. Encouraging students to participate 

actively in the process of learning activities in class in 

order to improve the process of speaking skills using 

Think Pair Share Strategy. Action research is a systematic 

process for solving problems in an educational institution 

or schooland make repairs. Classroom Action Research is 

broad movement research that has been going on in 

general education for some time. This is related to the 
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reflective notion of practice and the teacher as a 

researcher. This means that action research is a handy way 

of looking at an exercise to check if it's the way you feel it 

should be.  

Action research is carried out by one or more 

individuals or groups to the purpose of solving a problem 

or obtaining information to inform practice. Those 

involved in action research generally want to solve several 

types of day-to-day issues, such as performances to 

reduce absenteeism or 

incidents of vandalism among students, motivating 

student apathy, looking for ways to use technology to 

improve English teaching, or increase funding. 

In addition, Yogesh Kumar (2016:48) state that 

action research is a method to improve and modify the 

classroom work system in schools. From the explanation 

above, it can be concluded that the class action research is 

research in the teaching and learning process in the 
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classroom which aims to solve a problem or fix 

something. The main objective of Action Research is to 

identify 'problematic' situations or problems that are 

participants which may include teachers, students, 

managers, administrators, or even parents consider taking 

a deeper and systematic look. 

The purpose of this research is to find a solution to 

the problem. In this research the researcher needs 

collaborators to help him in this action research because it 

is still a new writer. Arikunto (2010) defines collaborative 

research as research conducted together by helping 

friends. The author asked the English teacher in the tenth 

class, she is Mrs. Herni S.Pd as a research collaborator in 

conducting research. 

1. Cycle I 

1) Planning 

Planning stage the researcher must put 

together all the wishes in speaking capabilities from 
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the beginning of the have a look at to the end, in 

order that the results of this examine may be 

according with what the researchers assume. The 

planning steps encompass: (1) preparing a lesson 

plan (RPP) related to speaking skills and making 

use of think Pair share techniques, (2) researchers 

getting ready gaining knowledge of materials, (3) 

researchers growing test and non-test devices 

(remark publications, interviews). manuals, and 

documentation). and (four) researchers collaborate 

with class k instructors while getting to know might 

be executed in class. 

2) Implementation 

The actions taken should be according with 

what has been planned from the start of the 

research. The moves taken in trendy are carrying 

out talking abilities getting to know activities the 

usage of the assume Pair share strategy. This level 
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has 3 stages, specifically apperception, studying 

technique, and assessment. The apperception level 

is the adjustment level for college students in order 

that they may be prepared to follow the learning 

method. This stage is inside the shape of the trainer 

greeting students when beginning mastering 

activities, the instructor asking the pupil's 

circumstance, and the teacher frightening students 

to bring the obstacles experienced for the duration 

of the talking learning method. 

a. Think- Individually 

At this stage, each student is given time 

to think about the assigned task. Students also 

express their own ideas or responses before 

discussing these responses with their partners.  

b. Pair- with a partner 

Students are formed in pairs. The 

teacher just gestures for the students to share 
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their responses with their partner. At this stage, 

each pair discusses ideas for assignments given 

by the teacher. At the end of the discussion, 

each group concludes and gets the final answers 

for their assignments. 

c. Distribute-to the whole class. 

At this stage the teacher questions group 

pairs to share the results of the discussion, in 

the learning team with all students in the class. 

After that there was a big discussion where 

each pair discussed the results of their 

discussion in front of the class to find 

similarities or differences in responses or 

opinions from various other pairs. 

3) Observation 

The observation phase carried out is 

observations made during the learning process 

carried out at school. This stage reveals events 
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related to teaching and learning activities in the 

classroom, both student activities during learning 

activities and student responses to learning 

strategies. Data development was carried out by 

means of tests and non-tests. In the observation 

process, data were obtained in several ways, 

namely (1) conducting written tests on students to 

determine students' speaking skills and 

improvement after two cycles, (2) student 

observations to determine student behavior or 

activities during learning activities, (3) photos to 

very important documentation as a report in the 

description of student activities during learning. 

4) Reflection 

 Reflection is the stage where the researcher 

sees the results of the actions and observations 

made. If there are unsatisfactory results, as a 

material for improvement in cycle II. There are 
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several evaluation results that can be used as 

reflections, namely (1) are there advantages and 

disadvantages of the think pair share strategy used 

by teachers during the teaching and learning 

process, (2) the results of researcher observations in 

cycle I, (3) actions taken by students, and (4) the 

actions taken by students are examined by 

researchers during the learning process. Then the 

results of this reflection can be compiled as a 

learning implementation plan for cycle II. Problems 

in cycle I that arise can be found a way out in cycle 

II, if for example there is an excess it will be 

maintained.  

2. Cycle II 

The second cycle process is a contincuation 

stage the first cycle, the process is the samee as the first 

cycle, but the second cycle is an improvements stage in 

first cycle learningg process which is not perfect. In the 
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first cycle, there was no clear data on improving 

speaking skills using the TPS strategy, so that in the 

first cycle the students' speaking ability could not be 

said to have increased. The improvement of the 

teaching and learning process in cycle II was found in 

the preparation during the learning process, the 

learning atmosphere to be more comfortable and 

concentrated. The steps in cycle II are: 

1) Planning 

The planning stage on this 2d cycle, 

gaining knowledge of has been improved and 

delicate. The deficiencies that befell in the first 

cycle might be corrected. The teacher prepares test 

and non-test questions in cycle II, and the 

researcher coordinates with the difficulty teachers 

in magnificence. 
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2) Implementation 

Second cycle, the movements taken had 

been upgrades inside the first cycle by means of 

correcting mistakes and completing present 

deficiencies. The motion in cycle II isn't the same 

as cycle I, particularly before students start 

speaking, the instructor explains first the errors 

that arise in cycle I, then college students are given 

directions in order that speakme activities in cycle 

II become better. 

b. Observatiomn  

Commentary student observatioons have 

been executed at some stage in the studying 

process, in cycle II there increase in student 

behavior test effects. student behavior is observed 

starting from the activity of college students 

carrying out assignments, the way college students 

convey the outcomes in their assignments and the 
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manner students reply to what is said by the 

teacher. 

c. Reflection 

At this mirrored image degree, it's miles 

received by paying interest to test results and non-

check outcomes which include pupil observations, 

interviews, and photo documentation. in the 

second cycle, mirrored image makes conclusions 

and unearths out the effectiveness of using the TPS 

strategy in speaking and sees the development of 

students' speaking talents, in addition to to find out 

modifications in student conduct after taking part 

in learning. 

D. Data and Data Sources 

1. Data 

  The data for this class action research are the truth 

and numerical results about improving speaking skills 



52 
 

 

using the think pair share strategy in class IX A 

students of SMPN 11 Bengkulu Selatan. 

2. Data Sources 

a. Resource persons are teachers and students of class 

IX A SMPN 11 South Bengkulu 

b. The research place for the teaching and learning 

process of English is held in the classroom when 

there is a learning process where the think pair share 

strategy is used. The archives and the documents 

needed are the attendance of students, teachers, a list 

of English grades for grade IX A students of SMPN 

11 Bengkulu Selatan, K13 and all things that 

support the implementation of the research. 

E. The Technique of Data Colections 

    The data obtained are using qualitative and 

quantitative data, while the data collection technique used 

in this research is to do tests and non-tests to measure or 
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get the results of improving speaking skills with the think-

pair-share strategy. 

1. Technical Test 

Data collection in the study was obtained by 

using a test. The test was conducted twice, in cycle I 

and cycle II. The test material refers to every aspect of 

speaking assessment. The researcher made each student 

by speaking English. Furthermore, there will be an 

evaluation of the process of learning to speak English 

using a question and answer test in class. In the first 

cycle the test results will be analyzed so that they can 

see and find out the weaknesses of speaking to 

students, then become a reference for solving them in 

the second cycle. In cycle II, the results were analyzed 

in order to find out the improvement in speaking skills 

using the think pair share strategy. Student tests are 

assessed by following Harris's (1969) theory as 

follows: 
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Table 3.1 

Speaking Measurement 

Component 

Speaking 

Measurement 

Points Behavioral Statements 

 

 

 

 

 

Pronounciations 

5 At least have a foreign accent 

even if a little 

4 although one is aware of a 

definite accent, but always 

understandable. 

3 Pronunciation requires a 

concentrated listener because it 

sometimes causes 

misunderstandings during 

interactions. 

2 The pronunciation problem is 

very difficult to understand. So 

it must be repeated. 

1 Pronunciation becomes a 
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problem sevare when speech is 

almost incomprehensible. 

 

 

 

 

 

 

Grammar 

5 Make visible structural or 

grammatical or word order 

errors (if any). 

4 Making grammatical errors and 

wrong word order will obscure 

meaning.. 

3 Makes grammatical and word 

order errors that sometimes 

obscure meaning constantly. 

2 Errors in the grammatical 

arrangement and the order in 

each word will make 

understanding more difficult. 

Therefore, they must often 

rearrange sentences or by 

limiting themselves to basic 

patterns. 
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1 Errors in every grammar and 

idiom can hardly be understood 

clearly. 

 

 

 

 

 

 

Vocabulary 

5 Use of vocabulary and idioms is 

virtually that of native speaker. 

4 Sometimes uses un appropriate 

terms and/or rephrase ideas 

because of lexical 

inadequancies. 

3 requently uses the wrong words, 

conversation somewhat limited 

because of inadequate 

vocabulary. 

2 Misuse of words and very 

limited vocabulary make 

comprehension quite dificult. 

1 Vocabulary limitations so 

extreme as to make conversation 

virtually impossible. 
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Fluency 

5 Speech as fluent and efforless as 

that of a native speaker. 

4 Speed of speech seems to be 

slightly affected by language 

problems. 

3 Speed and fluency are rather 

strongly affected by language 

problems 

2 Usually hesitant, often forced 

into silence by language 

limitations 

1 Speech is as halting and 

fragmentary as to make 

conversation virtually imposible 

 

 

 

 

 

5 Appears to understand 

everything without difficulty. 

4 Understands nearly everything 

at normal speed, although 

occasional repetition may be 
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Comprehension necessary. 

3 Understands most of what is 

said at slower than normal speed 

with repetitions. Has great 

difficulty following what is said 

2 Can comprehend only “social 

conversation” spoken showly 

and with frequent repetition 

1 Cannot be said to understand 

even simple conversation 

English 

 

Table 3.2 

Guideliness for Assessment of Speaking Skills 

No  Score Interval Category  

1 85-100 Very Good 

2 75-84 Good  

3 65-74 Enough  

4 0-64 Minus  
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   From the table above, it can be seen that students will 

get the highest score, namely from the five aspects of the 

assessment that have been determined if students get the 

maximum score. Therefore, when students will get the 

maximum score if the student has got a total score of 100 

from the five aspects obtained. Final grades on students can 

be obtained using the following formula: 

   The maximum score was 25 : 

   Score : 
                       

              
 x 100 

2. Technical  Nontest 

a. Observations 

"Observation is an observing activity centered on 

objects by using equipment or human needs to see 

results". Arikunto's statement (2006:156) So, in this class 

research observation, the research used is a systematic 

observation research. The object of observation is to see 

the activities of students in learning English in class. This 

observation was carried out by research in order to be able 
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to see and find out how the condition of the class and 

students participating in the teaching and learning process, 

student motivation, difficulties or students' problems when 

speaking English. This study uses a checklist observation 

to be more systematic, containing a list of all student 

activities and responses or events that may occur during 

learning. 

2. Documentation  

Documentation in research is guided and aims to obtain 

non-test data in the form of images when the learning process 

takes place in each cycle. The purpose of this is to prove that 

research on the use of think pair share strategies to improve 

students' speaking skills was actually carried out by 

researchers in class IX A of SMPN 11 South Bengkulu.
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CHAPTER IV 

DATA ANALYSIS AND DISCUSSION 

A. Data Analysis 

Data collection was carried out by observation 

researchers in the classroom. Then the researcher 

discusses or consults with the teacher about what things 

they should do during the research. This research focuses 

on each action carried out in two cycles. The class chosen 

was class IX A of SMPN 11 Bengkulu Selatan which 

consisted of 30 students. 

B. Report of Cycle I 

Researchers are teachers who try to improve 

students' speaking skills by using or through think pair 

share strategies. The think pair share strategy will be 

successful in improving students' English speaking skills. 

The details of cycle I are as follows: 

1. Planning  
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Researchers make lesson plans, prepare materials 

to be used or related to oral tests, namely 

pronunciation, grammar, fluency, word understanding, 

understanding, and topics they will discuss in class. All 

materials or tools used by researchers to teach students 

in class so that the learning process takes place 

smoothly. 

2. Acting  

This stage includes three stages: apperceptionn, 

learningg process, and evaluation. At the apperception 

stage, the teacher and resercher open the class by 

greeting students and linking the learning activity 

material to be carried out with the experience of 

students with previous material or activities, the 

teacher also provides an overview of the benefits of 

studying the lessons to be studied, if this material or 

theme is done well and earnestly and mastered well, 

students are expected to be able to explain about the 
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material being studied. Then as a reference the teacher 

informs the material to be discussed at that time, 

informs about core competencies, basic competencies, 

indicators, and KKM at the meeting that takes place, 

divides study groups, explains the mechanism for 

implementing the learning experience according to the 

learning steps. 

At the learning stage the process are: 

1) Think-Individually: Each student thinks about the 

assigned task. They will be given time to express 

their own ideas or responses before discussing them 

with their partner. Then, the response should be 

conveyed to the teacher before continuing to work 

with the partner. 

2) Pair-with partners: Students need to form pairs. 

Researchers need to cue students to share their 

responses with their partners. At this stage, each 

pair of students discuss their ideas about the task. 
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From the results of the discussion, each pair 

concludes and produces their final answer. 

3) Distribute to the whole class: The researcher asks 

pairs to share the results of the discussion or 

student responses, in the study team, with the 

whole class, or with the whole class during the 

follow-up discussion. In the large discussion stage, 

each pair facilitates class discussions so that they 

can find similarities or differences in the responses 

and opinions of various pairs of each. 

Table 4.2 

The Scoree of Students Speaking Test Cycle I 

 

No 

 

Subject  

Score per Aspect  

score Pronou 

ciation  

Grammar  Vocabulary  Fluency  Compr

ehensio

n  

1 AM 20 20 15 10 10 75 

2 AN 20 20 15 10 10 75 

3 AS 15 15 15 10 10 65 

4 BA 15 15 15 10 10 65 

5 CDS 25 15 15 10 10 75 

6 CJ 20 20 15 10 10 75 

7 CBA 25 15 15 10 10 75 

8 DAF 15 15 10 10 10 60 
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Table 4.2 

Persentage of Students Speaking Cycle I 

No  Category Score 

interval 

Frequency  Percenta

gee  

Information  

1 Very 

Good 

80-100    

2 Good  75-84 16 55,33% Tuntas 

3 Enough  64-75 11 36,66% Tidak Tuntas 

4 Minus  0-60 3 10% Tidak Tuntas 

Total   30 100%  

Level of complete : 16 : 30 X 100 = 53,33% 

Incomplete percentage : 14 : 30 X 100 = 46,67 % 

  

The speaking skills of class IX students were obtained 

by 16 students who were declared complete and 14 students 

who were declared incomplete based on the results of the 

first cycle. The results of the research stated that the students' 

speaking ability was still unsatisfactory because it did not 

meet the standard of success with completeness. Minimum 

score was 75 and the criteria for completeness were at least 

75% of the total number of students. Based on the analysis 

above, researchers and English teachers really need action in 

the form of improvement so that the learning process by 
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setting the appropriate steps to improve students' speaking 

skills by doing the second cycle. 

3. Observing  

 Researchers conducted observations of students and 

class teachers. Observations were made when the learning 

process started until it ended. In this observation, it will be 

seen events related to learning as a whole, both student 

activities during learning activities and student responses to 

the learning method taking place. During this observation, 

the data was obtained in several ways, namely (1) a written 

test that aims to determine the improvement and speaking 

skills of students after two cycles, (2) student observations, 

namely to find out and see all student behaviors and activities 

during learning activities, ( 3) photo documentation which is 

very important as a report in the ongoing learning. in the 

form of a description of student activities during learning. 
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Table 4.3 

Student Observations Sheets Cycle I 

No Information  Number of Active 

Student 

Percentage  

1 
Readiness of 

students in 

participating in 

learning 

  

  
     

46,66% 

2 
Student activity in 

asking and 

answering 

questions. 

 

  
      

10% 

3 
Students’ 

seriousness in 

listening to the 

teacherexplanation 

  

  
     

36,66% 

4 
Orderly in learning   

  
     

43,33% 

5 
Students’ 

seriousness in 

participating in 

learning 

  

  
     

56,66% 

 

Table 4.4 

Teacher Observation Cycle I 

No Activity  Observation Result 

VG G E M 

1 Skill to open and close 

lessons 
    

2 Explaining skills     

3 Using of Think Pair Share 

Strategy 
    

4 Provide reinforement     
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5 Questioning skill     

6 Manage class     

Total  20 

Mean  83,33 

Category  Good 

   

  Assesment Criteria : 

  VG : Very Good (4)   E : Enough (2) 

  G : Good (3)    M : Minus (1) 

4. Reflecting  

In this reflection stage, the researcher saw the 

results of the action and observation stages in the 

classroom. The negative results can be used as material 

for improvement in the second cycle. Evaluation results 

that can be used as reflections are (1) disclosure of the 

advantages and disadvantages of each model used by 

teachers in the learning process, (2) disclosure of 

observations made by researchers, (3) disclosure of 

actions taken by students, and (4) disclosure of actions 

taken by researchers during the learning process. The 

results of the reflection can be arranged learning 



70 
 

 

implementation plans for the second cycle. Problems 

that arise in the first cycle will be found conclusions or 

solutions in the second cycle, whereas if there are 

advantages it will be maintained and improved 

continuously. 

C. Report of Cycle II 

  In stage II the process is the same as in cycle I, but 

this second cycle is an improvement stage during the first 

cycle of learning process. Cycle I did not get clear data on 

improving speaking skills using the think-pair-share 

strategy to students, so that in cycle I, students' speaking 

ability could not be called increased, because the first 

cycle of research had not been carried out. So that in the 

first cycle there is no conclusion or conclusion. The 

improvement of the second cycle learning process lies in 

the preparation of the learning process, conditioning the 

learning atmosphere to make it calmer and more 
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concentrated. The steps in cycle II are planning, action, 

observation, and reflection. 

1. Planning 

In the planning stage in the second cycle, learning has 

been improved and refined in such a way that at this 

stage the shortcomings contained in the first cycle can 

be corrected. The teacher also prepares test and non-

test questions for cycle II and coordinates again with 

the subject teacher. 

2. Acting 

At the planning stage of the second cycle, learning has 

been improved and refined. At this stage the 

shortcomings that occur in the cycle will be corrected 

by the researcher. 
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Table 4.5 

The Score of Students Speaking Test Cycle II 

 

No 

 

Subject 

Score per Aspect  

Score Pron

oucia

tion 

Grammar Vocab

ulary 

Fluency Compre

hension 

 1 AM 25 20 15 10 10 80 

2 AN 25 20 15 10 10 75 

3 AS 25 15 15 10 10 75 

4 BA 25 15 15 10 10 75 

5 CDS 25 20 20 10 10 85 

6 CJ 25 15 15 10 10 75 

7 CBA 25 20 20 10 10 85 

8 DAF 25 15 15 10 10 75 

9 DM 25 15 20 10 10 75 

10 EFU 25 15 15 10 10 75 

11 FC 20 20 15 10 10 75 

12 FF 20 20 20 10 10 75 

13 GO 25 15 15 10 10 80 

14 GAR 25 20 15 10 10 75 

15 GS 25 15 20 10 10 80 

16 HRY 25 20 20 10 10 85 
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17 IPS 25 20 15 10 10 80 

18 KNF 25 20 15 10 10 80 

19 ME 20 20 15 10 10 75 

20 MS 25 20 20 10 10 85 

21 MTS 20 20 15 10 10 75 

22 MA 20 20 15 10 10 75 

23 MN 20 20 20 10 10 80 

24 NA 25 15 15 10 10 75 

25 OA 20 20 15 10 10 75 

26 R 25 20 15 10 10 80 

27 RMP 20 20 15 10 10 75 

28 RI 25 15 15 10 10 75 

29 SMA 20 20 15 10 10 75 

30 SR 20 20 15 10 10 75 

Total 
690 540 495 300 300 2325 

Mean 
23 18 16,5 1o 10 77,5 

Complete 
30 100% 

Not Complete 
0 0 

    

   The table above can be concluded and it can be 

explained that the average score of students' speaking ability in 
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class IX is 77.5. With this, it is certain that the score shows an 

increase compared to the first cycle, which is 71.17. Based on the 

average value seen and obtained from the research in the first 

cycle is 71.17 and the level of completeness is only 53.33% of 

students who achieve completeness. After the second cycle was 

carried out, there was an increase with an average of 77.5 and a 

100% completeness level of students because it used the think 

pair share strategy. It will become clearer in the table below. 

Table 4.6 

Persentage of Students Speaking Cycle II 

N

o  

Categor

y  

Score 

interv

al  

Frequenc

y  

Percenta

ge  

Informatio

m  

1 Very 

Good 

85-100 4   

2 Good  75-84 26   

3 Enough  65-75    

4 Minus  0-64    

Total  30 100% 

Level of complete : 30 : 30 X 100 = 100% 

Incomplete percentage : -  

   

Based on the results of research conducted in cycle II, 

the speaking ability of class IX A students increased by having 

a total of 30 students, the assessment of the data results also 
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stated that students' speaking abilities were successful and 

satisfactory because they had exceeded classical mastery. With 

an average value of English subjects that is 75% and a 

Minimum Completeness Standard value of 75. 

1. Observing 

Observations continued for the last time in the second 

cycle. Student activity was observed and it was shown 

that most of the students had no more problems in 

speaking. They really like the discussion and topics given 

by the teacher while studying. Students are already active 

during the teaching and learning process and are more 

enthusiastic than before. 

Table 4.7 

Students Observation Sheets Cycle II 

No Information  Number of 

Active Student 

Percentage  

1 Readiness of students 

in participating in 

learningg 

  

  
      

66,66% 

2 Student activity in 

andd answering 

questions. 

 

  
      

23,33% 
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3 Students’ seriousness 

in listening to the 

teacherexplanation 

  

  
      

60% 

4 Orderly in learning   

  
      

56,66% 

5 Students’ seriousness 

in participating in 

learning 

  

  
      

53,33% 

 

Table 4.8 

Teacher Observation Cycle II 

No Activity  Observation Result 

VG G E M 

1 Skill to open and close lessons     

2 Explaining skills     

3 Using Think Pair Share 

Strategy 
    

4 Provide reinforement     

5 Questioning skill     

6 Manage class     

Total  20 

Mean  83,33 

Category  Good 

   

   Assesment Criteria : 

   VG : Very Good (4)   E : Enough (2) 

G : Good (3)    M : Minus (1) 
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1. Reflecting 

   Reflection results are obtained by paying attention 

to test and non-test results which include student 

observations, and photo documentation in class during 

the learning process. In cycle II, reflection aims to make 

or draw conclusions and find out the effectiveness of 

students when using think-pair-share strategies in their 

speaking and see an increase in speaking skills, and find 

out changes in student behavior after following the 

lesson. 

D. Improved Students Speaking Skill of Cycle I and Cycle 

II 

   The teaching and learning process in this study 

which has been carried out by researchers using the think 

pair share cooperative strategy to improve speaking skills 

in class IX A students of SMPN 11 Bengkulu Selatan has 

obtained research results which state that students' 

speaking skills using this think pair share strategy can 
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increase. The results can be seen from the results of the 

assessment tests given to students to be carried out at any 

time in the stages of learning activities carried out by 

researchers, namely cycle I and cycle II. Tables and 

diagrams are very visible that students' learning skills 

from cycle I to cycle II. 

Table 4.9 

Improved Students Speaking Skill of Cycle I and Cycle 

II 

No  Subject Students Score Improved 

Score of Cycle I 

and Cycle II 
Cycle I Cycle II 

1 AM 75 80 10 

2 AN 75 75 0 

3 AS 65 75 10 

4 BA 65 75 10 

5 CDS 75 85 10 

6 CJ 75 75 0 

6 CBA 75 85 10 

8 DAF 60 75 15 

9 DM 75 75 0 

10 EFU 70 75 5 

11 FC 70 75 5 

12 FF 65 75 10 

13 GO 80 80 0 

14 GAR 65 75 10 

15 GS 75 80 5 

16 HRY 80 85 5 
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17 IPS 65 80 15 

18 KNF 60 80 20 

19 ME 70 75 5 

20 MS 80 85 5 

21 MTS 75 75 0 

22 MA 75 75 0 

23 MN 80 80 0 

24 NA 60 75 15 

25 OA 75 75 0 

26 R 80 80 0 

27 RMP 65 75 10 

28 RI 65 75 10 

29 SMA 75 75 0 

30 SR 65 75 10 

Avarage  71,17% 77,5% 6,5 

 

Table 4.10 

Improved Avarage Score Cycle I and Cycle II in Each Aspect 

Aspect  Avarage Score Improved 

Cycle I Cycle II 

Pronounciation  19,83 23 3,17 

Grammar  17,67 18 0,33 

Vocabulary  13,67 16,5 2,82 

Fluency  10 10 0 

Comprehension  10 10 0 

Total  71,17 77,5 6,33 
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Figure 4.1 

Diagram Improved Students Speaking skill Cycle I and Cycle 

II       

 

  Based on the description above, the teacher and 

researcher concluded that the learning process in 

implementing the Think Pair Share strategy in class IX A to 

improve speaking skills had been running smoothly and well. 

It can be seen from the results of the research results in cycle 

I and cycle II that it increases according to the Minimum 

Completeness standard of 75 and the percentage of classical 

completeness of students is 75%. With this, it can be 
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concluded that the use of the Think Pair Share cooperative 

strategy can improve the speaking skills of class IX students 

of SMPN 11 Bengkulu Selatan. 

E. Discussion  

 The researcher elaborated the results and the 

research process in this section. The purpose of this study 

was to determine whether there was a significant effect and a 

significant difference on the speaking ability of students who 

were taught using the think pair-share strategy and who did 

not. Based on the explanation in the previous data analysis, 

the results show that there is a significant and significant 

difference in students' speaking ability after being taught 

using the think-pairshare strategy. This can be proven by the 

results of cycle I and cycle II. However, before the researcher 

presents the results of his research, the process will be 

discussed first in this section. 

 In conducting the research, the researcher 

conducted cycle I and cycle II. In cycles I and II, class IX A 
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of SMPN 11 South Bengkulu did well on the test. There were 

30 students in cycle I. The students were asked to write a text 

on the topic provided by the researcher. Then, they were 

given 7 minutes to prepare their descriptions before 

presenting them in front of the class. In preparing their 

descriptions, students apply the think-pair-share strategy. The 

steps are they think about the theme for a while, get pairs 

(pairs) to share their ideas about the theme, and finally, they 

share their answers to all students about the theme orally and 

individually in a short monologue. Think-Pair-Share is an 

effective way to make students more confident and reduce 

their nervousness to speak in front of the class. According to 

Arends as quoted in Hidayana (2017, p.47), there are three 

steps in doing Think-Pair Share, namely thinking alone about 

the answers, in pairs to discuss what they think. they have 

thought about, and share what they have talked about with 

the whole class. 
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 Furthermore, through Think-Pair-Share, students' 

speaking ability increased after being given treatment in the 

application of Think-PairShare for 2 times, the average value 

of students from cycle I and cycle II increased as evidenced 

in the final count, namely in cycle I the average value of 

students 71.17 with a maximum benchmark of 75 there were 

16 students who were declared complete and 14 students not 

complete. After doing the first cycle, the researcher did the 

second cycle, it was proven that the average score of students 

had increased, namely 77.5 with 30 students having reached 

the maximum value benchmark. 

 In addition, from the calculation of the percentage 

test, it was found that the calculation results revealed that in 

the first cycle there were no students who got a score of 80-

100, 16 students who got a score of 75-84 with a percentage 

of 55.33% had been declared complete, then students who 

got a score of 64-75 as many as 11 people with a percentage 

of 36.66% have not been declared complete and students 
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who get a score of 0-65 as many as 3 people with a 

percentage of 10% are declared incomplete. While in cycle 

II, the percentage of students increased greatly, as seen from 

the calculation of students who got a score of 85-100 already 

as many as 4 people and a score of 75-84 already 26 people 

have been declared complete from the maximum score of 75 

and those who get a minus score are no longer there. 

 Therefore, the researcher concludes that there was 

a significant improvement on students' speaking ability after 

they learn English by using Think Pair Share strategy. The 

result was not only given positive effect in present research 

but also in previous research. It was proved by Rika (2017) 

in her research which states that the TPS strategy motivates 

students to carry out speaking activities in class. This 

strategy gives students an opportunity to practice the target 

language. Then, he also added that TPS made students more 

active in working together and made them more confident in 

class. Awad (2017) in his research also argues that the TPS 
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strategy can improve students' speaking skills because it 

allows students to present in front of the class and share their 

ideas with their friends. TPS is a cooperative learning 

strategy. It was developed by Frank Lyman in 1985. TPS 

strategy is used to train students' cooperation in doing 

something. Isjoni (2012) states that TPS is a very useful 

strategy. He gave students to think about the answers to the 

teacher's questions and paired up for other students and then 

presented in front of the class. 

 Another factor that supports the smooth running of 

this research is that students are very enthusiastic during the 

cycle teaching and learning process, initially when using 

Think Pair Share in class, students are still adapting to this 

strategy but over time with this strategy students become 

bolder and motivated to speak because of this strategy. make 

students have to think before expressing opinions about the 

material given. In addition, the teacher becomes more 

enthusiastic about teaching using this strategy because 
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student learning outcomes increase and the teaching teacher 

is very easy to understand by students, they are willing to 

continue learning with fun learning materials. 

 In Cycle I, the students' speaking skills were still 

in the poor category. This is indicated by several indicators 

of speaking skills, namely pronunciation, grammar, 

vocabulary, fluency, understanding, which have not shown 

good results. Of these indicators, only one received a 

sufficient predicate, namely the pronunciation indicator and 

the rest received a poor predicate. When speaking in class, 

students show a fairly calm attitude, but students have not 

been able to master the concepts in learning. When speaking 

in front of the class, students' voices cannot be heard by all 

students. At the time of speaking the students could not 

convey it fluently, and when the students spoke there was 

also a lot of repetition of words. When expressing opinions, 

students do not stutter and their voices can be heard by all 

students in the class. While the indicators of word choice, 
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attitude and mastery of the topic get a sufficient predicate. In 

expressing opinions, students are able to choose words that 

are effective and not monotonous, students also look quite 

calm, and students are gradually able to master the material 

even though they still carry small notes. In the second cycle, 

students' speaking skills experienced improvement in overall 

topic mastery indicators. When speaking in class, students 

have mastered the material to be delivered. Student voices 

have also been able to be heard by all students in the class 

and students convey his opinion smoothly. 

 The application of the think pair share type of 

cooperative model by researchers to improve speaking skills 

has not been fully implemented well. There are some 

obstacles during the action. These obstacles are caused by 

both teachers and students. Especially in the initial cycle 

where teachers and students are not familiar with the 

implementation of the Think Pair Share Strategy. However, 

these obstacles can be overcome by the teacher through 
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reflection activities carried out by the teacher and the 

researcher. 

 In conclusion, there is a significant and significant 

difference in the speaking ability of students who are taught 

using the think-pair-share strategy and those who are not. 

Based on actions, observations, and reflections, the 

researchers found several suggestions and recommendations 

in using the think pair share strategy, namely as follows. 

 First, TPS is able to grow students' self-

confidence. Previously, they were shy to express their 

opinion. Students lack confidence to appear speaking in front 

of the class. During the TPS, they had many opportunities to 

interact with their partners and groups. This interaction 

encourages them to speak more English, but they need not 

feel embarrassed because all the students are also practicing. 

 Second, TPS is able to give students more 

opportunities to express their thoughts. The teaching and 

learning process approach is no longer teacher-centered. The 
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students can explore their speaking ability in English. 

Therefore, they can improve their speaking ability because 

language is a matter of habit. 

 Third, TPS is able to improve students' speaking 

skills in several aspects such as fluency, vocabulary, 

pronunciation, and intonation. By using this technique, 

students have more opportunities to be able to speak in 

English because they have a partner to share ideas and 

provide feedback. 

 Last, TPS is able to increase students' motivation 

in speaking. Students are motivated to show their 

improvement in speaking because the class situation is active 

and fun. In addition, to increase student motivation, teachers 

need to take other actions to increase student motivation by 

giving rewards to active students. By giving rewards, 

teachers can attract students' attention. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

A. Conclusions  

 Based on the results of research that has been 

carried out by researchers in these two cycles, it has 

succeeded in improving students' pronunciation, 

intonation and stress, understanding, mastery of grammar, 

vocabulary and students' self-confidence. This can be seen 

from the average cycle II which is higher than the average 

cycle I of 77.5. 

 Constraints faced by teachers when applying the 

learning model First, the model used by the teacher still 

feels foreign to students so that students need time to 

adjust to the model used. Second, the lack of closeness 

between teachers and students causes the class 

atmosphere to become stiff and tense when applying the 

Think Pair Share type of cooperative learning model. 

Third, the teacher is not able to condition students, so that 
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when students speak in front of the class there are still 

other students who chat and do not listen. Fourth, in the 

first cycle the teacher was less able to motivate students 

so that when the teacher asked students to speak in front 

of the class, only a few students were willing. 

 The efforts made by the teacher to overcome these 

obstacles are: first, the teacher must introduce the Think 

Pair and Share cooperative learning model to students. 

Second, the teacher must approach students so that 

learning is fun and students do not feel tense. Third, the 

teacher must be able to condition students and divide 

attention to all students so that no more students are 

chatting and not listening when other students speak in 

front of the class. Fourth, the teacher must be able to 

motivate students so that students are willing to speak in 

front of the class without feeling afraid, doubtful, and 

tense. 
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 Students' speaking skills when applied to the 

Think Pair and Share cooperative learning model 

experienced changes and improvements in each cycle. 

This increase can be seen based on the results of 

observations. In the first cycle the acquisition of students' 

speaking skills was in the poor category because students 

were still not able to look tense and had not been able to 

master the material well when speaking in front of the 

class, students' speaking skills were in the sufficient 

category. The increase occurred in cycle II, in cycle II 

students' speaking skills were in the good category, 

students were able to master the material well and 

students also wanted to speak in front of the class. Based 

on these results, it can be concluded that the application of 

the Think Pair and Share cooperative learning model can 

improve students' speaking skills in learning. 
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B. Suggestions  

 Based on the results of the research that has been 

carried out there are several suggestions given to 

participants that are closely related to this research, 

namely: 

1. For English subject teachers 

English teachers should be able to consider what 

students' needs and interests are before designing 

speaking learning materials. It is very important for 

every teacher to use various techniques or strategies 

according to what is needed by students because it can 

reduce boredom and monotony of students during 

learning. It is very useful for them to use the TPS 

strategy as one of the right strategies in teaching 

students' speaking. 

2. For Students 

By using the Think-Pair-Share strategy, students have 

many opportunities to share the ideas that are in their 
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minds. It also increases the ability and motivation of 

students to be more enthusiastic about learning. 

3. For Other Researchers 

The weakness of the research is the lack or it can be 

called the limited time in the implementation of the 

research action. Other researchers who are interested 

and have an interest in the same field are advised to 

apply learning actions in a longer period of time to get 

maximum results so that improvements will be seen 

significantly.
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