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LOCAL, ¢
FOR EFL LEARNERSg CAL CULTyRE

Syamsul Rizal

Abstract

Tujuan tulisan ini adalah untuk

pengajaran budaya local bagi bagi memaparkan tentan

e 2 pentingn,
: . gnya
mengajar khususnya dalam bidangp fa didik dalam prose belajar

scbagai ba ; ang studi pengajaran bahas :
e kg hasg asing. Dalam teori skema, dijc!ask;n bah ahasa Ingyrig
idik akan lebih cepat termotivasi unt el cqpy

. uk berperan serta o
g*_’:’al}? Plgscs Pcmbclajaran di dalam kelas ketika mﬂ::ﬁﬂﬂilcfnh Sknr
ibahas berkaitan dengan memori pengetahuan yang tclaz‘ g sedang

ingatan mercka. Dalam kontck ini, ketika materi bahasa Ingg ada dalam

ris te
~berhubungan dengan budaya local yang ada di lingkungan ;T::;:

mercka tinggal,maka para peserta didik akan termotivasi untuk terlibat

dalam interkasi diskusi dengan menggunakan bahasa Inggris.
Keywords; Lokal culture, Reading comprehension

Introduction

There are many pcople who now
increasingly believe that culturc should
be taught within the language
curriculum because the relationship
between language and culturc is bound
up with each other and interrelated. This
is based on the premisc that language
and culture are like the two sides of the
same coin — one cannot be taught
without the other. Scely (1984:26)
argues that “the study of language
cannot be divorced from the study of
culture” for language is the means
through which all elements of culture
are represented and carried out. In other
words, language accommodates  the
culture of people. -

In teaching a language, it s
crucial to teach the culture of its peopie
since “one cannot learn 10 USC a
language without knowing the culture of

Dosen STAIN Bengkﬂtr

the people who speak that language. But
the statement is still debated because
some other linguists believe that Ll
culture should also be better to be taught
for EFL lecarnrs. According to Straub
(1999) quoted by Krieger (2005:14), he
recommends that students begin with
their own culture to “raisc the
participants’ awarcness that they are
members of a particular culture. As an
English teacher, 1 am interested in the
second idea that in teaching EFL
[earners, culture should net always be
taught in L2 target language. Therefore,
the discussion on this essay W limited
only on EFL learners’s L1 culture

(local culture).

Local Culture

By using the lcnnh‘loc:al :l::jl::;g
sfierri o the imme

ve are referning B -
"ullurc of the students and !
¢
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cducational institution. Class room
applications of local culture coyld
include a class in Bengkulu talking
about a trip to Benteng Marlboro using
English study about the principles of
Bengkulunese own culture. In addition,
this term, as we are using it, also applies
to the classroom culture as the students
and teacher have defined it
cxample, some classes are
communicative and outgoing and enjoy
presentations while other enjoy more
reading and writing. In this paper is
mostly considering the bencfits of using

local culture. as content in general
English courses.

For

Local Culture in Reading
Comprehension
In national cducational

curriculum the 2004 Competency Based
Curriculum, the objectives of leaning
English in Indonesia are: (1) to develop
the four language skills; listening,
speaking, rcading, and writing, (2) to
develop the awareness of importance of
English as means of communication and
lcarning, and (3) to develop an
understanding of another language and
culture. Based on the goal of the
curriculum, it is very important to find
out an effective method to develop the
learners’ English Skills. Yet this
rescarch of this study focuses only ‘on
reading and the way how to develop it
through cultural teaching,

Reading is accepted as the
most essential skill for learners studying
English as a forcign language (EFL).
Because through reading EFL learners
get exposure to the target language and
they build up their language proficiency
by receiving linguistic input. As reading

very

———

is a complex process getting exposed (o
reading material alone is not enough (o
achieve the writer’s aim. This active
process of EFL readers is explained by
Anderson (1999) as follows:

“Reading is an active, fluent
process which involves the reader
and the reading material in building
meaning. Meaning does not reside
on the printed page ... (a) synergy
occurs in reading, which combines'
the words on the printed page with
the reader’s background knowledge
and experiences.” (1999:1)

EFL readers will have better
comprchension if they have cultural
background knowledge about the topic
they read, because they will be able to
make  connections  between  their
preliminary experiences and the topic;
but if the rcaders do not have any
expericnces about the topic then they
will not be able make connections and
that will prevent them to comprchend
the text. It is also pointed by Steffenson
(1987:43) that when a reader and writer
share  cultural  assumptions  and

“knowledge about social systems and

78

rituals, there is'a much higher level of
interaction of the reader with the text
than occurs when such assumptions and
knowledge are not shared.

There are different
mcchanisms in the process of reading
comprehension. Readers are cnvisaged
to get involved in bottom-up processing
or top-down processing of the rcading
matcrial (Anderson, 1999), although
they can also get involved in both types
of processing at the same time to better
comprechend the texts (Murtagh, 1989).

In  bottom-up  models,
reading process begins with the
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cxamination of the printed graphic  formal schema, and  ahatrace
semtations, followed By  The content swchema cat; he d : o
recognizing graphic timuli, decoding  knowledge of the warld .ﬁm.:."tm =
them to sound, recognizing words and  further he divided it iy 1 f; can
decoding meanings (Alderson, 2000).  types  of  sehems %c-k’ ot
According to Anderson (1999), bottom-  knowle dge  und 4!:’1}&1“ zi' ;::vd
up or datadﬁve'ﬂ_ processing depends knowledge. The second }m- 2 rm;;
primarily on the information presented  schema that is defined g4 the knowledge
by the text where that information is  of language and linguistic conventions
sed from letter features to letters including know!edg; of how C‘!?sw
and from words to mecaning. In such a organised, and what the main ’nanm .};
view, rcaders arc expected to recognize a particular genre are. The third type of
the letters in order to read words. schema is abstract schema - -.'ﬂm.f:iiﬂﬂf
Top-down processing is scen as  as “story schema’ by Alptekin (20073) -
the recaders’ contribution to the that refers to the role of cuitursl
incoming text  (Alderson,  2000), membership. Abstract schema involves
emphasizing the importance of schema  cultural knowledge that nesds 1o e
in the process of  reading  made usc of to fully comprehend 3 et
comprehension. In top-down models, By comparing two groups of students
readers arc expected to relate their prior who read different versions of the same
cxpericnce with the text they are  short story, Alptekin (2002 and 200%)
reading. So, schema activation plays an  demonstrated that cultural background
important role in top-down process. knowledge had a significant offect on
Karakag and Erten (2003), for example,  the inferential comprehension of short
found that diffcrent types of reading  stories.
activitics done in reading classes could
facilitate the comprchension of short  Benefits of Using Loeal Culture as
storics simply by activating readers’  Coantent
schemate, which are  secen

as

interlocking mental structures  These are some of the most obvious
fepresenting readers’ knowledge  benefits of using local cullwe s
(Alderson, 2000).

content. These are cerainly opes
Interactive models are accepled 83 debate  and  in sume  ways a9
the most &umprchensiw; d€&\:ﬂp!u&}ﬂ of Sh:fﬂﬂ‘l)plﬁill, however, W " .ﬁlt‘-
the reading process. Interactive models  gomfortable that they e Applfunuvg, 0
combine clements of both boltom-up  many situations with many sudenta and
::d op-down models. According W a1 4 minimum, srve as 4 plationn ror
u 1989, scoond la dubali. | o
ltadentﬂ‘; a(u: méﬁ:[t!dm can eﬂk"?:;ﬁ b Local culture aclivaies Em«huh:}:;“ni
integrate botlom-up and wpdown o backgrouind _k.m)wim}gc uiths- :.ha.m
models. The meaning lies i e - in ling with U rescarch @utw“m
interaction between readers and the Wl theory, which  stales .lha:_ ot
Alptekin  (2003) idemtifies tnoe cuinprehend inere whcﬂ alu J'“‘_: ator
YPes of schema: content schema,  the ase already familiar with, using
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culturc give students a chance to use
English on things they know. That’s is,
talking about theirs culture. This is
cspecially effective in  lower- level
classes where student may have
difficulty simply with the basic
component of English. Reducing the
nced to leamn new culture limits the
‘processing load’ and helps students
achieve proficiency on the basic English
language  components (Post and
Rathet:1996).

2. The students generally will be
interested and motivated in talking
about their own culture. If we consider
the classroom atmosphere and how it
develops and grow. Talking about their
own culture in English will help them
become more comfortable with each
other and more confidents in themselves
as they see their culture validated by the
content in the course. In addition, this
will alleviate classroom and language
anxiety and the ‘foreignness’ of English
as they use the language to talk about
things they are familiar with. Therefore,
the students should be focused more on
the communicative message and acquire
the language when they are enjoying the
communication.

3. Expanding the students concept of
English and its usefulness in
international communication because
for many of our students, English is still
viewed primarily as the language of
West. Therefore, when the students
_begin to see the many uses of English in
modern world and begin to see the
many ways English can help them
achicve their goals, their will be more
opportunities to  become  more
motivated.

4. Using local culture as content meets
the language nceds of many Indonesian

80

students. For a majority of !’)dcne;;:_rn
students the most commoen thing they

will do with English is use it amongs:
other Indonesian or visitor 1o Indonesia
where they will be asked aboen
Indonesia and local culture in English,
Therefore, proficiency in talking 2bom
their local cultures will be useful if they
do travel to any foreign country.

5. Local culture as content would 5
seen as meaningful since 1t imvolves
students personal expenences,
the needs of students, and 1ts
daily lives of the swdcnis
2000).

A)n—ul}

T smms =
1—"-.:1- 0

‘ .-4..-_
dadaZ T

Limitation of Using Local Culmume
Content

Besides its benefits, the:
some limitation by using local culnie =5
content, they are as follows:
1. EFL teachers may need to devsiop
new materials — while
international texts have becoms mom
representative  of global *“c::‘: of
English, therefore, a teacher who wans
to focus on local culture should 2dzpt or
create their own materials relevant
the culture and classroom they
teaching in. Obviously, this becom
problematic with teachers who are f ot
with a shortage of time and resources
for materials development.
2. For some students, the study of 2
foreign language is exciting simply
because it is foreign. Motivation
highly individualistic and while w¢
argue that using local culture will 3¢
motivating for many students.
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Conclusion

Teaching culture has played 2 voo¥
significant role in teaching English for
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s because the link between
d culturc is universally
agrccd upon. Onc can not deny that
|carning culturc of target language is
one of the primary motivating factors in
|anguage study. Again, wc are faced

EFL lcarncr
language an
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Rccds and practicalitics of EFL lca

lh_crcforc, in tcaching [;'FLJ le e
using local culturc as contca:ll;nch'
curriculum should also be consid 4
because of its benefits. i

with the question of determining what
target culturc of English is, and how this
view of targct culture relates to the
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