
AN ANALYSIS OF THE COHESION AND COHERENCE 

OF EFL LEARNERS’ ESSAY WRITING IN UIN FAS 

BENGKULU  

THESIS 

 

Submitted As A Partial Requirements For The Degree of Sarjana 

Pendidikan (S.Pd) In English Education Study Program  

Tarbiyah and Tadris Faculty UIN FAS Bengkulu 

 

 

By : 

 

TIARA SELLA SUTRISNO 

SRN. 1811230015 

 

 

ENGLISH EDUCATION STUDY PROGRAM 

FACULTY OF TARBIYAH AND TADRIS 

UIN FATMAWATI SUKARNO BENGKULU 

2022 



 

 

 
 

ii 
 

 

 

 



 

 

 
 

iii 
 

 
 

 

 



 

 

 
 

iv 
 

 



 

 

 
 

v 
 



 

 

 
 

vi 
 



 

 

 
 

vii 
 



 

 

 
 

viii 
 



 

 

 
 

ix 
 

 

 

 



 

 

 
 

x 
 

ACKNOWLEDMENT 

Alhamdulillah, all praises be to Allah, the single power, the 

Lord of the universe, master, of the day of judgment, for all 

blessings and mercies so that the researcher able to research 

thesis entitled: "An Analysis of The Cohesion and Coherence of 

EFL Learners' Essay Writing in UIN FAS Bengkulu"  Peace in 

upon prophet Muhammad SAW, the great leader and good 

inspiration of world revolution.  

The researcher is sure that this thesis would not be 

completed with but the helps, support, and suggestion from 

several sides. Thus, the researcher would like to expresses her 

deepest thank to all of those who had helped, supported, and 

suggested her during the process of writing this thesis. This goes 

to: 

1. Prof. Dr. KH. Zulkarnain, M.Pd. as the Rector of UIN FAS 

Bengkulu; 

2. Dr. Mus Mulyadi, M. Pd. as the Dean of Faculty of 

Tarbiyah and Tadris UIN FAS Bengkulu; 



 

 

 
 

xi 
 

3. Risnawati, M.Pd. as the Head of Tadris Department  of UIN 

FAS Bengkulu; 

4. Feny Martina, M. Pd. as the Head of Program Study of 

English Education of UIN FAS Bengkulu; 

5. Riswanto, Ph.D. as the first advisor for his guidance, 

precious, advices, and motivation for the researcher; 

6. Anita, M. Hum. as the second advisor for her patient in 

advices the researcher; 

7. All of English lecturers and administration staffs of UIN 

FAS Bengkulu; 

 

Bengkulu, 12    July 2022 

 

Tiara Sella Sutrisno 

SRN. 1811230015 

 

 

 



 

 

 
 

xii 
 

ABSTRACT 

Tiara Sella Sutrisno. (2022). An Analysis of The Cohesion and 

Coherence of EFL Learners’ Essay Writing in UIN FAS 

Bengkulu. 

Advisor I : Riswanto, Ph.D          Advisor II : Anita, M.Hum 

Considering the importance of cohesion and coherence, this study 

investigated a cohesion and coherence on students essay writing 

in term of: (1) they types of cohesion and coherence using by 

students (2) students‟aware in building cohesion and coherence 

by employing descriptive qualitative method. Research 

population were the fifth semester Tadris Bahasa Inggris (TBI) 

students at UIN FAS Bengkulu. Purposive sampling technique 

was employed as research sample. 29 students of TBI 5E were 

investigated as the subject. Data obtained through archived 

document of students‟ essay writing. The data were analyzed 

qualitatively based on Halliday and Hasan theory of cohesion and 

absolute scale formed the basis of the rating scale for scoring 

coherence by Bachman & Palmer. Furthermore, the study results 

showed that students used Halliday and Hasan coding scheme, 

the types of references used are R11, R12, R13, R14, R21, R22, 

R23, R31, R32, R33, and R34, the types of conjunction used are 

C111, C121, C141, C142, C151, C152, C212, C213, C22, C232, 

C241, C311, C322, C351, C411, C42, C431, C445, C451, C452, 

C461, C481, and C5 and the types of reiteration used are L1, L2, 

L3, and L4. Then, students‟ ability in building cohesion of which 

reference 52.1%, conjunction was used 40.8%. Then, it was 

followed by reiteration as much as 7.2%. Besides, students‟ 

ability in building coherence were on Extensive Scale (3) and 

Complete Scale (4) in average. It means that students has good 
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enough understanding toward building coherence within their 

writing. The result of the study indicates that cohesion and 

coherence have to be emphasis in teaching writing and the 

English teacher have to be competent in evaluating the cohesion 

and coherence of students writing in order to be better.   

Keywords: essay writing, coherence, cohesion, EFL Learners 
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ABSTRAK 

Tiara Sella Sutrisno. (2022). An Analysis of The Cohesion and 

Coherence of EFL Learners’ Essay Writing in UIN FAS 

Bengkulu. 

Pembimbing I : Riswanto, Ph.D   

Pembimbing II : Anita, M.Hum 

Mengingat pentingnya kohesi dan koherensi, maka penelitian ini 

mengkaji kohesi dan koherensi pada penulisan esai mahasiswa 

ditinjau dari: (1) jenis-jenis kohesi dan koherensi yang digunakan 

mahasiswa (2) kesadaran mahasiswa dalam membangun kohesi 

dan koherensi dengan menggunakan metode deskriptif kualitatif. 

Populasi penelitian adalah mahasiswa Tadris Bahasa Inggris 

(TBI) semester V di UIN FAS Bengkulu. Teknik purposive 

sampling digunakan sebagai sampel penelitian. Sebanyak 29 

siswa TBI 5E diselidiki sebagai subjek. Data diperoleh melalui 

dokumen arsip tulisan esai siswa. Data dianalisis secara kualitatif 

berdasarkan teori kohesi Halliday dan Hasan dan skala penilaian 

untuk koherensi oleh Bachman & Palmer. Selanjutnya hasil 

penelitian menunjukkan bahwa siswa menggunakan skema 

pengkodean Halliday dan Hasan, jenis referensi yang digunakan 

adalah R11, R12, R13, R14, R21, R22, R23, R31, R32, R33, dan 

R34, jenis konjungsi yang digunakan adalah C111, C121, C141, 

C142, C151, C152, C212, C213, C22, C232, C241, C311, C322, 

C351, C411, C42, C431, C445, C451, C452, C461, C481, dan C5 

serta jenis-jenisnya pengulangan yang digunakan adalah L1, L2, 

L3, dan L4. Kemudian, kemampuan siswa dalam membangun 

kohesi yaitu referensi 52,1%, konjungsi yang digunakan 40,8%. 

Kemudian dilanjutkan dengan pengulangan sebanyak 7,2%. 
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Selain itu, kemampuan siswa dalam membangun koherensi rata-

rata berada pada Skala Luas (3) dan Skala Lengkap (4). Artinya 

siswa memiliki pemahaman yang cukup baik untuk membangun 

koherensi dalam tulisannya. Hasil penelitian menunjukkan bahwa 

kohesi dan koherensi harus ditekankan dalam pengajaran menulis 

dan guru Bahasa Inggris harus kompeten dalam mengevaluasi 

kohesi dan koherensi tulisan siswa agar menjadi lebih baik. 

Kata kunci: penulisan esai, koherensi, kohesi, pelajar EFL 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

According to Chaniago (2021, p.16) Writing is 

significant for a variety of reasons. To begin with, writing is a 

fantastic way for every student to explore their thoughts. 

According to the Indonesian curriculum, students are expected 

to create a text by the end of the learning process. It is based 

on the texts that the students are studying. Each text serves a 

social purpose as well as lexical and grammatical features. 

Students demanded that they write texts. As a result, to write 

the text, they must have ideas. The concepts are also based on 

the text's overall structure. It is due to the fact that a good text 

should be in good order. The next important reason for writing 

is to think and write. The third reason is that literate students 

require writing to encode ideas, opinions, and so on. 

(Chaniago, 2021) 
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In the Qur'anic manuscript Q.S. Al-Qalam [68]:1 

mentioned that writing is an important thing. In the meaning of 

Al-Qalam said by the pen and what they write. In a hadith also 

mentioned about the importance of writing. Hadith Ahmad 

said indeed, the first creature that Allah created was the pen. 

Then Allah said, “Write it down”. So he asked Allah, "What 

shall I write, O Lord?" Allah replied, "Write down all what I 

have ordained and what is until the end of time. Writing is a 

very important activity in Islam. This is evidenced by the 

Qur‟an  before as it is today originated from the word of God 

which was then written on sheets of palm stems and animal 

skins. Then the sheets were collected into a collection at the 

time of the Usmani Caliph. Intellectual development in Islam 

cannot be separated from the writings of Muslim scholars who 

actively continue to create works that increase knowledge of 

religious knowledge, disciplinary knowledge and inspire to 

continue to develop existing scholarship. Writing in Islam Al-

Quran consists of three root words, namely the word pen 
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(qalam), the word ink (midad), and write (kataba). In the 

Qur'an the word “pen” is explicitly mentioned only three 

times; (1) in Surah Al-Alaq, (2) The word pen (Qalam) in the 

letter named Al-Qalam which opens with the letter nun, and 

(3) The word pen qalam contained in Surah Luqman: 27. The 

command to write in There are indeed many in the Qur'an, but 

when compared to the commands to read, think, and use 

reason quantitatively, they are fewer in number. At least, the 

command to write, does not mean that writing activities are 

not important. On the other hand, at least the command to 

write should motivate Muslims to be more active in writing, as 

was done by the great scholars in the past. (Khoirunnisa, 2021) 

Writing is more complex because it is a thought that has 

been recorded and can be edited and revised. Amperawati 

(2019, p.35). The students must be able to master some of the 

rhetorical structures of the text if they want to be able to write 

a text. Mastering the social function, language features, and 

schematic structures of the texts are some elements of the 
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rhetorical structures of the text. Meanwhile, students must be 

able to master skills such as, grammar, logical development of 

ideas, mechanics, organization, punctuation, spelling, style, 

and quality of expression.(Amperawaty, 2019) 

Writing or written language is one way for people to 

commuicate. Discourse is an example of written language. A 

discourse or text should have a complete structure. The whole 

is built by various components that are intertwined in a 

discourse organization, which is called the discourse structure. 

Halliday and Hasan in Mahajani et al (2021, p.98) argue that 

there is something that creates a discourse, namely the state of 

language elements that refer to each other and are semantically 

related.(Mahajani, Suhendra, & Nurlihayati, 2021) 

Furthermore, Zaimar and Harahap in Mahajani (2021, 

p.8) also explain clearly that cohesion is the relationship of the 

outward elements of a text. The text will be coherent if each 

word is related to the other in a coherent sequence. In addition, 
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each word depends on the other but still with its grammatical 

form and conventions.(Mahajani et al., 2021) 

Thus, it can be concluded that cohesion is harmony, 

coherence, and the integrity of the relationship between one 

element and another in discourse or text to create a discourse 

or text that is neat, good, and easy to understand its meaning. 

This cohesion refers to the linking of forms. Several sentences 

strung together in a single unit can become a discourse if there 

is a relationship of meaning between the sentences. Mahajani 

(2021, p.98) 

Creating cohesion and coherence in the text, on the other 

hand, is difficult, and it becomes a problem for learners, 

particularly English as foreign language learners.  Zahra et al 

(2021, p.195). Cohesion and coherence become issues when 

students are unaware of the meaning relationships among 

clauses and sentences. This is in consequence of a lack of 

teacher explanation as well as a lack of writing practice. 

Furthermore, instructional time is limited, leaving learners 
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with little time to create/write cohesive and coherent 

texts.(Zahra, Emilia, & Nurlaelawati, 2021) 

When the researcher observed students in the process of 

learning English, who were assigned the task of writing an 

essay, the researcher noticed that they produced unrelated 

sentences. This happens because of the low knowledge of 

students about the correct sentence structure, grammar used 

and stringing words into complete sentences. The students also 

struggled to organize their ideas systematically. They tend to 

have no ideas, so they do not understand what they have to 

explain and imagine in writing. Worst case scenario, they were 

could not to compose cohesive paragraph. This is because 

students have difficulty in writing texts that require them to 

write in a foreign language. In a few places, the paragraph 

stood out. It is possible to conclude that they had difficulty 

creating cohesive text. In fact, cohesive devices (cohesion and 

coherence) are very significant in writing. It is possible to 

conclude that they had difficulty creating cohesive text. It was 
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founded in Bamberg in Priyatmojo, (2021, p. 361), One of the 

most difficult challenges was a deficiency of cohesion in the 

texts, which significantly contributed to lower test scores. 

Priyatmojo (2021, p.361). A coherent text is crucial. Students 

use coherent to organization text and let readers know where 

the writer is and where he or she is going. Readers can easily 

read the text toward interrelated clauses because of its 

coherence. According to Halliday (1976) in Priyatmojo, (2021, 

p.362) writing activity produces a written work. Texture has 

emerged as the most prominent feature in a text, which can be 

accomplished through cohesive ties based on lexical and 

grammatical relationships. Witte and Faigley (2008), 

Priyatmojo, 2021, p. 362).(Priyatmojo, 2021) 

The researcher in this study is interested in researching 

written discourse, specifically essay texts. Essays are one of 

the academic writings that still make up the majority of the 

material and assignments given by lecturers to students in 

writing courses. Specifically, an essay is a piece of writing that 



8 
 

 
 

contains a topic that is divided into several paragraphs with 

one main point in each paragraph. (Aulia, 2021) 

The essay contains the author's opinion, view, or 

personal expression about something that is happening or is 

happening in society. As one of the discourses, essays must 

also have scientific requirements. The scientific requirements 

in question are aspects of cohesion and coherence. The term 

cohesion is often referred to as cohesiveness, while the term 

coherence is often referred to as wholeness. These two aspects 

are very important in essay writing because, with these two 

aspects, the essay written have had cohesion and coherence so 

that people who read the essay quickly and easily understand 

it. By the description above, the researcher analyzed the device 

of cohesion and coherence contain in the essay of 5th Semester 

in English Education Students. Fifth semester students have 

received basic writing, intermediate writing, and advanced 

writing subjects. In addition, in this semester they have got an 

academic writing subject and at the end of the lesson they 
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should be done to write an essay text. The researcher is 

interested in the students' ability to create cohesion and 

coherence in their essay writing. Furthermore, the researcher's 

debriefing with the English lecturer at UIN FAS Bengkulu 

revealed that cohesion and coherence are valued in student 

evaluations. Considering the importance of essay writing, the 

researcher seen the need for research on thesis in that 

department, because it does not rule out that every essay 

writing, whether in the Language Department or other majors, 

must have many errors regarding the use of sentences, 

especially in terms of cohesion and coherence. Therefore, the 

researcher conducted the study under the title “An Analysis of 

The Cohesion and Coherence of EFL Learners‟ Essay Writing 

in UIN FAS Bengkulu”.  

B. Identification of the Problem 

The following issues arose from the study's background 

and are reasonable to be identified :  
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1. Some students continue to struggle with organizing 

sentences into paragraphs and putting ideas together into a 

logical part of writing. 

2. Students in developed countries study to write in their 

native language. Only some students, however, reveal it in 

a logical and well-organized manner.The condition is 

exacerbated in developing countries. Because they learn 

how to write in a foreign language. 

3. Almost all students are illiterate to write properly. This is 

shown by sentences or ideas that frequently jump between a 

word into a sentence, a sentence into a paragraph, and a 

paragraph into a discourse. Even if the significance is 

understandable and the writing is presentable, a written text 

must be well-organized and, if possible, error-free.It is one 

of the causes of cohesion and coherence errors in student 

writing. Furthermore, because the time required for writing 

is much shorter, it could be due to students' lack of 
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knowledge and training in the use of cohesion and 

coherence devices. 

C. Research Questions 

The research problems are formulated as follows: 

1. What types of cohesion and coherence devices are used by 

EFL learners in their essays? 

2. To what extent are the EFL learners aware of the use of 

cohesion and coherence devices in their essays? 

D. Research Objectives 

Based on the problem stated above, this study has two 

objecives: 

1. To find out the types of cohesion and coherence devices 

used by EFL learners in their essays. 

2. To discover extent are the EFL learners aware of the use of 

cohesion and coherence devices in their essay. 

E. Research Limitation 

Every research needs limitations to ensure that the 

analysis does not stray too far from the topic of discussion and 



12 
 

 
 

that the analysis remains focused on what is being discussed. 

Based on the preceding identification, the problem's limitation 

in this research is to analyze the ability of fifth semester Tadris 

Bahasa Inggris (TBI) students at UIN FAS Bengkulu in 

producing cohesion and coherence devices in essays writing 

text. The researcher choose fifth semester students‟ of Tadris 

Bahasa Inggris (TBI) as her study object because they have 

completed basic writing, intermediate writing, and advanced 

writing subjects. The other reason that in this fifth semester, 

they received an academic writing course where the output of 

this learning is they will produce written works called an 

essay. 

F. Research Significants 

This study's inventions are intened to provide the 

following benefits and information : 
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1. Theoretically 

a. This research provided information and alternative to 

teach in the classroom. The teacher can use cohesion and 

coherence device. 

b. The results of this study are expected useful information 

for teachers in the learning process. 

2. Practically 

a. Teacher 

Expected to be able to add information and encourage 

English teachers in their teaching. 

b. Students 

The researcher hope that students need to be active, 

creative, and innovative to solve the problems they face 

in class. 

G. Definition of Key Terms 

1. Essay 

According to Setiawan in Butar-Butar, (2020, p.12) an 

essay is a way to communicate in writing form that is 
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conveyed with extensive knowledge, thought, and 

understanding.  

2. Cohesion and Coherence 

According to Krisnawati (2013) in G.M Zahra, et al (2021, 

p.195), Students are supposed to competent create a 

cohesive and coherent text when writing. When sentences 

or clauses in a text are linked to one another, cohesion 

occurs, as cohesion indicates continuity between 

discourses. This is possible by employing "semantic ties" in 

the form of cohesive devices to connect texts into a 

compacted whole. (Eggins, 2004; Halliday & Hasan, 1976; 

Rahman, 2013 in Zahra, et al). Meanwhile, coherence is 

involve to situational and cultural contexts. Thus, If readers 

can identify the situation in the text, can tell what genre it 

is, and think the text makes sense, then the text is 

coherent.(Zahra et al., 2021) 
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3. EFL Learners 

According to Faizal (2011) “English as a foreign language, 

indicates the use of English in a non-English-speaking 

region.” English as a foreign language (EFL) refers to the 

use or study of English by speakers with different native 

languages. This means person who is studying English in a 

non-English-speaking country is EFL learner. (Ummah, 

2013) 

Shu Dingfang in Si, (2019, p.33) distinguished "foreign 

language" and "second language". Language environment, 

language input, and affective factors all have an impact on 

the learning process. Thus, EFL refers to learning English 

in non-English-speaking countries, such as Chinese learners 

of English in China, whereas ESL refers to English as a 

second language, which has the same or even greater 

importance than mother tongue, such as Indian and 

Malaysian learners.(Si, 2019)  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Theoretical Review 

1. Writing Performance 

1.1 The Notion of Writing Performance 

According to Astari and Nurlena (2021, p.653) 

Writing is a good activity in shaping self into a 

productive person. As a writer, a writer needs good 

skills in terms of language, writing, and things related 

to activities related to writing. Therefore, by writing 

someone will be more productive in laying out and 

coordinating the content in their writing. In writing 

activities, it is easy and does not take a long time. But, 

to create a soul as a writer requires a very high fighting 

spirit. Being a writer is required to be active in 

expressing an idea and experience while in the field or 

reading results, as well as opinions which are then 
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 packaged in a scientific paper.(Astari dan Nurlaela, 

2020) 

According to Astari and Nurlena (2021, p.654) 

Writing is an art that must be developed in academic 

activities that require hard work. The art of writing will 

be fun if it is well done during the writing process. The 

creative nature will emerge by diligently writing 

activities. Creativity which includes a collection of 

attitudes and abilities in guiding someone to produce a 

very high creative idea, thought, or imagination. The 

existence of this ability that generates creative ideas 

can help students in fostering the spirit to become good 

writers. (Astari dan Nurlaela, 2020) 

Moreover, students in school expected to have 

good writing proficiency. Writing performance or 

writing competence is the students' ability to make 

meaningful words and phrases and create coherent 
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paragraphs Domantani & Ramos (2018) in Khoiriyah 

& Rasikin (2020, p.16).(Khoiriyah & Rasikin, 2021) 

Writers should be clear why they are writing. To 

have excellent writing performance, students have to 

solve their lack of proficiency in writing performance 

and need to appropriate to the criteria of excellent 

writing performance. According to Bailey, S. The most 

common reasons for writing are : Stephen Bailey 

(2011, p.3). 

a. To report on research done by the  

b. To answer a question given or chosen by the writer 

c. To discuss a topic of mutual interest and express the 

writer's viewpoint 

d. To synthesize previous research on a topic.(Bailey, 

2015) 

In Islamic perspective, writing is one way to 

introduce and convey knowledge to the wider 

community. In the Qur'an itself there are terms Al-
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Kitab and Al-Qur'an. Al-Kitab which means writing 

has been mentioned in the Qur'an as much as 230 times 

while Al-Qur'an which means reading 56 times, in 

terms of quantity that how important the meaning of 

writing in Al-Qur'anul Karim even though the 

relationship between read and write very closely. With 

writing everything can be conveyed in detail and 

coherently. Therefore, the Qur'an which has been 

revealed by Allah to humans through the Prophet 

Muhammad should not become extinct because they 

saw the friends who had memorized the Qur'an died on 

the battlefield and this is feared for the extinction of the 

Qur'an as a source of information and guidance of 

Muslims in the future. Then the companions tried hard 

by appointing several friends who were qualified in 

this field, such as: Zaid bin Thabit by writing on camel 

skin, stones, palm fronds and animal bones. Also like 

the hadith of the prophet which has been narrated by 
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Abdullah bin Amr radhiyallahu'anhu which reads 

“Convey from me even one verse” (H.R. Bukhari) and 

of course the most effective way is by writing. 

(Yulinda, 2021) 

1.2 Types of Writing Performance 

As claimed with Brown, (2004, p.220) Writing 

performance can be classified into four types. 

a. Imitative 

The student have to master the fundamental, 

fundamental assignments of writing letters, words, 

punctuation, and short sentences in order to produce 

written language. This category includes the 

capacity to recognize phoneme-grapheme 

correspondences in the English spelling system as 

well as the capacity to spell words correctly. 

Students try to master writing mechanics at this 

level. At this point, context and meaning are 
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secondary, with form being the main, if not the only, 

consideration. 

b. Intensive (controlled) 

Skills in generating appropriate vocabulary 

within a context, collocations and idioms, and 

correct grammatical features up to the length of a 

sentence extend beyond the fundamentals of 

imitative writing. The majority of assessment tasks 

are primarily concerned with form and strictly 

adhere to the test design, despite the fact that 

context is important in determining correctness and 

appropriateness. 

c. Responsive 

In this context, assessment tasks involve 

students to implement at a limited discourse level, 

connecting sentences into paragraphs also producing 

a logically connected sequence of two or three 

paragraphs. Tasks are created to respond to 
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pedagogical directives, criteria lists, outline 

documents, and other guidelines. Writing genres 

specifically brief narratives and descriptions, short 

reports, lab reports, summaries, brief responses to 

reading, and interpretations of charts or graphs. 

Under certain conditions, the writer start out to have 

several leeway in choosing between alternative 

forms of idea expression. The writer has mastered 

the basics of sentence-level grammar and it is more 

concerned with the discourse conventions that 

should attain the goals of the written text. The 

majority of form-focused attention occurs at the 

discourse level, where context and meaning are 

heavily emphasized.  

d. Extensive 

Extensive writing entails mastering all writing 

processes and strategies, up to and containing the 

length of an essay, term paper, major research 
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project report, or even a thesis. Writers concentrate 

on accomplishing a goal, logically organizing and 

developing ideas, demonstrating syntactic and 

lexical variety, using details to support or illustrate 

ideas, and, frequently, going through multiple drafts 

to produce a final product. The occasional draft 

editing or proofreading is all that places an emphasis 

on grammar. 

Brown (2004, p.219) divides writing genres into 

three categories : 

1) Academic Writing such as papers and general 

subject reports, essays, compositions, 

academically focused journal, short-answer test 

responses, technical reports, theses, and 

dissertations; 

2) Job-related Writing such as messages, letters or 

e-mails, memos, reports, schedules, labels, signs, 

advertisements, anouncements, and manuals.   
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3) Personal Writing such as letters, e-mails, greeting 

cards, invitations, messages, notes, calendar 

entries, shopping lists, reminders, financial 

documents, forms, questionnaires, medical 

reports, imigration document, diaries, personal 

journals, and fiction. 

2. Essay 

2.1 Notion of Essay 

Essays are commonly used to assess students' work 

in English-medium colleges and universities. Students' 

work can take the form of coursework, with a deadline 

one or two months in advance. Exams will be different. 

In most exams, an essay must be completed in one 

hour. A flowchart can depict the process of writing 

essays for coursework assignments. 

An essay is a short piece of writing that discusses 

or analyzes a specific subject. The five-paragraph essay 

is a common type of essay used in school assignments 
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and tests. Each five-paragraph essay includes an 

introduction and three supporting paragraphs. 

An essay is an idea or feedback from an author on 

social events that occur in the community, then poured 

into short writing. Procter in Setyowati, (2021, p.122) 

states that the form of essay writing is prose that 

contains events that occur in society, then written 

briefly. (Setyowati, 2021) 

From the statement above, it can be concluded that 

essay writing is small in scope and not deep, but 

involves the overall content of the discussion. 

2.2 Schematic Structure of Essay 

Essay is one of the academic writings that still 

make up the majority of the material and assignments 

given by lecturers to students in writing courses. 

Specifically, an essay is a piece of writing that contains 

a topic that is divided into several paragraphs with one 

main point in each paragraph. Oshima and Hogue 
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(2006) in Aulia (2021, p.351) explain that an essay 

begins with a paragraph containing an introduction 

(introductory paragraph) and ends with a paragraph 

containing a closing (concluding paragraph). 

According to Bulqiyah et al in Aulia (2021, p.351) The 

elements in the essay are:  

a. Introduction (introductory paragraph) which 

contains an explanation of the topic at the beginning 

to attract the reader's attention. 

b. Content or discussion (body paragraphs) which 

contains the development and description of the 

topic into the next few paragraphs. 

c. Closing (concluding paragraph) which contains a 

summary or summary that has been mentioned in 

the introduction and content.(Aulia, 2021) 

According to Bailey S schematic structure essay 

has two types namely schematic structure short essay  

and schematic structure long essay. Stephen Bailey 
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(2011, p.5). Short essay generally has the scheme 

introduction, main body and conclusion.  Then, the 

length essay should include : 

a. Introduction 

b. Main Body 

 Literature review 

 Case study 

 Discussion 

c. Conclusion 

 References 

 Appendices(Bailey, 2015) 

The purpose of the introduction is to present the 

thesis statement. Friedman (2009, p.66). A well-written 

introductory paragraph grabs the reader's attention and 

explains why the topic under consideration is 

important. It can give readers background information 

on the topic or include anecdotes that illustrate 

different points of view on the subject. It can also 
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provide shocking information, clarify the essay's point 

of view, or propose opposing viewpoints that the essay 

will refute. 

There are various approaches to writing 

introductory paragraphs. The following are the steps 

for writing an essay :  

a. Anecdote: a brief story that exemplifies a point 

about the topic; 

b. Amazing information: facts or statistics that clarify 

the essay's main points;  

c. Setting up and knocking down a position: a position 

or claim advanced by supporters of one side of a 

debate, followed by statements refuting that claim; 

d. Historical perspective: a historical example that led 

to a discussion of how or why things are different 

now;  
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e. Summary information: general introductory 

information about the thesis statement.(Friedman, 

2009) 

After the introduction are three (or more) 

supporting paragraphs. Friedman (2009, p.66) This is 

the essay's main body. Each paragraph proposes and 

develops a sub-topic to support the essay's thesis 

statement. Each subtopic begins with a topic sentence 

and is followed by facts, details, and examples. Writers 

can use a variety of supporting materials and details to 

support the theme of each supporting paragraph. 

Examples include statistics, quotations from people 

with specialized knowledge or expertise, historical 

facts, and anecdotes. Specific and concrete examples 

are more persuasive than vague, general, or 

unsupported assertions in writing. 

The conclusion is the paragraph that follows the 

conclusion of the essay. Friedman (2009, p.67) Its 
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purpose is to summarize or restate the main point of the 

essay. It may refer back to an idea from the 

introduction or examine the essay's overall meaning 

briefly. The conclusion is also the writer's final 

opportunity to impress the reader; it is critical not to 

simply repeat what has already been presented in the 

essay, but also to end it in a clear, final, and memorable 

manner. Although the order of the constituent 

paragraphs of the essay is important, it is not required 

that they be written in the order shown here. Some 

writers prefer to choose an essay first, then write the 

introduction paragraph. Others prefer to begin with the 

essay's main body and then write the introduction and 

conclusion.(Friedman, 2009) 

The conclusion brings an essay to a close by 

summarizing or returning to its main points. A good 

conclusion, on the other hand, goes beyond simply 

repeating these ideas. Strong conclusions look into the 
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implications of a larger topic and emphasize why it is 

important to think about. They can frame the essay by 

returning to the first paragraph's anecdotes. They can 

also end with quotes or a reference to an event in the 

essay. In the kind of essay opinion, the conclusion of 

an essay can either repeat the side that the essay takes 

or ask the reader to reconsider their previous position 

on the subject. 

3. Cohesion and Coherence 

3.1 Notion of Cohesion and Coherence 

A good paragraph should have element coherence. 

Oshima (2006, p.21). Cohere is a Latin verb that means 

"to hold together." Sentences must be held together in 

order for writing to be coherent. Holding together 

requires a logical and smooth transition from one 

sentence to the next. There have to no abrupt 

transitions. The transition between each sentence 

should be natural. 
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Cohesion is defined as the possibility of 

interconnected interactions between one sentence 

structure and other sentences in the same paragraph, 

whereas coherence is defined as the existence of a 

logical relationship of meaning between one sentence 

and another in the same paragraph. Setiawan (2021, 

p.61).  Each sentence with each other consists of 

cohesion and coherence, which is very important for 

paragraphs because paying attention to the two 

elements above maintains the compactness between 

paragraphs so ideas, thoughts, and feelings can be 

delivered properly and received well by the reader. The 

analysis of cohesion and coherence is set because 

cohesion is the goal of obtaining the intensity of 

language meaning, information clarity, and language 

beauty. Cohesion elements are important for the 

formation of coherent discourse under certain 

conditions. The goal of use coherence analysis is to 
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create coherent and logical discourse structures 

because a series of sentences with no logical 

relationship between forms and meanings cannot be 

called discourse.(Setiawan, 2021) 

According to Butt et al., at Priyatmojo, (2021, p. 

363) Coherence is defined as the process by which the 

text survives in the correct order. Arif Suryo 

Priyatmojo (2021, p.363). This is important in how the 

paragraph, which is made up of interconnected 

sentences, can be read well by the reader. A good 

writer must inform the reader. Readers must also 

understand the text's topic and content. Text is good 

not merely for its coherence, however for its 

organization. Coherent text to be maintained by 

accurately informing the reader about what it is and 

where it goes. In order to accomplish this, grammar 

resources must be connected through clauses, clause 

complexes, and paragraphs. In addition, the first sign 
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must appear in the start of the text, paragraph, or clause 

to alert readers to what the writer intends to use as a 

starting point. (Priyatmojo, 2021) 

According to Halliday and Hasan (1976), as 

quoted in Chaniago et al (2021, p.17), a text is 

considered good if it meets two properties: cohesion 

and coherence. Chaniago et al (2021, p.17). As stated 

by them, cohesion is an internal property, whereas 

coherence is a contextual property. Cohesion is 

important for both helping a writer make text 

understandable and for readers to build meaning. In 

addition, coherence is more based on the logic of the 

idea and how a writer presents it. Not how language is 

used to express the ideas. For a writing to be 

successful, it needs cohesion and coherence. This 

statement is supported by O'Malley and Pierce in 

Novitasari as quoted in Chaniago (2021, p.17) which 

says that writing is not just about how to start ideas, but 
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also how to develop these ideas into united thinking. 

Therefore, cohesion and coherence are needed in 

writing good compositions.(Chaniago, 2021) 

In line with the previous definition, Eggins as 

quoted in Chaniago, (2021, p.17) defines the term 

"cohesion" with how parts of the discourse are related 

together. Chaniago et al (2021, p.17). Cohesion reveals 

textual features such as semantic ties, participant 

consistency, and connections in terms of lexical 

choices. Halliday and Hasan as quoted in Chaniago et 

al (2021, p.17) divide English cohesion into two broad 

categories: grammatical cohesion and lexical cohesion. 

The grammar element in grammatical cohesion signs 

the relation among sentences in the text. On the other 

hand, lexical cohesion describes how a writer 

connected to the text's broad focus consistently using 

lexical items like nouns, verbs, adjectives, and 

descriptions.(Chaniago, 2021) 
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3.2 Theory of Cohesion 

Because the meaning of cohesion in paragraphs 

decide to content relations, Michael Halliday and 

Ruquaiiya Hasan (1976) in Andayaniet et al., proposed 

English cohesive devices into five as a sign of 

discourse coherence. Cohesion is responsible for the 

construction of sentences in any text. This is 

accomplished by connecting various parts of the text 

with one another in order to provide structure to the 

text. Because it has the correct meaning, it aids in 

hanging sentences in a logical manner. As a result, 

cohesion is linked to the concept of wider coherence. 

(Andayani, Seken, & Marjohan, 2013) 

Halliday and Hasan (1976, p.6) in Andayani et al., 

Classifying cohesion in English into two main 

categories: grammatical cohesion and lexical cohesion. 

Andayani (2021, p.3). The surface marking of semantic 

relations between clauses and sentences in written 
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discourse and utterances and turns in spoken discourse 

is referred to as grammatical cohesion. Lexical 

cohesion refers to the author's use of lexical items such 

as verbs, adjectives, nouns, and words to connect with 

text consistently to the focus area. Eggins in Pipit Olva 

Andayani et al., This is marked by using lexical 

elements / vocabulary.(Andayani et al., 2013) 

Tanskanen (2006) in Andayani et al., Reference, 

substitution, ellipsis, and conjunction are examples of 

grammatical cohesion devices. Andayani (2021, p.3). 

Language items known as references refer to another 

item for which both sender and receiver understand the 

context rather than being interpreted semantically in 

their own right. In written texts, references indicate 

how writers introduce and track participants over the 

course of the text. As state by Halliday and Hasan, 

(1976:37) in Pipit Olva Andayani et al.,  Personal 

references, demonstrative references, and comparative 
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references are three main types of references. Personal 

references include the following:  

a. Personal pronouns such as I, me, you, him, she, he, 

her, we, us, they, them, it 

b. Possessive determiners such as my, yours, their, its, 

our, his, her 

c. Possessive pronouns such as mine, yours, hers, 

theirs, ours 

There are three types of demonstrative reference. 

First, nominative demonstrative such as this, that, 

these, those. Second, circumstantial demonstrative such 

as here, there, now, then. Third, definite article such as 

the. Comparative reference is divided into two types: 

"general" comparison and "particular" comparison. 

General comparison is concerned with comparison in 

terms of likeness and unlikeness, sans regard to any 

particular property: two things can be the same, 

similar, or different (where "different" includes both 
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"not the same" and "not similar").(Andayani et al., 

2013) 

Halliday and Hasan as quoted in Andayani et al., 

emphasize that substitution is a linguistic relationship 

rather than a semantic one. Andayani (2021, p.3). They 

also explain that substitution can be of three types: 

nominal (one/ones), verbal (do), and clausal (so, not). 

Ellipsis is the omission of grammar-required elements 

that the speaker/writer assumes are obvious from the 

context and thus do not need to be raised. Ellipsis is 

classified into three types. Nominal ellipsis, Verbal 

ellipsis, and Clausal ellipsis are all types of 

ellipses.(Andayani et al., 2013) 

Mather & Jaffe (2002, p.1) as quoted in Andayani 

et al., A conjunction is a semantic relationship that 

delivers a specific connecting word or phrase is used to 

show how a clause or statement relates to another 

clause or statement in terms of meaning. Halliday and 
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Hasan further categorize conjunctions as adversative, 

additive, temporal, and causal. 

As cited in Andayani et al., Halliday and Hasan 

(1976) separate lexical cohesion in two primary 

categories: reiteration and collocation. Reiteration is a 

mechanism for increasing text cohesion by repeating 

two or more lexical items visible on the text's surface. 

The following is a reiteration example from Halliday 

and Hasan cited in Andayani (2021, p.3). As an 

example: 

There is a boy climbing a tree  

a. The boy is going to fall if he doesn‟t take care 

(repetition) 

b. The lad is going to fall if he doesn‟t take care 

(synonym) 

c. The child is going to fall if he doesn‟t take care 

(super ordinate) 
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d. The idiot is going to fall if he doesn‟t take care 

(general word) 

Collocation is accomplished by linking lexical 

items that frequently occur together. It denotes lexical 

items that are likely to occur in the same lexical 

environment. Consider the following as an example: 

Typically, plants create complex organic 

compounds from simple inorganic building blocks. 

Sunlight provides the energy for this process in green 

plants. Because chlorophyll, a green pigment, is 

processed by plants, they can use this energy. Light 

synthesis, also known as photosynthesis, is an 

autotrophic, or self-sustaining, process.(Pearson, in 

Andayani et al.,)  

Because all words associated with the scientific 

field of biology, the following items in the preceding 
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text are examples of lexical collocation.(Andayani et 

al., 2013) 

According to Hoey quoted in Mohseni (2019, 

p.215) , the most important cohesive tie is lexical 

cohesion. Mohseni (2019, p.215). Therefore, The study 

of text cohesion is, to a large extent, the study of text 

lexis patterns. According to Lovejoy & Lance in 

Mohseni (2019, p.215), The theme-rheme operation 

generates cohesion. Pondering theme as "the 'point of 

departure' for information presentation," and rheme as 

"the information about the theme that the writer desire 

influence". In order for a text or discourse should flow 

naturally and be simple for the reader to understand, 

the theme, which is old information, and rheme, which 

is new information, are shown alternately.(Mohseni & 

Samadian, 2019) 

1. Grammatical Cohesive Devices  

a) Reference  
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As stated by Halliday and Hasan (1976) 

seen from Mohseni, 2019, p. 216 divide reference 

into three types: personal reference, 

demonstrative reference, and comparative 

reference. Mohseni (2019, p.216). Personal 

pronouns such as she, he, it, his, her, and their all 

refer to previous items. Then there are 

demonstrations. The use of demonstrative 

references for referential purposes, such as the, 

this, that, and those. Last, General and specific 

comparisons are used to represent comparative 

reference. A general comparison is connected to 

any specific feature such as so, as, equal, similar, 

different, otherwise, similarly, whereas a 

comparison in terms of quantity or quality refers 

to a specific comparison such as more, fewer, 

additional, better, equally good.(Mohseni & 

Samadian, 2019) 
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b) Ellipsis and Substitution 

The other kind of grammatical cohesive are 

substitution and ellipsis. Mohseni (2019, p.216-

217). Substitution is classified into three types: 

nominal, verbal, and clausal. The words one and 

ones are the most common substitutions in 

nominal substitution, and they always serve as 

the nominal group's head. The verb do, which 

functions as the head of a verbal group and is 

sometimes used in conjunction with so, is the 

most commonly used word in verbal substitution. 

For instance: 

 Let‟s go and see the shirts. The small ones are 

over there.  

 Did Ali take those papers? He might have 

done.  

 She advised him to see a dentist, but he said 

that he didn‟t have enough time to do so. 
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Clausal substitution replaces an entire 

clause rather than an element. Examples:  

 I think so. 

 Everyone thinks she is guilty. If so, no doubt 

she will resign. 

Halliday & Hasan (1976) quoted in 

Mohseni (2019, p.217) ellipsis (zero substitution) 

is “something left unsaid” . A word is substituted 

for another, and an ellipsis is used to show that a 

word from the previous text means nothing. 

There are three varieties of ellipsis, similar to 

substitution: nominal, verbal, and clausal. 

Examples: 

 Do you want to eat another fruit? I have two 

more (fruit). [Nominal Ellipsis] 

 Ahmad bought fruits and Reza (bought) food. 

[Verbal Ellipsis] 
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 Susan ran three miles on the first day and six 

on the second [Clausal Ellipsis](Mohseni & 

Samadian, 2019) 

c) Conjunction  

The other method of building cohesion is 

by means of conjunctions, which are more than 

just combaining sentences cause it showed 

information for the listener/interpretation reader's 

of the utterance. Mohseni (2019, p.218). Some 

linguists refer to them as discourse markers for 

this reason. Implicit conjunctions are derived 

from a correct interpretation of the text. There are 

four categories of conjunctions: additive, 

adversative, causal, and temporal. 

1) Additive conjunctions, for example and, also, 

moreover, too, additionally, and so on, 

structurally link to the presupposed item. 
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2) Adversative conjunctions, for example yet, 

though, only, but, in fact, rather, and so on, 

indicate the opposite of what is expected. 

3) Causal conjunctions, for example so, then, for, 

because, for this reason, and so on, show the 

result, reason, and purpose. Causal 

conjunctions can also be expressed using 

verbs like cause and lead. 

4) Temporal conjunctions are used to coordinate 

signals based on a signaling sequence or time. 

It indicated words such then, next, after that, 

next day, and so on. Temporal conjunctions 

are also expressed using a verb, as in follow or 

precede, and can reflect stages in the text by 

first, second, third, and so on.(Mohseni & 

Samadian, 2019) 
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2. Lexical Cohesive Devices  

Lexical cohesion can accomplished through 

vocabulary selection. Mohseni (2019, p.218). 

Reiteration and collocation are the types of lexical 

cohesion. 

a) Reiteration 

The repetition of the same word, a 

synonym, an antonym, or another word referred 

to as reiteration. It is divided to five categories: 

repetition, synonymy, antonymy, hyponymy, and 

metonymy. Example: 

A: Which dress is she going to wear? 

B: She will wear her brown frock. 

For lexical cohesion, the synonyms dress and 

frock are used in the preceding example. 

b) Collocation 

The use of related words that frequently 

occur together is known as collocation. It is 
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highly difficult aspect of lexical cohesion, and it 

is interpreted using a general semantic 

description of English language, such as once 

upon a time.(Mohseni & Samadian, 2019) 

2. Theory of Coherence 

Castro (2004) in Andayani et al., said the link in a 

text that connects ideas and makes the flow of thoughts 

meaningful and clear for readers is defined as 

coherence. The definition was derived from Halliday 

and Hasan's work (1976, p.23) Coherence refers to the 

internal elements of a text that include cohesion and 

register. Andayani (2021, p.6). 

In Andayani et al., Pearson et al (2005) explain 

The term coherence refers to a variety of factors, 

including the order of events covered in the text, the 

completeness of the actions or concepts laid out in it, 

and whether the text conforms to what we would 
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expect from a piece of writing in a specific genre. 

Andayani (2021, p.6). 

Coherence is defined by Enkvist in Andayani et al. 

as "the quality that makes a text conform to a 

consistent world picture and is thus summaries able 

and interpretable," in addition It is primarily related to 

the text's nature and property. Andayani (2021, p.6). 

Brown and Yule in Andayani et al., believe that 

the interpretation of linguistic messages is the primary 

determinant of coherence.. Enkvist in Andayani, (2021, 

p.6) distinguishes two types of semantic connections. 

First, surface cohesion allows for surface-level 

connection. Second, connection at the deepest level 

through coherence. (Andayani et al., 2013) 

Mohseni (2019, p.221) said coherence in meaning 

of inter-sentence connections that result in tightly 

structured and self-contained paragraphs. Text-based 

coherence and reader-based coherence are the two 



51 
 

 
 

approaches to coherence that can be distinguished. 

Regarding Halliday and Hasan‟s (1976) Mohseni 

(2019, p.221) Textual semantic unity is associated with 

the text-based approach, which is achieved through 

linguistic features or cohesive ties. They referred to 

coherence as "texture." Given the significance of text-

based coherence, information must be presented in a 

well-organized format with appropriate cohesive ties. 

According to the reader-based approach, A coherent 

text is formed by the reader's successful interaction 

with the text via the reader's text knowledge and world 

knowledge. Textual coherence, on the other hand, is 

realized through the context, imagination, and 

knowledge of an individual reader rather than the 

writer of the text. As a result of previous research, this 

study examines the cohesion and coherence of EFL 

learners writing performance. (Mohseni & Samadian, 

2019) 
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There are four approaches to achieving coherence: 

Oshima (2006, p.22). 

a. Repeat key nouns. 

b. Use consistent pronouns. 

c. Use transition signals to link ideas. 

d. Arrange writer ideas in logical order. 

The simplest way to create coherence is use 

frequently repeat key nouns in writing performance. 

There is no set rule for how frequently key nouns 

should be repeated or when pronouns should be 

substituted. When the meaning is hidden, the writer 

should repeat a key noun rather than use a pronoun. If 

writer does not want to repeat a key noun, he or she can 

utilize synonyms or expressions with the same 

meaning. Its purpose is to smooth the transition from 

one sentence to the next. 

In the coherence also talk about transition signals. 

Oshima (2006, p.25). Transition signals are writing 
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expressions such as first, finally, and however, as well 

as phrases such as in conclusion, on the other hand, and 

as a result. Other words that can function as transition 

signals include subordinators (when, although), 

coordinators (and, but), adjectives (another, additional), 

and prepositions (because of, in spite of). Transition 

signals are similar to traffic signals. It instructs the 

reader when to proceed, turn around, slow down, and 

stop. Furthermore, it informs the reader when the 

writer is providing a similar idea (similarly, and, 

additionally), an opposite idea (on the other hand, but, 

in contrast), an example (for example), a result 

(therefore, as a result), or a conclusion (in conclusion). 

Transition signals, in fact, give a paragraph coherence 

by guiding the reader from one idea to the next. 

The final way to achieve coherence, besides using 

transition signals and repeating key nouns and 

pronouns, is to arrange the writer's sentences in some 
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kind of logical order. Oshima (2006, p.34). The writer's 

preference for one type of logical order over another is 

determined by their topic and purpose. In some cases, 

the writer may concatenate two or more different 

logical orders in a single paragraph. The most 

important thing to remember is to arrange the writer's 

ideas in a logical order for a reader who is used to 

reading in English. In English, some common types of 

logical order are chronological order, logical division 

of ideas, and comparison/contrast. 

 Chronological Order 

A chronological order is a time-based order of 

events or steps in a process. To organize steps, the 

model paragraph employs time order such as first, 

second, third, after that, next, additionally, then, 

however, and so on. 

 Logical Division Of Ideas 
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A topic is divided into parts in the logical 

division of ideas, and each part is discussed 

separately. The first sentence of the model 

paragraph discusses beauty, and the second sentence 

discusses utility. 

 Comparison/Contrast 

A comparison/contrast paragraph compares and 

contrasts the similarities and/or differences of two or 

more items. There is an example of a 

comparison/contrast in a paragraph, such as 

comparing and contrasting word meanings. 

4. EFL Learners 

In the past, According to Phillips & Stern (1991, p.9) 

The term 'foreign language' was more commonly used than 

the term 'native language.' Foreign language learning is 

frequently undertaken for a variety of reasons. Traveling 

abroad, communicating with native speakers, reading 

foreign literature, and reading foreign scientific and 
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technical works are just a few examples. A foreign 

language typically necessitates more formal instruction as 

well as other measures to compensate for a lack of 

environmental support. The term 'foreign' in the phrase 

'foreign language' can refer to a relationship between a 

person and a language, i.e., the language is 'new' or 'foreign' 

to the individual. However, regardless of persons, it does 

not necessarily express the legal status of a language, such 

as a foreign language as a non-national language, a 

language that has no legal status within the nation. (Phillips 

& Stern, 1986) 

According to Si (2019, p.34) EFL's target audience 

includes countries where English is not the first or official 

language, such as China, Japan, and South Korea. English 

is not required for daily communication in these countries. 

(Si, 2019) 

Kachru (1985) in A. Al Mutairi (2020, p.85) 

categorizes the use of English, including Inner, Outer, and 
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Expanding Circle. The Inner Circle represents countries 

where English is spoken as a first language and as a native 

language. These are the United States, the United Kingdom, 

Canada, Australia, and New Zealand. The Outer Circle 

includes countries with long-standing British colonial ties 

and where English is widely spoken in social and 

government circles. The majority of the countries in this 

circle are former British Empire colonies. The Outer Circle 

includes countries that have English as a second language, 

such as India, Malaysia, Singapore, Ghana, Kenya, and 

others. The third circle, The Expanding Circle, includes 

countries that teach English as a foreign language in 

schools and universities, primarily to communicate with the 

Inner and Outer Circles in English. Turkey, Saudi Arabia, 

the United Arab Emirates, Japan, China, Korea, and others 

are examples of such countries.(A. Al-Mutairi, 2019) 
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Figure 2.1 Kachru‟s Three Circles of English 

Students in Indonesia are categorized as English 

Foreign Language Learners because English in Indonesia is 

the first foreign language that is officially taught in schools. 

As a foreign language, English is only used in class, namely 

as a subject and in certain places or activities, such as 

international seminars, TV films, and singing. (Suyanto, 

2013) 

Adapted by Kachru‟s three circles of English, EFL 

(English Foreign Language) learners in this research is fifth 

Inner Circle : 
Australasia, Canada, 
Ireland, South Africa, 
UK, USA 
Outer Circle : India, 
Malaysia, Nigeria, 
Singapore 

Expanding Circle : 
Brazil, China, Europe,  
Russia, Indonesia 
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semester of Tadris Bahasa Inggris (TBI) at UIN FAS 

Bengkulu. 

B. Theoretical Framework 

Writing is not an easy task. In the text of writing, writing 

performance is a method of determining how a writer performs 

their writing.Writing a text requires various skills such as 

language, writing, and things related to writing activities. A 

writer must know the types of writing performance because 

each writing performance has its own characteristics. One of 

the types is essay. In the writing, the use of cohesion and 

coherence is crucial. Cohesion and coherence help writers in 

their writings to be more coherent, easy to understand and 

have meaning. 
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Figure 2.2 Theoretical Framework adapted  

by Norman Fairclough (1995) 

C. Previous Studies 

1. Chaniago, Fransisko. (2021) entitled “An Analysis on the 

Use of Cohesion and Coherence in Students‟ Writing”. This 

study was conducted to learn about the different types of 

EFL Learnes in UIN FAS 
Bengkulu 

Kachru's Three Circles of English 
(1985) 

Essays Text 

Cohesion 

Halliday and Hasan (1976) 

-Grammatical cohesion, include 
reference, substitution, ellipsis, 
and conjunction.  

-Lexical cohesion, include 
reiteration and collocation 

Coherence 

Alice Oshima (2006) 

- Repeat key nouns 

-Use consistent pronouns 

-Use transition signals to 
link ides 

-Arrange writer ideas in 
logical order 

Discourse Analysis 
Report 
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cohesion and coherence used by English Education 

Program students about writing a descriptive text. The 

researcher concentrated on lexical cohesion, key noun 

repetition, and consistent pronouns. This study employs a 

qualitative methodology. The data collecting technique use 

a test and documentation. Twenty-two students participated 

in this study. The results revealed that nine students used 

fifteen reiteration items and one student used collocation. In 

terms of coherence, all students used 131 items of repeated 

key nouns in their writing text. Furthermore, fifteen 

students used sixteen items of consistent pronouns. 

(Chaniago, 2021) 

The similarity of the research with the research that 

the researcher will do is that the method used is qualitative 

and English students as the object. However, what makes 

the difference is that in the research above, the researcher 

used tests and documentation to collect data. While the 

research that will be carried out by researchers only uses 
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documents to collect data. In addition, the text is also 

different, if the research above examines cohesion and 

coherence in descriptive texts, the research will be carry out 

by researcher is to examine cohesion and coherence in 

essay texts.  

2. Priyatmojo, Arif Suryo. (2021) entitled “Cohesion and 

Coherence of Students‟ Recount Texts in Indonesia”. The 

goal of this study was to look at the cohesion and 

coherence of recount texts, as well as the implications for 

teaching writing to students. The data consisted of fifteen 

recount texts chosen at random from first-year high school 

students in Central Java, Indonesia. This was qualitative 

research employing cohesion theory by Halliday and 

Hasan (1976) and thematic progression proposed by Butt 

et al. (1995).  

Cohesive devices were frequently used as personal 

references as a result of this research. It happened 437 

times, or 58.11 percent of the time. The second most 
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common occurrence was repetition, which occurred 167 

times or 22.21 percent of the time. The temporal 

conjunction was the third most common, accounting for 56 

occurrences or 7.45 percent of all occurrences. The 

adversative conjunction then happened 10 times, or 1.33 

percent of the time. Following that, additive conjunction 

occurred eight times, or 1.06 percent of the time. The 

following device served as a comparison, with a score of 

seven times or 0.93 percent. Then there were five 

occurrences of causal conjunction and synonym, for a total 

of 0.66 percent. Ellipsis occurs twice, or 0.27 percent of the 

time. The last device that existed and became the fewest 

was the superordinate. It happened only once, or 0.13 

percent of the time. Those numbers were calculated using 

the total number of cohesive devices found in the texts. 

Because the method is qualitative and the theory used is 

Halliday and Hasan's theory, the research is relevant for the 

research that the researcher will conduct. Furthermore, data 
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collection is accomplished through the use of a document, 

with the only difference being the type of text 

used.(Priyatmojo, 2021) 

3. Zahra, G. M., Emilia, E., & Nurlaelawati, I. (2021) entitled 

“An Analysis of Cohesion and Coherence of Descriptive 

Texts Written by Junior High School Students”. The goal 

of this research was to investigate the cohesion and 

coherence of descriptive texts written by seventh grade 

junior high school students. During Covid-19 pandemic, 

this study was carried out in the seventh semester of 

2019/2020 academic year. Using a qualitative case study 

design, data for this study were gathered from six texts 

representing high, middle, and low achiever students. The 

grammar of textual metafunction from systemic functional 

linguistics (SFL), i.e. the theme system, was used to 

identify the cohesion and coherence of the texts. 

According to findings, all student were able to create 

descriptive texts with cohesion and coherence. All texts 
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used a variety of themes to create coherence, including 

topical and textual themes, as well as thematic progression 

such as zigzag and reiteration patterns. Cohesive devices 

like reference, conjunction, lexical, and ellipsis were also 

used to create a cohesive text.(Zahra et al., 2021) 

According to the findings of the study, all texts written 

by high, middle, and low achievers could be classified as 

descriptive text because they all specifically described a 

person and used descriptive text structures. There was no 

statistically significant difference in theme selection across 

the three levels of achievement. Every text used two themes 

namely topical themes and textual themes. The students 

attempted to create a cohesive text by using a variety of 

cohesive devices as well reference, conjunction, lexical, and 

ellipsis. Nonetheless, the texts of high and middle achievers 

appeared to be more cohesive than the other texts because 

all the middle text achievers used a broader range of 

cohesive devices. This study is relevant for the research that 
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the researcher conducted because it used document analysis 

to collect data, then uses a table instrument that is almost 

similar, then explanations when analyzing documents are 

very helpful for researcher to conduct research. 

This research also condcuted by the researcher to 

analyzing the cohesion and coherence of essay texts in EFL 

students‟. The researcher  focused on grammatical 

cohesion, lexical cohesion and coherence. Considering 

cohesive in writing text is important in nowdays, so 

cohesion and coherence is demands for the students to 

writing text. Therefore, this research is entitled “An 

Analysis of The Cohesion and Coherence of EFL Learners‟ 

Essay Writing in UIN FAS Bengkulu”. 
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Table. 2.1 Previous Studies 

No. Name. Title. Year Method Participants Results 

1 Chaniago, Fransisko. (An 

Analysis on the Use of 

Cohesion and Coherence in 

Students‟ Writing, 2021) 

Qualitative English Education 

Program students 

The findings revealed that nine students out of 22 used 

fifteen items of reiteration and one student used 

collocation. In terms of coherence, the researcher 

discovered that all students used 131 items of repeated 

key nouns in their writing. Then, fifteen students used 

sixteen distinct pronouns. 

2 Priyatmojo, Arif Suryo. 

(Cohesion and Coherence 

of Students‟ Recount Texts 

in Indonesia, 2021) 

Descriptive 

qualitative 

First-grade students of 

high school in Central 

Java, Indonesia 

The result of this research showed that most of the 

cohesive devices employed by the students were personal 

reference with 58.11%; demonstrative reference and 

definite article with 7.18%; comparative reference with 

0.93%), lexical (repetition 22.21%; synonym 0.66%; 

superordinate 0.13%), conjunction (temporal conjunction 

7.45%; adversative conjunction: 1.33%; additive 

conjunction 1.06%; causal conjunction 0.66%), and 

ellipsis with 2%. The presuppositions of the presupposed 

and presupposing items were accomplished anaphorically 

and cataphorically, with the majority of them being 

anaphoric. The presuppositional distances took the form 

of immediate ties, mediated ties, and non-mediated ties. 

Furthermore, there was a lot of closeness. According to 

the analysis, the majority of the texts were cohesive as a 

result of the achievement of presupposing and 

presupposed items in each sentence of the texts. The 

students' recount texts were then made coherent by 

employing three types of patterns: reiteration/constant, 
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zig-zag, and multiple thematic progression patterns. The 

majority of the texts were created using a 

reiteration/constant pattern. According to the analysis, 

most texts were not coherent due to unrelated clauses. 

3 Zahra, G. M., Emilia, E., & 

Nurlaelawati, I. (An 

Analysis of Cohesion and 

Coherence of Descriptive 

Texts Written by Junior 

High School Students, 

2021) 

Qualitative 

case study 

design 

Seventh grade junior 

high school students 

The findings show that all students could write descriptive 

texts with cohesion and coherence. All texts successfully 

used various types of themes, such as topical and textual 

themes, and thematic progression, such as zigzag and 

reiteration patterns, to create coherence. Cohesive devices 

such as reference, conjunction, lexical, and ellipsis are 

used to create a cohesive text. It was also discovered that 

texts written by high achievers were more coherent than 

texts written by middle and low achievers due to a variety 

of factors such as more diverse pattern and more frequent 

use of pattern. Furthermore, because of the high number 

of cohesive devices and conjunctions used in the middle 

and high achiever texts, the high and middle achiever texts 

appeared more cohesive than the low achiever texts. 

4 Sutrisno, Tiara Sella. (An 

Analysis of the Cohesion 

and Coherence of EFL 

Learners‟ Essay Writing in 

Descriptive 

qualitative 

EFL Learners students 

in UIN FAS Bengkulu 

The study findings revealed that students used the 

Halliday and Hasan coding scheme, that the types of 

references used are R11, R12, R13, R14, R21, R22, R23, 

R31, R32, R33, and R34, that the types of conjunction 
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UIN FAS Bengkulu (A 

Discourse Analysis), 2022) 

used are C111, C121, C141, C142, C151, C152, C212, 

C213, C22, C232, C241, C311, C322, C351, C411, C42. 

Then, students‟ ability in creating cohesion was reference 

52.1%, conjunction 40.8% and reiteration 7.2%. Besides, 

Students produced coherence as much as 44.8% at 

Complete Scale, 44.8% at Extensive Scale, 10.3% at 

Moderate Scale, 0% at Limited and Zero Scale. The 

students‟ ability in building coherence were on Extensive 

Scale (3) and Complete Scale (4) in average. It indicates 

that students have a sufficient understanding of how to 

construct coherence in their writing. 
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

In this current study, the researcher used a qualitative 

descriptive method in an effort to provide answers to problems 

that have been laid out. The researcher used content analysis 

approach because the data collection techniques in this study 

were carried out by using documentation. The kinds of  

documentation to get the information such as the research 

place, organization structure, students‟ activities, students‟ 

worksheets, and documents. In addition, the document used in 

this research are essays. According to Creswell (2007, p.16) in 

Chaniago, qualitative method is ideal for a research which 

embeds a cultural aspect such as power distance, since it 

allows the researcher to investigate the small data in a detailed 

and in depth manner. Qualitative research is also an approach 

carried out with a holistic and realistic manifestation of nature, 

such as the environment where the approach is carried out by  
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collecting data, observing, interviewing, and analyzing 

documents.  The purpose of qualitative research is to know 

and study social life by understanding one's perceptions and 

experiences in society about a particular subject.  In this study, 

the researcher focused on EFL Learners in UIN FAS Bengkulu 

through An Analysis of Cohesion and Coherence in the Essay. 

This is related to the statement that qualitative research is the 

study of people's lives, which means about their real 

conditions.(Chaniago, 2021) 

Based on the description above, it is safe to assume that 

the study's research design were qualitative. This research 

conducted with EFL Learners in UIN FAS Bengkulu for the 

2021/2022 academic year to find out how many use cohesion 

and coherence in their essays. 

B. Research Setting 

In this current study, the research conducted at UIN FAS 

Bengkulu which is located on Raden Fatah Street, Pagar 

Dewa, Bengkulu City. The reasons for choosed fifth semester 
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students‟ of Tadris Bahasa Inggris (TBI) in UIN FAS 

Bengkulu as the participants in this research are that they have 

completed basic writing, intermediate writing, and advanced 

writing subjects. The other reason is that in this fifth semester, 

they received an academic writing course where the output of 

this learning is that they produced written works called essays. 

Then, the time that the researcher used for this research is 

carried out from the date of issuance of the research permit 

within a period of approximately one (1) month. The 

researcher estimated this research taken place in early March 

2022. 

1. Population 

According to Mackey and Gass (2005) in Khoiriyah 

& Rasikin (2020, p.31) the population includes all instances 

of individuals or situations that have characteristics. As a 

result, this study's population includes all students in the 

fifth semester of the academic year 2021-2022. It has five 
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classes and a total of 119 students. The number of fifth 

semester students is as follows: 

Table 3.1 The Number of Students 

No. Class 
Total 

1 5A 
19 students 

2 5B 
13 students 

3 5C 
23 students 

4 5D 
26 students 

5 5E 
29 students 

Total 
110 students 

2. Sample 

The sample is a small group (part) of the population 

being taken and can represent the population as a whole. 

The sample is part of the population whose characteristics 

are to be studied. In this current study, the researcher used a 

non-probability sampling technique. Purposive or 

judgmental sampling used by the researcher as a non-

probability sampling technique. According to Sugiyono 
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(2016) Purposive sampling is a sampling technique with 

certain considerations. (Ayu, 2018) 

There were five classes in fifth semester of Tadris 

Bahasa Inggris (TBI), namely (A, B, C, D, E). But, only 

students in E class fulfill the criteria of their essay for the 

research that the researcher did. 

C. Research Instrument 

A research instrument is a device used to measure 

natural and social phenomena. Because this research is content 

analysis approach so the instrument in this research were essay 

texts, which written by fifth semester students of Tadris 

Bahasa Inggris in UIN FAS Bengkulu. The types of data in 

this research were all of the sentences in the essay. The 

characteristics of the essay will be analyzed were : 

1. The theme is about compering the education. 

2. The lenght is 500-1000 words. 
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D. Research Procedures 

Research is a systematic, directed, and purposeful 

scientific activity. Data collection techniques used document 

studies also require procedures or steps. The procedures taken 

in this research are as follows: 

1. Collected the data from the object of the study. The essay 

texts used as the objects. 

2. The texts were arrange based randomly. 

3. Read the essays thoroughly.  

4. Analyzed the data carefully. The texts analyzed based on 

the cohesion and coherence devices. An expert is used to 

validate the results of the analysis conducted by the 

researcher. 

5. All the data were organized in a table to make it easier to 

analyzed. 

6. The result of data analysis provided with detailed 

explanation and  in the formed of a percentage. 
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E. Data Analysis Technique 

The findings of learners‟ essay writing analyzed by used 

document analysis, this following steps to analyzed : 

Cohesion Analysis 

a. To determine the types of cohesion obtained in each 

sentence, divide each passage into sentences and number 

them. 

b. The researcher identified and underlined every cohesive 

item in each sentence after dividing and numbering them. 

c. The researcher then coded each cohesive item discovered 

using the Halliday & Hasan coding scheme table. R. Hasan 

and M.A.K. Halliday (1976, p.333). The coding scheme can 

look at appendix 1. (Halliday & Hasan, 1976).  

Table 3.2 Halliday and Hasan Coding Scheme Table 

Text 

Cohesion Items 

Reference Conjunction 
Reiteration 

Items Types Items Types Items 
Types 
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The researcher then calculated the percentage of 

cohesive items that had been coded. Anas Sudijono's formula 

used to calculate this percentage. Brigham et al, (2018, p.88)  

p= f/N X 100%  

With: 

p = the percentage of different types of cohesion in students'  

essay writing. 

f  = the total number of cohesion items on the essay writing 

of learners. 

N = the number of instances of each type of cohesion in   

students' essay writing.(Brigham et al, 2013) 
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Coherence Analysis 

a. The researcher presented an absolute scale that served as 

the foundation for Bachman and Palmar's rating scale for 

scoring coherence. Bachman and Palmar (1996, p.214)  

0  1  2  3  4 

0 : Zero very little ability 

1 : Limited 

2 : Moderate 

3 : Extensive 

4 : Complete 

 

0 (Zero)  : Too brief to pass judgment. There is no 

evidence of coherence. Regardless of 

length, completely incomprehensible. 

1 (Limited)  : A seriously disjointed/isolated collection 

of ideas. There is a severe lack of 

conceptual connections. 
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2 (Moderate)  : There are some links between different 

ideas, but no global links between local 

ideas. There could be some significant 

gaps in the network. 

3 (Extensive)  : In general, the passage is well-

organized. There was no notable pause. 

Globally, all ideas are inextricably linked. 

However, there was no evidence of 

sophistication or elaboration of 

connections. 

4 (Complete) : A sophisticated and elaborated idea 

connection. Thematically, it is completely 

understandable. The ideas are completely 

consistent. There was a clear presence of 

elements for introductory/opening 

remarks, coda, and elaborated connections 

at every significant local point.(Bachman 

& Palmer, 1996) 



80 
 

 
 

b. The researcher judged the results of the learners' essay 

writing used Bachman and Palmer's rating scale. 

c. Next, used Anas Sudijono's formula, the researcher 

counted the number of each coherence scale. Brigham, 

(2018, p.88)  

p= f/N X 100%  

With:  

p = the percentage of students' essay coherence on the 

coherence scale. 

f = the total number of coherence scales on the essay writing  

of students 

N = the number of coherence scales used in students' essay  

writing. 

(Brigham et al, 2013) 

d. The researcher described the outcome after counting the 

numbers on each scale.  

e. In the final step, the researcher summarized the found of 

her data analyzed. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings 

1. The Data Description 

This chapter showed the findings of types 

grammatical cohesion and lexical cohesion in essays text 

there are presented in several essays from English student at 

English education study program. The essays of 29 students 

have been examined. The analysis employs Halliday and 

Hasan's concept of cohesion, and the absolute scale served 

as the foundation for Bachman and Palmer's coherence 

rating scale. 

Table. 4.1 The Recapitulation of Cohesion 

Text Grammatical Cohesion Lexical 

Cohesion 

 Reference Conjunction Reiteration 

1 8 14 3 

2 11 12 - 
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3 17 7 3 

4 11 9 - 

5 12 6 2 

6 8 6 2 

7 12 13 1 

8 17 9 - 

9 8 8 - 

10 9 7 - 

11 12 8 2 

12 15 10 - 

13 12 8 1 

14 12 9 4 

15 12 7 2 

16 15 10 4 

17 10 8 - 

18 15 8 2 

19 14 6 - 

20 12 10 1 

21 20 16 1 

22 14 14 3 

23 10 14 3 
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24 17 8 2 

25 14 8 2 

26 16 21 4 

27 17 12 4 

28 17 16 5 

29 19 18 2 

Subtotal 386 302 53 

Total 741 

The following chart summarizes the preceding recapitulation:

Figure 4.1 The Percentage of Cohesion 

Cohesion on Students' Essay 
Writing 

Reference

Conjunction

Reiteration
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The graph above depicts the percentages of two types 

of cohesion: grammatical and lexical cohesion. Students 

can create grammatical cohesion that includes up to 52.1% 

reference and 40.8% conjunction using the chart above. 

While lexical cohesion, including reiteration, accounts for 

up to 7.2% of the total. 

 

Table. 4.2 The Recapitulation of Coherence 

Text 

Bachman and Palmar Scale 

Zero 

(0) 

Limited 

(1) 

Moderate 

(2) 

Extensive 

(3) 

Complete 

(4) 

1      

2      

3      

4      

5      

6      

7      

8      
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9      

10      

11      

12      

13      

14      

15      

16      

17      

18      

19      

20      

21      

22      

23      

24      

25      

26      

27      

28      

29      
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Subtotal 0 0 3 13 13 

Total 29   

Total 

Percentage 
0% 0% 10.3% 44.8% 44.8% 

 

The following chart summarizes the preceding recapitulation:

 

Figure. 4.2 The Percentage of Coherence 

The graph above depicts the proportion of students 

who construct coherence. Students build coherence up to 

Coherence on Students' Essay 
Writing 

Zero

Limited

Moderate

Extensive

Complete
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44.8% at Complete Scale, 44.8% at Extensive Scale, 10.3% 

at Moderate Scale, 0% at Limited and Zero Scale. 

2. Data Interpretation and Analysis 

The discussion below is presented based on the findings 

below.  

a. Cohesion 

This section described how Halliday and Hasan's 

concept of cohesion was applied to the analysis of 

students' essay writing. The concept used to determine the 

text's cohesiveness. As stated in Chapter II, the analysis is 

conducted using two criteria: grammatical and lexical 

cohesion. The relationship between sentences expressed 

with grammatical and lexical elements demonstrated text 

unification. These are the results of an examination of the 

students' essay writing. 

i. Grammatical Cohesion 

1) Reference  

a) Personal Reference 
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The most common cohesion device found 

throughout the text is reference. Personal 

pronouns as subjects I, it, they, we, and as 

objects them, us, and possessive adjectives it, 

my, their, and our are used in the text. Here's an 

example of a personal reference: 

Text 3 in second pargaraph sixth sentence 

:  Then most people who live in cities are busy 

people, so they usually have a household 

assistant who will take care of the house or even 

take care of their children. 

Their refer to they and they itself refer to most 

people. 

b) Demonstrative Reference 

The definite article the represents the 

neutral demonstrative, the selective participant 

demonstratives this, these, that, and those, and 

the circumstance selective demonstrative there 
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are. These are the text's demonstrative reference 

elements. Here's an example of a demonstrative 

reference: 

Text 4 in second paragraph four sentence 

: There are several factors that make urban 

children go through puberty faster, starting from 

race, socioeconomic status, food, association, 

environment and chemical substances such as 

pollution. 

There refer to circumstance above. 

c) Comparative Reference 

Particular comparisons include the 

numerative more, the epithet better, higher, 

harder, and hardest. Text contains general 

comparisons such as identity same, different, 

and differently. As an example of a comparative 

reference, consider the following: 
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Text 5 in second paragraph third sentence: 

They will be able to breathe cleaner air than in 

the city.  

In particular, There must be a standard of 

reference by which one thing is said to be 

superior, equal, or inferior in quality or 

quantity. Cleaner air, presumably, is cleaner 

'than other things'. 

2) Conjunction 

a) Additive Conjunction 

Halliday and Hasan only discuss 

conjunction elements that combine between 

sentences or paragraphs, not those that combine 

within sentences, phrases, words, or beyond the 

matter. Then, within the text, the additive 

conjunction items are and, also, additionally, 

additionally, besides, thus, for example, and on 
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the other hand. An example of an additive 

conjunction is: 

Text 1 in first paragraph first sentence : 

Differences in urban and rural environments 

certainly greatly affect the development of 

children, for example from a physical point of 

view. 

In the preceding example, and is the 

example of additive conjunction within 

sentence. 

b) Adversative Conjunction 

But, even, and however are examples of 

adverbial conjunctions that appear in the text. 

Here's an example of an adversative 

conjunction: 

Text 6 in fifth paragrapf first sentence : In 

contrast to the village. In terms of facilities, the 

facilities in the village can be said to be lagging 
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behind, but that doesn't mean it's bad. From the 

system of technology, transportation and 

education bring a lot of influence on the 

development of children. For example, children 

will be left behind with information about 

digital developments, technology and 

modernization. 

However, not everything in the village has 

a bad influence.  

In example above, however explain the 

opposite of the preceding sentence. 

c) Causal Conjunction 

The following causal conjunction items 

appear in the text: so, therefore, for this reason, 

because, and then. It is an example of a causal 

conjunction: 

Text 8 in fifth paragraph sixth sentence: 

Technological advances have been absorbed 
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perfectly by urban children, so they have 

become an everyday sight of how urban 

children cannot escape their gadgets.  

So, the preceding sentence expresses the 

conditional relationship. 

d) Temporal Conjunction 

Meanwhile, then, next, finally, first, 

second, and so on are examples of temporal 

conjunctions used in the text. Here's an example 

of a temporal conjunction: 

 Text 22 in last paragraph first sentence: 

Finally, with motivation and training, it aims to 

motivate teachers so that teachers realize that 

teaching in rural areas is fun, but there are still 

many teachers who still don't accept being 

assigned in rural areas, so that's why motivation 

and training are needed, the purpose of 

motivation and training is to make rural 
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students gain more knowledge, so as to make 

children in rural areas smart, smart, and have 

good character 

Temporal conjunction through the word finally. 

ii. Lexical Cohesion 

1) Reiteratation 

Text reiteration elements include repetition, 

synonym, superodinate, and general item. 

a) Repetition 

Repetition is the most common type of 

lexical cohesion device. Name of place and 

noun repetition are examples of repetition items 

found in the text that help to make it cohesive. 

Here is an example of repetition: 

 Text 18 in paragraph 4 sentence 3 and 4 : 

In rural areas still adhere to homogeneity 

in social characteristics, beliefs, languages, 

customs. On the other hand, urban areas still 



95 
 

 
 

adhere to heterogeneity in social, cultural, 

occupational, etc. characteristics. 

The word adhere to heterogeneity is 

repetition. 

b) Synonym 

The synonym item found in the data is the 

only word that has a similar meaning to another 

word. As an example: 

Text 16 in paragraph 1 sentence 1 and 2 : 

Children are a gift that is very much 

awaited in the family. Of course, families 

really expect their children to grow and 

develop well. 

The synonym above is between very much 

awaited and really expect. 

c) Superodinate 
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Superordinate found in this text is the 

words that refer to the lower class itself. It also 

called hyponym. For instance: 

Text 29 in paragraph 4 sentence 1 and 2 : 

Next, based on internal factors, it could be 

factors from the teacher himself, the reason 

great teachers do not want to teach in rural areas 

because the available facilities in those schools 

are very limited and even not suitable to use so 

that teachers must try and be able to adapt 

themselves in teaching there. In addition, the 

lack of entertainment areas, Mall, Park, and so 

on, and the lack of facilities for teachers in rural 

areas such as house, electricity and clean water 

for their daily activities are also reasons why 

teachers feel uncomfortable teaching in there. 

The superodinate above is between very limited 

and the lack. 
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d) General Item 

The general items, which correspond to 

major lexical classes, are frequently used with 

cohesive force. One example of general item: 

Text 6 in paragraph 3 sentence 3 and 4 : 

As we know, the density of living in the 

city makes parents busy with the work they do, 

so many parents hire housekeepers to clean the 

house and take care of their children. With the 

busyness of their parents, many city children 

lack the love of their parents. 

The general item above is the density and the 

busyness. 

b. Coherence 

The judgment used absolute scale served as the 

foundation for Bachman & Palmer's rating scale for 

scoring coherence, which included zero (0), limited (1), 

moderate (2), extensive (3), and complete (4). 
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0__________1__________2__________3__________4 

0 : Zero very little ability 

1 : Limited 

2 : Moderate 

3 : Extensive 

4 : Complete 

 

0 (Zero)  : Too brief to pass judgment. There 

is no evidence of coherence. 

Regardless of length, completely 

incomprehensible. 

1 (Limited)  : A seriously disjointed/isolated 

collection of ideas. There is a severe 

lack of conceptual connections. 

2 (Moderate)  : There are some links between 

different ideas, but no global links 

between local ideas. It could be 
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some significant gaps in the 

network. 

3 (Extensive)  : In general, passage is well-

organized. There was no notable 

pause. Globally, all ideas are 

inextricably linked. However, there 

was no evidence of sophistication or 

elaboration of connections. 

4 (Complete) : A sophisticated and elaborated 

idea connection. Thematically, it is 

completely understandable. The 

ideas are completely consistent. At 

every significant local point, There 

were clearly present elements for 

introductory/opening remarks, coda, 

and elaborated connections. 

(Bachman & Palmer, 1996) 

 



100 
 

 
 

i. Zero (0) 

Bachman and Palmer's rating scale for scoring 

coherence is based on the lowest level of absolute 

scale, zero (0). Students' writing is assumed to be on 

the Zero scale if it contains passages that are too brief 

to make a judgement, there is no proof of coherence, 

and no matter how long it is, it is completely 

incomprehensible. There is no Zero scale in the 

researcher's evaluation of students' essay writing.  

ii. Limited (1) 

Limited (1) is second level of absolute scale 

that formed the basis of Bachman and Palmer's rating 

scale for scoring coherence greater than Zero (0). 

Passages with severely unconnected or isolated series 

of ideas, as well as a severe lack of relationships 

between ideas, are characteristics of students' writing 

that are assumed to be on a limited scale. There is no 
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Limited scale found in students' essay writing that has 

been judged by researcher, similar to Zero. 

iii. Moderate (2) 

Moderate (2) is third absolute scale level higher 

than Limited (1) that serves as the foundation of 

Bachman and Palmer's rating scale for scoring 

coherence. Passages that have several connections 

between separate ideas but no global connections 

between local ideas, and possibly some major 

connection missing in between, are Moderate scale 

characteristics of students' writing. An example of a 

Moderate Scale (2) student essay can looked at the 

appendix. The essay student number eighteen. 

iv. Extensive (3) 

Extensive (3) is fourth level of absolute scale 

that formed the basis of Bachman and Palmer's rating 

scale for scoring coherence. The passage with no 

significant breaks, all ideas mostly linked globally, 
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and sophistication and elaboration for connections not 

observed are characteristics of students' writing 

assumed to be on the Extensive scale. An example of 

a student's Extensive Scale (3) essay writing can 

looked at the appendix. The essay student number 

four. 

v. Complete (4) 

 The last and highest level in Bachman and 

Palmer's rating scale for coherence is Complete (4). 

The section that sophisticated and elaborated 

connections of ideas, ideas that are absolutely 

comprehensible thematically, ideas that are absolutely 

consistent, clear presence of elements for introductory 

or opening remarks, coda, and elaborated connections 

filled in every important local point are the 

characteristics of students' writing assumed to be 

Complete scale. An example of a Complete Scale (4) 
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essay written by a student can looked at the appendix. 

The essay student number twenty-eight. 

B. Discussion 

This study looked at the cohesion and coherence of 

students' essay writing samples created by 29 students in the 

fifth semester of English Education at UIN FAS Bengkulu. 

The sections that follow discuss how cohesion and coherence 

analysis affect students' essay writing. 

1. Cohesion on Students‟ Essay Writing 

According to Table 4.1, reference was higher use than 

other cohesion devices (52.1%), followed by conjunction 

(40.8%), and reiteration (7.2%). According to the data 

analysis and interpretation of cohesion presented above, 

students could construct all cohesion devices in their essay 

writing. But, every text is not contains every type of 

cohesion device. It is critical to recognize that students' 

ability to create cohesion affects the quality of their writing. 

When students write a text in a cohesive manner, the 
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elements within the text are linked, making the text easy to 

read and understand. According to Halliday and Hasan's 

theory, A cohesive text is one in which one text element is 

linked to another in such a way that the text becomes 

meaningful and readable. (Haliday & Hasan, 1976) 

It is consistent with what happens in English 

Education at UIN FAS Bengkulu. As a result, cohesion 

provides convincing proof and it influence to readable 

writing. At the same time, the text is readable if use various 

cohesion device. It was consistent with previous study 

findings by Zahra, et al that texts were more cohesive 

because they used a wider range of cohesive devices. 

(Zahra et al., 2021) 

 Briefly, the research showed that students of English 

Education in UINFAS Bengkulu Writing is classified as 

high quality when it provides consistent use a cohesive 

because according to Zahra et al, (2021) the text is cohesive 

if used a wider range of cohesive device and the fifth 
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semester students used wider range of cohesive device in 

their essay text. 

2. Coherence on Students‟ Essay Writing 

According to Table 4.2, the students' ability to build 

coherence is same between Extensive Scale and Complete 

Scale as much as 44.8%, and followed by Moderate Scale 

(10.3%). While, Zero and Limited Scale no percentage 

(0%). Most students can establish coherence device on 

Extensive Scale and Complete Scale based on data finding 

analysis and exegesis of coherence, in other words is 

balanced. It is reasonable to assume that students are quite 

adept at constructing coherence. 

The ability of students to build coherence, like 

cohesion, affects their writing quality. When students 

produce a text in a coherent manner, the taught is clear, and 

sentences within the text relate to one another. As a result, 

readers will fully comprehend the passage. It can be 

concluded that coherence is an important aspect of writing 
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that should be emphasized. It was consistent with previous 

research findings by Arif Suryo Priyatmojo that the 

importance of coherence in writing cannot be overstated. 

The study demonstrated the importance of teaching students 

coherence in order to create a coherent text. Furthermore, 

the results confirm the obligation of English teachers to 

improve strategies for teaching writing based on students' 

weaknesses. (Priyatmojo, 2021) 

Based on the discussion above, the researcher can 

conclude that the writing ability of fifth semester English 

Education students at UIN FAS Bengkulu is adequate. The 

judgment indicates that almost all students have a high 

more than a moderate level of coherence. To summarize, 

cohesion and coherence are critical components of good 

writing. It was unquestionably crucial to the connection 

between reader and writer in readable writing. Furthermore, 

it also important components that have to taught alongside 

the writing activity. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

This study examined the cohesion and coherence of 

students' essay writing in the fifth semester of English Education 

at UIN FAS Bengkulu. The following are the research question's 

conclusions, implications, and suggestions: (1) the fifth semester 

student of English Education in used the types of cohesion and 

coherence devices in writing essay text in UINFAS Bengkulu, 

and (2) fifth semester students' ability of English Education in 

creating cohesion and coherence devices in essay writing  in 

UINFAS Bengkulu. 

A. CONCLUSIONS 

The researcher draws the following conclusions based on the 

previous chapter's findings and discussion. 

1. In cohesion devices, reference that appers as the first rank 

with 386 instances or 52.1% of the total occurrences, then 

followed by conjunction as the second rank with 302  
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instances or 40.8% occurrences, and the last is reiteration 

as the third rank with 53 instances or 7.2% occurerences. 

2. Used Halliday and Hasan coding scheme, the types of 

references used by EFL Learners are R11, R12, R13, R14, 

R21, R22, R23, R31, R32, R33, and R34. 

3. Used Halliday and Hasan coding scheme, the types of 

conjunction used by EFL Learners are C111, C121, C141, 

C142, C151, C152, C212, C213, C22, C232, C241, C311, 

C322, C351, C411, C42, C431, C445, C451, C452, C461, 

C481, and C5.  

4. Used Halliday and Hasan coding scheme, the types of 

reiteration used by EFL Learners are L1, L2, L3, and L4 

5. In coherence devices, analyzed used Bachman and 

Palmar‟s scale, the first rank are extensive and complete 

scale with 13 instances or 44.8% occurrences. Both is 

equal. Then, moderate as the second rank with 3 instances 

or 10.3% occurrences. Last, zero and limited scale do not 

have instances or 0% occurrences. 
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The results of this study indicated that there are still found 

students who have not used cohesion and coherence to the fullest 

in the essays of the fifth semester students of TBI at UIN FAS 

Bengkulu. From the 29 students' essays, there are some essays do 

not used lexical grammar and there is essays in moderate, it is 

mean that until now there are still students who do not understand 

the cohesion and coherence devices. Therefore, an overview of 

the types of errors can be used as input, especially for lectures 

who teach at the college, so that steps can be taken to correct 

them. In addition, it can provide input for language coaches or the 

authorities in the linguistic field to find out the reasons why there 

are still students who do not understand the use of cohesion and 

coherence, so that they can take steps to achieve the goals of 

good and correct language development. 

B. SUGGESTIONS 

To rectification the findings in this research, the 

researcher makes several recommendations for cohesion and 

coherence. This following are some ideas: 
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1. If students want to write a readable text, do not use all of 

the cohesion devices at once. Their mere presence is 

sufficient to forge cohesive ties. The most memorable 

aspect is the appropriateness of using the devices in 

connecting sentences scattered throughout the written. 

2. The students must be conscious of how to write 

coherently, they also must at no time to give up learning 

and practicing how to write a great text. 

3. The teacher must assess students' writing abilities, create 

corrective instruction, also communicate to students. 

Then, they require special continuous and supervision 

from the teacher while writing. 

4. Other researchers could relate the findings to other aspects 

of education, such as student achievement, school 

accomplishments, teacher ability, and so on. 

5. This is a pilot study that can be expanded into a larger 

study to examine teacher perceptions/opinions about 

teaching learning activities as well as student ability.
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Halliday and Hasan Coding Scheme Table 

Types Of Cohesion Cohesive Devices Coding 

REFERENCE  R 

I. Pronominals  1 

(1) Singular, masculine He, him, his 11 

(2) Singular, feminine She, her, hers 12 

(3) Singular, neuter It, its, I, me, my, mine, you, your, yours 13 

(4) Plural They, them, their, theirs, we, us, our, ours 14 

   

II. Demonstratives and definite article  2 

(1) Demonstrative, near This/these, here 21 

(2) Demonstrative, far That/those, there, then 22 

(3) Definite article The 23 

   

III. Comparatives  3 

(1) Identity same, identical (ly), equal 31 

(2) Similarity similar (ly), such, additional, 32 

(3) Difference different (ly), other different else, otherwise 33 

(4) Comparison, quantity eg: more, less, as many; ordinals 34 

(5) Comparison, quality eg: as+adjective; comparatives and 35 



 
 

 
 

superlatives 

   

SUBSTITUTION  S 

I. Nominal substitutes  1 

(1) For noun Head one/ones 11 

(2) For nominal Complement the same 12 

(3) For attribute so 13 

   

II. Verbal substitutes  2 

(1) For verb do, be, have 21 

(2) For process do the same, likewise 22 

(3) For proposition do so, be so 23 

(4) Verbal reference do it/that, be it/that 24 

   

III. Clausal substitutes  3 

(1) Positive so 31 

(2) Negative not 32 

   

ELLIPSIS  E 

I. Nominal ellipsis  1 

(1) Deictic as Head  11 



 
 

 
 

(2) Numerative as Head  12 

(3) Epithet as Head  13 

   

II. Verbal ellipsis  2 

(1) Lexical ellipsis („from right‟)  21 

(2) Operator ellipsis(„from left‟)  22 

   

III. Clausal ellipsis  3 

(1) Propositional ellipsis  31 

(2) Modal ellipsis  32 

(3) General ellipsis of the clause (all 
elements but one omitted) 

 33 

(4) Zero (entire clause omitted)  34 

   

CONJUNCTION  C 

I. Additive  1 

(1) Simple  11 

i. Additive And, and also 1 

ii. Negative Nor, and…not 2 

iii. Alternative or, or else 3 

(2) Complex, emphatic  12 



 
 

 
 

i. Additive Furthermore, add to that, in 

addition, besides 

1 

ii. Alternative Alternatively 2 

(3) Complex, de-emphatic By the way, incidentally 13 

(4) Apposition  14 

i. Expository That is, in other words, I mean 1 

ii. Exemplificatory Eg thus, for instance 2 

(5) Comparison  16 

i. Similar Likewise, in the same way, similarly 1 

ii. Dissimilar On the other hand, by contrast 2 

   

2. Adversative  2 

(1) Adversative „proper‟  21 

i. Simple  1 

ii. +‟and‟ But 2 

iii. Emphatic However, even so, all the same, nevertheless, 

despite this 

3 

(2) Contrastive (avowal) In (point of) fact, actually, as a matter of fact 22 

(3) Contrastive  23 

i. Simple But, and 1 

ii. Emphatic However, conversely, on the other hand, at 2 



 
 

 
 

the same time 

(4) Correction  24 

i. Of meaning Instead, on the contrary, rather 1 

ii. Of wording At least, I mean, or rather 2 

(5) Dismissal  24 

i. Closed In any/either case, which ever way it is 1 

ii. Open-ended In any case, anyhow, at any rate, however it 

is 

2 

   

III. Causal  3 

(1) General  31 

i. Simple So, then, therefore, hence 1 

ii. Emphatic Consequently, because of this 2 

(2) Specific  32 

i. Reason On account of this, for this reason 1 

ii. Result In consequence, as a result 2 

iii. Purpose With this in mind, for the purpose 3 

(3) Reversed causal For, because 33 

(4) Causal, specific  34 

i. Reason It follows, on this basis 1 

ii. Result Arising out of this 2 



 
 

 
 

iii. Purpose To this end 3 

(5) Conditional  35 

i. Simple Then 1 

ii. Emphatic In that case, in such an event, that being so 2 

iii. Generalized Under the circumstance 3 

iv. Reversed polarity Otherwise, under the circumstance 4 

(6) Respective  36 

i. Direct In this respect, here, in this regard, with 

reference in this 

1 

ii. Reversed polarity Otherwise, apart from this, in other respects, 

aside from this 

2 

   

IV. Temporal  4 

(1) Simple  41 

i. Sequential Then, next, after that 1 

ii. Simultaneous Just then, at the same time 2 

iii. Preceding Before that, hitherto, previously 3 

(2) Conclusive In the end, finally, at last 42 

(3) Correlatives  43 

i. Sequential First…then 1 

ii. Conclusive At first/ originally/formerly…finally/now 2 



 
 

 
 

(4) Complex  44 

i. Immediate At once, thereupon 1 

ii. Interrupted Soon, after a time 2 

iii. Repetitive Next time, on another occasion 3 

iv. Specific Next day, an hour later 4 

v. Durative Meanwhile 5 

vi. Terminal Until then 6 

vii. Punctiliar At this moment 7 

(5) Internal temporal  45 

i. Sequential Then, next, secondly 1 

ii. Conclusive Finally, in conclusion 2 

(6) Correlatives  46 

i. Sequential First…next 1 

ii. Conclusive In the first place…to conclude with, … 

finally 

2 

(7) Here and now  47 

i. Past Up to now, hitherto 1 

ii. Present At this point, here 2 

iii. Future From now on, hence-forward 3 

(8) Summary  48 

i. Summarizing To sum up, in short, briefly 1 



 
 

 
 

ii. Resumptive To resume, to return to the point 2 

   

5. Other („continuative‟) Now, of course, well, anyway, 5 

   

LEXICAL  L 

I. Same item  1 

II. Synonym or near synonym (incl 
hyponym) 

 2 

III. Superordinate  3 

IV. 'General' item  4 

V. Collocation  5 

I-V having reference that is:   

(1) identical  6 

(2) inclusive  7 

(3) exclusive  8 

(4) unrelated  9 

 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 



 
 

 
 

 

 

 



 
 

 
 

Name : Ajis Suhada 

NIM : 1911230041 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Type

s 

Items Types 

1 The R23 And C11

1 

Fewer 

facilit

ies, 

traditi

onal 

ways 

L2 

2 These R21 Because C33 Kids, 

Chidr

en 

L3 

3 This R21 Cause C33   

4 More R34 Or C11

3 

  

5 Less R34 Also C11

1 

  

6 That R22 So C31

1 

  

7 There R22 Likely C15

1 

  

8 Such R23 First C46   



 
 

 
 

1 

9   The 

second 

C46

1 

  

10   Compare

d 

C15

2 

  

11   In 

contrast 

C15

2 

  

12   Meanwhi

le 

C44

5 

  

13   Actually C22   

14   In fact C22   

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : M. Reza Pahlepi 

NIM : 1911230119 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Type

s 

Items Type

s 

1 The R23 And C111 - - 

2 Such R32 So C311   

3 This R21 But C212   

4 These R21 The first C461   

5 That R22 Second C461   

6 It R13 As a 

result 

C322   

7 My R13 Third C461   

8 They R14 Or C113   

9 Them R14 In 

summar

y 

C42   

10 More R34 Cause C33   

11 Less R34 Because C33   

12   In 

addition  

C121   



 
 

 
 

Name : Adene Noviana 

NIM : 1911230116 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Types Items Types 

1 The R23 And C111 The 

city, 

The 

city 

L1 

2 There R22 So C311 Indivi

dualis

tic, 

selfis

h 

L2 

3 That R22 Also C111 I, I L1 

4 Then R22 Because C33   

5 This R21 Meanwhi

le 

C445   

6 These R21 In 

conclusio

n 

C42   

7 More R34 Or C113   

8 It R13     

9 Its R13     



 
 

 
 

10 I R13     

11 You R13     

12 My R13     

13 They R14     

14 Their R14     

15 He R11     

16 His R11     

17 Differ

ent 

R33     

       

  



 
 

 
 

Name : Mifta Daffa Hibatullah 

NIM : 1911230004 

TBI 5E 

Cohesion Items 

Nu

mb

er 

of 

Dev

ices 

Reference Conjunction Reiteration 

Ite

ms 

Type

s 

Item

s 

Types Items Types 

1 The R23 And C111 - - 

2 Tha

t 

R22 Also C111   

3 The

re 

R22 Like

ly 

C151   

4 Thi

s 

R21 So C311   

5 It R13 But C212   

6 Its R13 In 

conc

lusi

on 

C42   

7 We R14 Bec

ause 

C33   

8 The R14 Due C33   



 
 

 
 

y to 

9 The

ir 

R14 Ho

wev

er 

C213   

10 Suc

h 

R32     

11 Mo

re 

R34     

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Pebra Saputri 

NIM : 19112300115 

TBI 5E 

Cohesion Items 

Numb

er of 

Device

s 

Reference Conjunction Reiteration 

Items Types Items Type

s 

Items Types 

1 The R23 Beca

use 

C33 They, 

They 

L1 

2 Ther

e 

R22 And C111 Prejud

ice, 

Mess 

up 

L3 

3 That R22 So C311   

4 More R34 Also C111   

5 Less R34 But C212   

6 They R14 Or C113   

7 Their R14     

8 Our R14     

9 Your R13     

10 You R13     

11 It R13     

12 Its R13     



 
 

 
 

 

Name : Eka Nur Yuliati 

NIM : 1911230001 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Item

s 

Typ

es 

Items Types Items Types 

1 The R23 And C111 Urban 

Areas, A 

city 

L4 

2 That R22 Also C111 The 

density, 

The 

busyness 

L4 

3 Ther

e 

R22 So C311   

4 Such R32 Theref

ore 

C311   

5 Mor

e 

R34 In 

additio

n 

C121   

6 Thei

r 

R14 Thus C142   

7 The R14     



 
 

 
 

y 

8 We R14     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Indah Dwi Kurnia 

NIM : 1911230072 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Item

s 

Types Items Types Items Types 

1 Ther

e 

R22 And C111 Childr

en 

Childr

en 

L1 

2 That R22 Also C111   

3 Thos

e 

R22 Likely C151   

4 The R23 In 

additio

n 

C121   

5 Its R13 Howe

ver 

C232   

6 This R21 Or C113   

7 Thes

e 

R21 But C212   

8 Mor

e 

R34 On the 

other 

hand 

C152   



 
 

 
 

9 Less R34 The 

result 

C322   

10 Such R32 The 

conclu

sion 

C452   

11 The

y 

R14 Cause C33   

12 Thei

r 

R14 Becau

se 

C33   

13   Due to C33   

       

 

 

  



 
 

 
 

Name : Rindi Antika Ritonga 

NIM : 1911230080 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Dev

ices 

Reference Conjunction Reiteration 

Item

s 

Type

s 

Items Types Items Types 

1 It R13 Therefor

e 

C311 - - 

2 Its R13 And C111   

3 You R13 So C311   

4 My R13 Also C111   

5 I R13 Likely C151   

6 Diff

eren

t 

R33 Because C33   

7 The R23 On the 

other 

hand 

C152   

8 We R14 But C212   

9 Thei

r 

R14 Or C113   

10 The

y 

R14     



 
 

 
 

11 The

se 

R21     

12 Her

e 

R21     

13 This R21     

14 Mor

e 

R34     

15 Less R34     

16 The

re 

R22     

17 That R22     

       

       

       

 

  



 
 

 
 

Name : Andi Lariki 

NIM : 1911230077 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Dev

ices 

Reference Conjunction Reiteration 

Items Types Items Types Items Types 

1 The R23 And C111 - - 

2 That R22 Also C111   

3 There R22 So C311   

4 Same R31 Therefor

e 

C311   

5 Such R32 Or C113   

6 More R34 Meanwh

ile 

C445   

7 It R13 Because C33   

8 Their R14 In 

conclusi

on 

C452   

 

  



 
 

 
 

Name : Inten Hasanatin 

NIM : 1911230005 

TBI 5E 

Cohesion Items 

Nu

mb

er 

of 

Dev

ices 

Reference Conjunction Reiteration 

Items Type

s 

Items Types Items Types 

1 The R23 And C111 - - 

2 Same R21 So C311   

3 That R22 Also C111   

4 There R22 In my 

personal 

opinion 

C141   

5 They R14 Or C113   

6 Their R14 Because C33   

7 It R13 On the 

other 

hand 

C152   

8 Its R13     

9 More R34     

 

 



 
 

 
 

Name : Cicilia Saputri 

NIM : 1911230044 

TBI 5E 

Cohesion Items 

Nu

mb

er 

of 

De

vic

es 

Reference Conjunction Reiteration 

Item

s 

Type

s 

Items Types Items Types 

1 The R23 Or C113 Glamorous 

lifestyle, 

Luxurious 

pattern 

L2 

2 Sam

e 

R31 And C111 The urban, 

The urban 

L1 

3 Diffe

rent  

R33 Also C111   

4 That R22 So C311   

5 Ther

e 

R22 Rather C241   

6 Thos

e 

R22 Becau

se 

C33   

7 This R21 Theref C311   



 
 

 
 

ore 

8 More R34 But C212   

9 The

m 

R14     

10 Our R14     

11 Their R14     

12 It R13     

       

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Inayah Alfaeni Wahidah 

NIM : 1911230059 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Devi

ces 

Reference Conjunction Reiteration 

Items Types Items Types Items Types 

1 There R22 And C111 - - 

2 That R22 Also C111   

3 These R21 So C311   

4 This R21 In 

additio

n 

C121   

5 The R23 And 

also 

C111   

6 Their R14 Beside

s that 

C121   

7 They R14 Becau

se 

C33   

8 We R14 Or C113   

9 Them R14 Howe

ver 

C232   

10 More R34 But C212   



 
 

 
 

11 Less R34     

12 It R13     

13 Its R13     

14 I R13     

15 My R13     

 

  



 
 

 
 

Name : Rafika Putri 

NIM : 1911230079 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Dev

ices 

Reference Conjunction Reiteration 

Ite

ms 

Types Items Types Items Types 

1 The R23 In my 

opinion 

C141 They, 

They 

L1 

2 Diff

eren

t 

R33 And C111   

3 The

re 

R22 Also C111   

4 Tha

t 

R22 So C311   

5 It R13 Because C33   

6 You R13 Or C113   

7 You

r 

R13 But C212   

8 Its R13 On the 

other hand 

C152   

9 The

ir 

R14     



 
 

 
 

10 The

y 

R14     

11 The

m 

R14     

12 Mor

e 

R34     

       

       

       

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Delli Puspitasari 

NIM : 1911230006 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Types Items Types 

1 The R23 And C111 Responsibl

e, to care 

for 

L2 

2 This R21 So C311 There are, 

There are 

L1 

3 Thes

e 

R21 Also C111 People, 

Children 

L3 

4 Their R14 But C212 Children, 

Children 

L1 

5 They R14 In 

contras

t 

C152   

6 Then R22 Or C113   

7 Ther

e 

R22 Howev

er 

C213   

8 That R22 Becaus

e 

C33   



 
 

 
 

9 Diffe

rent 

R33 Meanw

hile 

C445   

10 It R13     

11 Its R13     

12 R34 Mor

e 

    

 

 

  



 
 

 
 

Name : Dinda Siampun Ampun 

NIM : 1911230076 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Item

s 

Typ

es 

Items Types Items Types 

1 The R23 And C111 Parents, 

Parents 

L1 

2 Thei

r 

R14 Also C111 The 

advanta

ges, The 

advanta

ges 

L1 

3 They R14 So C311   

4 That R22 So far C1   

5 Ther

e 

R22 Thus C1   

6 Less R34 Because C33   

7 Mor

e 

R34 Howeve

r 

C232   

8 I R13     



 
 

 
 

9 It R13     

10 Diffe

rent 

R33     

11 Such R32     

12 Him R11     

       

       

       

 

 

  



 
 

 
 

Name : Hesti Puspita Sari 

NIM : 1911230003 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Dev

ices 

Reference Conjunction Reiteration 

Item

s 

Ty

pes 

Items Ty

pes 

Items Types 

1 That R2

2 

And C1

11 

Very much 

awaited, Really 

expect 

L2 

2 Ther

e 

R2

2 

Also C1

11 

The growth and 

development, The 

growth and 

development 

L1 

3 The R2

3 

So C3

11 

The environment, 

The environment 

L1 

4 Thei

r 

R1

4 

Theref

ore 

C3

11 

Girl, The child L4 

5 The

y 

R1

4 

In 

additi

on 

C1

21 

  



 
 

 
 

6 We R1

4 

Furthe

fore 

C1

21 

  

7 Here R2

1 

Becau

se 

C3

3 

  

8 Thes

e 

R2

1 

Cause

s 

C3

3 

  

9 This R2

1 

Due 

to 

C3

3 

  

10 Diff

eren

t 

R3

3 

Or C1

13 

  

11 Mor

e 

R3

4 

    

12 Less R3

4 

    

13 It R1

3 

    

14 You R1

3 

    

15 Suc

h 

R3

2 

    

 

 

 

 

 



 
 

 
 

Name : Ririndia Fatuhatun Khafifah 

NIM : 1911230002 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Types Items Types 

1 The R23 Therefore C311 - - 

2 Them R14 And C111   

3 Their R14 Also C111   

4 They R14 So C311   

5 We R14 I mentioned C141   

6 Us R14 Due to C33   

7 There R22 But C212   

8 That R22 However C213   

9 Those R22     

10 Differ

ent 

R33     

 

 



 
 

 
 

Name : Renza Aresta 

NIM : 1911230007 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Item

s 

Typ

es 

Items Types Items Types 

1 This R21 And C111 Adhere to 

Homogene

ity, Adhere 

to 

Homogene

ity 

L1 

2 Here R21 Also C111 Teenagers, 

Adolescent

s 

L3 

3 The R23 Besides 

that 

C121   

4 Sam

e 

R31 Because C33   

5 We R14 On the 

other 

hand 

C152   

6 Thei

r 

R14 In 

contrast 

C152   

7 They R14 But C212   



 
 

 
 

8 Its R13 Howeve

r 

C213   

9 That R22     

10 Ther

e 

R22     

11 Diff

erent 

R33     

12 Mor

e 

R34     

13 Less R34     

14 Such R32     

15 His R11     

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Venny Febriani 

NIM : 1911230113 

TBI 5E 

Cohesion Items 

Num

ber of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Types Items Types 

1 Them R14 And C111 - - 

2 They R14 Also C111   

3 Their R14 So C311   

4 The R23 But C212   

5 That R22 Or C113   

6 There R22 Beca

use 

C33   

7 Here R21     

8 This R21     

9 More R34     

10 You R13     

11 It R13     

12 Your R13     

13 Diffe

rent 

R33     



 
 

 
 

14 Such R32     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Jefrahade 

NIM : 1911230081 

TBI 5E 

Cohesion Items 

Nu

mbe

r of 

Dev

ices 

Reference Conjunction Reiteration 

Item

s 

Types Item

s 

Types Items Types 

1 The R23 Or C113 They, 

They 

L1 

2 It R13 And C111   

3 This R21 Also C111   

4 The

se 

R21 So C311   

5 Ther

e 

R22 Now C5   

6 That R22 Well C5   

7 Tho

se 

R22 Caus

e 

C33   

8 Suc

h 

R32 Beca

use 

C33   

9 Mor

e 

R34 Unli

ke in 

the 

C152   



 
 

 
 

city 

10 Less R34 But C212   

11 The

y 

R14     

12 Thei

r 

R14     

  



 
 

 
 

Name : Osi Oktaviani 

NIM : 1911230056 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Type

s 

Items Types 

1 The R23 And C111 Security, 

Safety 

L2 

2 That R22 Also C111   

3 Ther

e 

R22 So C311   

4 Then R22 In 

addition 

C121   

5 Thos

e 

R22 Next C411   

6 His R11 First C431   

7 He R11 But C212   

8 It R13 It can be 

conclud

e 

C452   

9 I R13 In other 

words 

C141   

10 Same R31 Fact C22   



 
 

 
 

11 Such R32 Because C33   

12 Her R12 Due to C33   

13 They R14 Cause C33   

14 The

m 

R14 Or C113   

15 Their R14 Well C5   

16 We R14 Meanwh

ile 

C455   

17 This R21     

18 Thes

e 

R21     

19 Here R21     

20 Diffe

rent 

R33     

       

       

 

  



 
 

 
 

Name : Jesyca Diorica 

NIM : 1911230045 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Types Items Types 

1 The R2 Or C113 The teacher, 

The teacher 

L1 

2 His R11 And C111 Very 

inflential, 

Cannot be 

ignored 

L2 

3 That R22 Also C111 Metrocentric 

attitudes, 

Metrocentric 

attitudes 

L1 

4 There R22 So C311   

5 Thos

e 

R22 In 

additi

on 

C121   

6 This R21 First C431   

7 Thes

e 

R21 Besid

es 

C121   

8 Their R14 Rathe C241   



 
 

 
 

r 

9 They R14 In 

other 

word

s 

C141   

10 Them R14 But C212   

11 More R34 Thus C142   

12 Less R34 Finall

y 

C42   

13 Such R32 Beca

use 

C33   

14 It R13 Caus

es 

C33   

 

 

 

 

 

 

 

 

 

 



 
 

 
 

Name : Sri Amelia 

NIM : 1911230074 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Type

s 

Items Types 

1 The R23 Or C113 Better, 

Decent 

L3 

2 It R13 But C212 Inadequat

e, 

Inadequat

e 

L1 

3 More R34 Morever C232 Students, 

Students 

L1 

4 Less R34 As a result C322   

5 This R21 Also C111   

6 Thes

e 

R21 So C311   

7 That R22 And C111   

8 Ther

e 

R22 First C431   

9 Thos R22 Second C431   



 
 

 
 

e 

10 Such R32 Therefore C311   

11   Because C33   

12   Caused C33   

13   Cause C33   

14   The last C42   

       

  



 
 

 
 

Name : Lidya Febrianti 

NIM : 1911230039 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Item

s 

Typ

es 

Items Typ

es 

Items Types 

1 We R14 However C23

2 

Adequate 

teacher 

affendanc

e, The 

small 

number of 

teachers 

L2 

2 The

m 

R14 But C21

2 

Reluctant, 

Not want 

L3 

3 They R14 Or C11

3 

  

4 Their R14 And C11

1 

  

5 It R13 Also C11

1 

  

6 I R13 In addition C12

1 

  

7 That R22 So C31   



 
 

 
 

1 

8 Ther

e 

R22 Because C33   

9 Thos

e 

R22     

10 The R23     

11 This R21     

12 Thes

e 

R21     

13 She R12     

14 He R11     

15 His R11     

16 Less R34     

17 Such R32     

       

 

 

 

 

 

 

 



 
 

 
 

Name : Raden Ayu Varadilla 

NIM : 1911230042 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Type

s 

Items Types 

1 The R23 And C111 Teachers, 

Teachers 

L1 

2 Such R32 Also C111 The 

governme

nt, The 

governme

nt 

L1 

3 There R22 So C311   

4 That R22 In addition C121   

5 They R14 Or C113   

6 Them R14 Because C33   

7 Their R14 However C232   

8 More R34 But C212   

9 His R11     



 
 

 
 

10 He R11     

11 This R21     

12 Thes

e 

R21     

13 I R13     

14 It R13     

       

 

 

  



 
 

 
 

Name : Mefika Anjeleni 

NIM : 1911230040 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Type

s 

Items Types 

1 The R23 And C111 Many 

teachers, 

Both 

teachers 

L3 

2 Its R13 So C311 Scarity, 

Undevelope

d 

L3 

3 It R13 Rather C241 The 

number of 

teacher, 

The 

number of 

teacher 

L1 

4 Same R31 Also C111 Increasing 

maximum 

facilities, 

Sufficient 

facilities 

L2 

5 Ther

e 

R22 Therefor

e 

C311   



 
 

 
 

6 That R22 First C431   

7 This R21 In 

addition 

C431   

8 Here R21 Besides C121   

9 Us R14 Because C33   

10 We R14 Due to C33   

11 The

m 

R14 Causes C33   

12 They R14 Cause C33   

13 Their R14 As a 

result 

C322   

14 Diffe

rent 

E33 However C232   

15 More R34 But C212   

16 Such R32 In 

contrast 

C152   

17   on the 

other 

hand 

C152   

18   In other 

hand 

C152   

19   In 

conclusio

n 

C452   

20   Or C113   

21   Meanwhi C445   



 
 

 
 

le 

 

  



 
 

 
 

Name : Fitriani 

NIM : 1911230078 

TBI 5E 

Cohesion Items 

Num

ber 

of 

Devi

ces 

Reference Conjunction Reiteration 

Items Typ

es 

Items Type

s 

Items Types 

1 The R23 Or C113 Education, 

Education 

L1 

2 That R22 And C111 Facilities 

and 

infrastructur

e, Facilities 

and 

infrastructur

e 

L1 

3 There R22 So C311 Smoothing 

and 

comfortably

, Effective 

and 

efficient 

L4 

4 Thos

e 

R22 Also C111 Comfortabl

e, Run well 

L2 

5 Their R14 First C431   

6 They R14 Theref

ore 

C311   



 
 

 
 

7 We R14 Becau

se 

C33   

8 This R21 Due to C33   

9 Here R21 Cause

s 

C33   

10 It R13 Howe

ver 

C232   

11 Its R13 But C212   

12 His R11 Now C5   

13 He R11     

14 She R12     

15 Such R32     

16 Same R31     

17 Less R34     

 

 

  



 
 

 
 

Name : Joerdi Eldo Rado 

NIM : 1911230043 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Types Items Types 

1 The R23 Because C33 Great 

demand, 

Great 

demand 

L1 

2 That R22 Due to C33 Prestige, 

Prestige 

L1 

3 There R22 Causes C33 Adaptin

g, 

Adaptin

g 

L1 

4 Then R22 Cause C33 Intensity

, 

Intimary 

L2 

5 Those R22 And C111 The 

quality, 

The 

quality 

L1 

6 His R11 First C431   

7 It R13 Besides C121   



 
 

 
 

8 She R12 Also C111   

9 Her R12 In 

addition 

C121   

10 This R21 Furtherm

ore 

C121   

11 Here R21 Rather C241   

12 Differ

ent 

R33 Second C431   

13 Their R14 However C232   

14 They R14 But C212   

15 Them R14 Or C113   

16 More R34 Now C5   

17 Same R32     

 

 

  



 
 

 
 

Name : Dini Eprid Sari 

NIM : 1911230114 

TBI 5E 

Cohesion Items 

Numb

er of 

Devic

es 

Reference Conjunction Reiteration 

Items Type

s 

Items Types Items Type

s 

1 The R23 And C111 Very 

limited

, The 

lack 

L3 

2 They R14 Also C111 The 

trainer 

team, 

The 

trainer 

team 

L1 

3 Their R14 So C311   

4 Them R14 Then C351   

5 Its R13 In addition C121   

6 It R13 Next C411   

7 Those R22 Furthermor

e 

C121   

8 That R22 However C213   

9 There R22 Or C113   



 
 

 
 

10 Then R22 Meanwhile C445   

11 Differ

ent 

R33 Lastly C42   

12 Same R31 As a result C322   

13 These R21 In short C481   

14 This R21 Indeed C481   

15 His R11 In 

conclusion 

C452   

16 He R11 Due to C33   

17 Him R11 Causes C33   

18 Such R32 Because C33   

19 More R34     
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