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MOTTO

Sesungguhnya bersama kesukaran itu ada kemudahan.
Karena itu bila kau telah selesai ( mengerjakan yang lain )

dan kepada Tuhan, berharaplah

(Q.S Al Insyirah : 6-8)

“The whole purpose of education is to turn mirrors into
windows.”

(Tita Asmara)
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ABSTRACT

Tita Asmara, SRN.1811230002, 2022. THE FACTORS
CAUSING FOREIGN LANGUAGE ANXIETY (FLA) IN
ENGLISH SPEAKING SKILL ( A Case Study at Fifth
Semester Students of Perbankan Syariah UIN Fatmawati
Sukarno Bengkulu).

Advisor | : Dr. H. Ali Akbarjono, M.Pd

Advisor Il : Reko Serasi, M.A.

This research is intended to know the level of
students’ anxiety and identify possible factors to contribute
the anxiety in an English speaking skill. The writer took at
fifth semester students of perbankan syariah in UIN
Fatmawati Sukarno Bengkulu in academic year 2021/2022.
This research used a descriptive qualitative method with
case study approach. The writer use two Kkinds of
instruments to collect the data. The first instrument is
Foreign Language Anxiety Scale questionnaire, developed
by Horwitz et al. (1986). It consists of 33 items with 5 point
Likert-Scale. The second instrument is the semi-structured
interview. The results of this research show that from
psychological aspect more than half of students (58%) are
in the level of moderate anxiety, 6 students (24%) are in the
level of severe anxiety, and 6 (24%) are in the level of mild
anxiety. This research also showed the result of interviews

Xii



namely, speaking in front of the class, being laughed at by
others, incomprehensible input, students’ beliefs about
language learning, teacher personality, and lack of
preparation were the six factors that may contribute to the
students anxiety in learning English from ten anxious
students were selected as the participants.

Key words: English speaking, FLA
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ABSTRAK

Tita Asmara, NIM.1811230002, 2022. FAKTOR-
FAKTOR PENYEBAB KECEMASAN BAHASA ASING
(FLA) DALAM KETERAMPILAN BERBICARA
BAHASA INGGRIS ( Studi Kasus Pada Mahasiswa
Semester V Perbankan Syariah UIN Fatmawati Sukarno
Bengkulu Tahun 2021/2022).

Pembimbing I : Dr.H. Ali Akbarjono, M.Pd

Pembimbing Il : Reko Serasi, M.A.

Penelitian ini dimaksudkan untuk mengetahui
tingkat kecemasan siswa dan mengidentifikasi faktor-faktor
yang mungkin berkontribusi terhadap kecemasan dalam
keterampilan berbicara bahasa Inggris. Penulis mengambil
mahasiswa semester V perbankan syariah di UIN
Fatmawati Sukarno Bengkulu tahun ajaran 2021/2022 .
Penelitian ini menggunakan metode deskriptif kualitatif
dengan pendekatan studi kasus. Penulis menggunakan dua
jenis instrumen untuk mengumpulkan data. Instrumen
pertama adalah kuesioner Foreign Language Anxiety Scale
yang dikembangkan oleh Horwitz et al. (1986). Terdiri dari
33 item dengan 5 poin Likert-Scale. Instrumen kedua
adalah wawancara semi terstruktur. Hasil penelitian
menunjukkan bahwa dari aspek psikologis, lebih dari
separuh siswa (58%) berada pada tingkat kecemasan
sedang, 6 siswa (24%) berada pada tingkat kecemasan

Xiv



berat, dan 6 (24%) berada pada tingkat kecemasan ringan.
Penelitian ini juga menunjukkan hasil wawancara yaitu,
berbicara di depan kelas, ditertawakan oleh orang lain,
masukan yang tidak dapat dipahami, keyakinan siswa
tentang pembelajaran bahasa, kepribadian guru, dan
kurangnya persiapan adalah enam faktor yang dapat
berkontribusi atau mempengaruhi kecemasan pada siswa
dalam belajar bahasa Inggris dari sepuluh siswa kecemasan
dipilih sebagai peserta.

Kata Kunci : Bahasa Inggris, Kecemasan bahasa asing
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CHAPTER |

INTRODUCTION

A. Background of The Problem

Anxiety among students is a serious issue that the
majority of them confront when learning English as a foreign
language. Some learners may claim to have a mental block
against anxiety when learning a second foreign language,
according to "Horwitz" (1986: 125). It reduces pupils' self-
confidence, stress, and uneasiness, all of which obstruct their
learning. To deal with the mental block, the psychological
elements should be discovered early on and then reduced and

controlled.

Anxiety is a familiar word that often happens to someone
when doing something or meeting, interacting, and talking to
people. The most important indicator of anxiety is feelings.
These emotions can be divided into two, namely, negative

emotions and positive emotions. A study that assessed the



role of negative emotions during the process of learning a
foreign language was first conducted by “Horwitz, Horwitz
and Cope(Tran, 2012)”. Anxiety is common when someone is
about to do anything connected to their employment, such as
answering exam questions or meeting people in public
settings. Anxiety will be present at that moment. Even when it
comes to other languages, many individuals are frightened to
speak, and it can be because they are worried about saying the
incorrect thing or not being able to respond effectively. This
is what causes anxiety to increases because the person lacks
confidence, while this could apply to anyone, this study
focused on college students who had high anxiety when

speaking of foreign language.

This is distinct from a general feeling of anxiousness,
according to "Horwitz" (2001), because it prevents learners
from achieving their objectives. Foreign language anxiety is
defined as a complex of self-perceptions, attitudes, feelings,

and behaviors that arise from the distinctiveness of the



language acquisition process in the classroom. According to
this viewpoint, language anxiety is special because it
concerns learners' self-concepts of being able to speak
competently and authentically. There are numerous elements
that contribute to anxiety, as described by "Horwitz, Horwitz
& Cope" (1986). First, fear of communication, which stems
from learners' incapacity to appropriately articulate adult
thoughts and ideas. Second, fear of negative social evaluation,
which arises from a learner’s need to make a positive social
impression on others. Third, test anxiety, an apprehension
about academic evaluation. In the Qur'an Al-Kahf verse 10
mentions the anxiety that says "O our Lord. Have mercy on us
from Your side and complete straight guidance for us in our
affairs. And as for the hadith that says, "No Muslim suffers
from fatigue, or pain, or worry (anxiety), or sadness, or
annoyance, even a thorn that hurts him, except that Allah will
erase his faults because of it," (Hadith narrated by Bukhari no.

5642 and Muslim) No. 2537).



Based on pra-observation factors that cause students of
face the difficulties in learning to speak in English that is
students lack confidence speak in English front of the class or
when front others people, students have not able master
vocabulary, lacking motivation in learning English, and then
one of the factors famous in English speaking skill is the

anxiety.

Based on interview with of the students Perbankan
Syariah in UIN Fatmawati Sukarno Bengkulu. As the
researcher suspected, the cause of this foreign language
anxiety in English speaking skill was that students lacked
confidence in what they wanted to say, students’ fear of being
wrong, the students afraid to answer the question in English,
low vocabulary, nervousness, negative environment, mental
block, fear negative evaluation when speak in English with
other people, test anxiety, communication apprehension, etc
in the fifth-semester students of the Islamic banking study

program. Specifically, the most common language anxiety



among students in this class, talking other people is the social
effect where the class atmosphere sometimes encourages
students to compete. The researcher choice this location
because, ( i(f), personal communication in the home,

February 27, 2022) .

Aside from that, other experts believe that worry can
boost students' motivation. Abderrezag (2010) investigated
the debilitative and facilitative aspects of anxiety. Stress, on
the other hand, can serve as a powerful motivation for kids. It
may serve as a motivator for students while also keeping them
alert. Stress, on the other hand, can be disastrous, causing
students to forget important details during a test. This is
known as enabling anxiety, while the negative anxiety is
known as crippling anxiety. The former does not obstruct test
and exam preparation, and it can encourage students to learn
and succeed. The researcher believes that the case of foreign
language anxiety is worth to be analyzed, he assume that

there are several factors causing foreign language anxiety in



English speaking skill. Students may suffer a variety of
consequences as a result of these issues. They will be
deprived of the opportunity to practice speaking in an English
classroom setting. As a result, worry could be a barrier to
pupils' English proficiency. They may also develop other
undesirable behaviors, such as being passive students in class,

sitting in the back row, or even skipping English sessions.

Students’ anxiety to speak English will affect their
participation in the learning process of English. Therefore this
study is intended to find out the factors of anxiety in speaking
English. So, researcher took the title “factors causing of

foreign language anxiety (FLA) in English speaking skill.

B. Identification of The Problems

Based on the background above the researcher
concludes that identification of the problems were :

1. Students still have difficulty in fluency while speaking



2. Students have difficulties in determining the choice of
English words

3. Students have difficulty in forming sentence
structures, such as subject, predicate, object,
complement and adverb

4. Some students have difficulty distinguishing meaning
from intonation in communicating

5. Some students were less interested in learning English
process

6. Students just keep silent when asked to speak in
English

7. The Students has nervousness in learning English
speaking skill

8. Students have been mental block when speak in

English

. Limitation of The Problems

The limitation of the problem is based on the facts

obtained by the researcher during the observation. The



decision was taken taking into account the importance of
speaking English today. The author assumes that there are
many causes of students experiencing anxiety in speaking
in English. In this study the authors look for factors that
cause anxiety in students. The focus of this research is to
find out the level of student experience experiencing
foreign language anxiety and to find out the factors that
cause students to experience foreign language anxiety on

English speaking skills at Perbankan Syariah in UIN

Fatmawati Sukarno Bengkulu.

. Research Questions

Based on the background above, the researcher concludes

that identification of the problems were:

1. What are the levels of foreign language anxiety
experiencing by the students’ at Perbankan Syariah in
UIN Fatmawati Sukarno Bengkulu ?

2. What are the factors causing students experiencing

foreign language anxiety ?



3. What are the implication for students experiencing

foreign language anxiety ?
D. Purposes of The Study

1. To find the levels of foreign language anxiety
experiencing by the students’ at Perbankan Syariah in
UIN Fatmawati Sukarno Bengkulu.

2. To find the factors causing students experiencing
foreign language anxiety.

3. To find the implication the students experiencing
foreign language anxiety.

E. Research Significances

Significances of this study will be explained as follows:

1. Scientific significance: The outcomes of this study may
help to clarify and reinforce the existing theory of
foreign language anxiety in speaking classes,
particularly at Perbankan Syariah in UIN Fatmawati

Sukarno Bengkulu..
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2. Empirical significance: The procedures and findings of
this study encourage interested researchers to conduct
similar research, especially on the levels and factors
that cause foreign language anxiety at Perbankan
Syariah students in UIN Fatmawati Sukarno Bengkulu.

3. Pragmatic significance: The results of this study can be
useful as information input for teachers, students, and
managers, especially in designing and implementing
the level and factors of foreign language anxiety in
learning English education at perbankan syariah in UIN
Fatmawati Sukarno Bengkulu.

F. Definition of Key Terms

The terms used by the researcher in this study are s

follows:

1) Foreign Language Anxiety

Foreign language anxiety (FLA) is a feeling of worry
and apprehension experienced when learning or using

the English language, which is caused by self-



2)

11

perceptions, lack of confidence, environment factor,
beliefs, feelings, and behaviors associated with
individuals who are less confident in their abilities and
assume that people will speak negatively about what
they have said.

English Speaking Skill at College

Speaking is one of the most significant parts of
language. According to “Chaney” (1998), speaking is
the system of creating and sharing which means
through the usage of the verbal and non-verbal images
in

special contexts. Talking with the aim of sharing
information such as sharing knowledge, telling stories,

experiences, ideas



CHAPTER 11
LITERATURE REVIEW
The study was based on the relevant theories and
concepts. The theories concepts for this study are described as
follows:
A. English Speaking Skill
1. The Definition of English Speaking Skill
Speaking is a technique of conveying meaning in
diverse circumstances by using verbal and nonverbal
symbols (Leong & Ahmadi, n.d.). Speaking plays a big role
in teaching and acquiring a second language. Despite its
significance, teaching speaking has long been undervalued,
with English teachers continuing to merely introduce
speaking as a drill or dialogue memorization. (Resha et al.,

2015)

Speaking is a type of oral communication that takes

place between speakers and listeners. They present and

12
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accept the concept. Successful oral communication,

according to "Nunan™ (1989: 32), entails:

a. The ability to explain phonological characteristics of the
language in a clear and understandable manner.

b. The ability to explain to clearly and understandably
express phonological aspects of the language.

c. Stress, rhythm, and intonation patterns mastery

d. Interpersonal and transactional skills

e. A sufficient degree of fluency

f. The ability to switch between short and extended
speaking turns

g. The ability to manage interactions

h. Conversational listening skills (successful discussions
involve both good listeners and strong speakers)

i. Skills in understanding and negotiating a conversation's
goal

J. Using conversational equations and filers that are

appropriate for the situation
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Furthermore, according to "Nunan™ (1989), teachers
can use bottom-up/top-down strategies for speaking. This
means that students start with the smalest elements using
language, such as indvidual sounds, and progress through
the ability of words and sentnces to speak discourse. The
top-down approach, on the other hand, argues that learners
start with large chunks of language embedded in a
meaningful context and then draw on their understanding of
the context to understand and properly apply the smaller
chunks of language. Furthermore, according to "Nunan"
(1989), teachers can use bottom-up/top-down strategies for
speaking. This implies that kids begin by learning the basic
building blocks of language, such as individual sounds,
then work their way up to learning how to speak discourse
using words and sentences. On the other hand, the top-
down approach contends that students should begin with
huge chunks of language embedded in meaningful context

before drawing on their comprehension of the context to
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grasp and effectively apply the smaller pieces of language.
(Cakir, 2018)

Speaking involves the ability to cooperate in the
management of speaking turns, according to "Thornbury"
(2001). It usually happens in real time, with some time set
aside for extensive planning. In this situation, a large
number of lexical expressions that have been memorized
are also required in spoken language. As a result, studying
grammar may not be the most significant factor in
achieving the most effective method of speaking
preparation.

Speaking occurs when two people are conversing with
each other, according to "Harmer" (2001). They are
speaking for a variety of reasons, including knowledge
sharing, asking or giving something, and other forms of
communication.

In line with the theories, it comes to the conclusion that

speaking is defined as the ability to express something via
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the use of a spoken language. Speaking is the process of
putting one's thoughts into words, which involves dealing
with one's issues, views, and feelings in order for others to
understand the meaning or message of the spoken language.
One of the methods to express and transmit ideas is to
speak. Speaking is an essential skill in learning English,
because speaking can determine a person's level of
language competence. Speaking is also the process of
learning someone to share the meaning of language in a
certain context. Moreover, speaking is beneficial for
conveying something meaning or words to the other person
about something general to specific.
2. Trends of ELT in Speaking Skill
a. Using English to communicate with the world
There is no doubt that English is an indispensable tool
for international communication today. Whether our
learners are posting on social media, creating video-

sharing platforms or working in international project
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teams, the English language provides them with the
opportunity to communicate not just with people who
use English as a first language, but also those who use
English as a second or foreign language.

Life skills

As we provide our learners with opportunities to
practice communicating in English, there is flexibility
not only in the content of the texts we use but also in the
tasks that we get learners to perform. Through these
tasks, learners not only have the chance to enhance their
language skills, but thay are also able to develop other
life skills.

Rapid development and integration of information
technology in ELT

The recent rapid development of technology and the use
of cell phones and different multimedia devices have
opened endless possibilities for teachers to teach

English and access information. Now, with ready- made
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materials at the touch of a keyboard button, it is a lot
easier to bring real life issues to the classroom and have

a meaningful discussion.

3. Characteristics of Speaking
The first function of the overall appearance of speech is
fluency and that is by far the main goal of the instructor in
practicing speaking skills. Fluency, according to "Hughes"
(2002), is the ability of a newcomer to speak in an
incoherent way without interrupting the conversation
because the listener may lose interest. Fluency, by
definition, is the ability to respond coherently by
connecting words and sentences, pronouncing sounds

clearly, and using stress and intonation.

The speaker's overall performance accuracy is a
secondary function. To learn a foreign language, students
must be fluent in it. results, educators must carry out their
coaching methods. Learners must pay attention to the

accuracy and completeness of language forms when
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speaking, including grammatical structure, vocabulary, and
pronunciation. (The Application of Synectics Model To

Improve, n.d.)

According to "Thornbury” (2005), the correct use of
grammatical forms requires the length and complexity of
speech, as well as the presence of beautiful dependent
clauses. To improve vocabulary approach accuracy by
selecting acceptable phrases in appropriate settings.
Learners now and again observe comparable phrases or
expressions in diverse contexts which do now no longer
imply comparable things. So newbies need to be capable of

using phrases and expressions correctly. (Kayi, 2006)

. Indicators English Speaking Skill

According to Van Duzer, English speaking skill is an
important language that learners should acquire. It is
because, as an official international language, English has

an essential role in language communication. Problems
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finding in the students’ Islamic banking in UIN Fatmawati
Sukarno Bengkulu in the process of speaking practice were
having difficulties in responding to English conversation.
They were also afraid to answer the question in English,
lacking self confidence in sharing the thoughts, feeling
nervous when speaking English in front of the class, or
when interacting with others people, and lacking motivation
in learning English speaking, then students still have
difficulty in fluency while speaking.
. English Speaking Problems

There are several obstacles in speaking skills that can
be experienced by instructors in helping students to speak
in the lecture hall. These are inhibition, loss of topical
knowledge, low participation, and use of mother tongue.
The inhibition of speech is the main problem that students
face in beauty. When they need to mention something in the
lecture hall, they are sometimes stymied. They worry about

making mistakes and fear criticism.
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The first problem is that students do not have the
motivation to be specific on their own. This is supported by
"Rivers"” (1968) who think that beginners usually don't
mention anything due to the fact that their instructors have
decided on topics that are not always suitable for them or
they have adequate statistics. Also helps the above concept
and says that it is very difficult for beginners to answer
while their instructor asks them to inform things in a
foreign language because they have little critique of what to
say, which vocabulary to apply, or how to use grammar
effectively accurate.

The second problem is that students are only silent
when asked to speak English. students have different
characteristics, each student may have little or no time to
speak because only students speak at a time. and alternative
students try and listen to it. In speaking, some beginners
dominate the whole while others communicate little or no

or no speech at all.



22

The last problem related to speaking ability is that
students, while some beginners use the same mother
tongue, they try to apply it in speaking because it is very
easy to understand for them.

According to “Harmer” (1991), there are a few motives
why novices use mother-tongue of their speaking classes.
The first purpose is that after instructors ask their novices to
speak approximately a subject that they do now no longer
have sufficient knowledge, they'll try and use their
language. The second purpose is that the utility of mother-
tongue could be very herbal for novices to apply. If
instructors do now no longer urge their novices to speak in
English, novices will mechanically use their first language
to give an explanation for something to their classmates.
(Mahmoodzadeh, 2012)).

Based on the theories above, the researcher concludes
that English speaking skill for perbankan syariah in this

research contexts is the ability to communicate something
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in a spoken language, the action of conveying ideas,
thoughts, and meaning directly towards the listener through
systematic verbal utterances. Talking with the aim of
sharing information such as sharing knowledge, telling
stories, experiences, ideas, etc. Then, in which, English
speaking skill at college has some indicators, namely:
a. Fluency of Speech
b. Word choice accuracy
c. Sentence structure
d. Intonation patterns
B. Foreign Language Anxiety In Learning English
1. The Importance of Foreign Language Anxiety
In the literature, numerous definitions of foreign
languages anxiety are available. Definition language
anxiety is causes by self-perceptions, beliefs, feelings, and
behaviors associated with individuals who are less
confident in their abilities and assume that people will

speak negatively about what they have said. This statement



24

is one of the most common anxiety factors. “Ortega”
(2009), he explains the definitions of anxiety, because of
the subjective feeling of tension, apprehension, anxiety ,
and fear related to the arousal of the worried system.
“Similarly, Maclntyre” (1999) they describe that language
tension as a sense of stress, anxiety, emotional reaction, and
fear that is related to language.

Anxiety is limited to language learning situations, it
belongs to the category of typical anxiety reactions.
Psychologists use the term specific anxiety reaction to
distinguish people who are generally anxious in various
situations from those who are only excited in certain
situations. Researchers have identified a number of
anxieties, such as those related to schoolwork such as
taking exams and with academic subjects such as math or
science. Anxiety is frequently linked to language learning,
according to psychologists and theorists who study second

languages. Most teachers and students agree that anxiety is
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a significant barrier to overcome when learning a language,
and several more contemporary strategies for teaching
foreign languages, such community language learning and
suggestopedia, are specifically designed to help students
feel less anxious. As a result, anyone involved in language
learning and instruction should be able to recognize the
signs and effects of foreign language anxiety. “Horwitz”
(1986).

However, Horwitz, Horwitz, and Cope also contend that
anxiety related to learning a foreign language is not just a
result of performance anxiety brought on by such situations.
In addition, they suggest that "foreign language anxiety is a
discrete complex of self-perceptions, beliefs, attitudes, and
actions related to language acquisition in the classroom and
results from the particularities of the language learning
process.

Based on the description above, it can be said that

foreign language anxiety is a feeling or anxiety, anxiety,
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worry and fear experienced when learning or using the
target language.
. Speaking Anxiety
a) The definition of Anxiety

Anxiety is one of the affective variables in mastering
language. This is related to psychological phenomena
where the effects of this situation work well in the response
of the human body. According to "Brown", foreign
language anxiety is a feeling of intimidation and
inadequacy at the prospect of learning a foreign language.
In addition, Oxford defines language anxiety as a fear or
fear that occurs when a learner is expected to appear in the
target language. In addition, “Maclntyre and Gradner
assume that language anxiety represents several potential
problems for foreign language learners because of the way
they acquire language that impacts the production of new
languages. Thus, it can affect the quality of their spoken

production and proficiency in the target language. Although
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some learners think that they need a lot of time to learn a
new language, “Horwitz” emphasizes that it doesn't take
much time to master the target language. Two years or less
is enough to master the language for a strong believer in it.
b) Speaking Anxiety

One of the most important aspects of language learning
is speaking. Speaking anxiety is very important to know in
language learning and second language acquisition because
of its significant influence on language learning. Speaking,
according to ‘“Placious” (1998), is the most frightening
aspect of learning. Speaking anxiety, one of the most
important affective variables affecting foreign language
learning, has a negative impact on students' English
speaking ability. He categorizes the reasons for speaking
nervousness into four types, according to "Aydin" (2001).
1) personal motives, 2) classroom teachers, 3) students'
beliefs, and 4) testing and teaching processes. Speaking

anxiety is a common problem in learning a foreign
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language, it is a subjective feeling of tension, fear,
nervousness, and worry associated with disorders of the
autonomic nervous system.
¢) Kinds of Language Anxiety
Horwitz et al. classified foreign language anxiety into three
components as follows;
a. Communication apprehension
Communication apprehension is a type of anxiety
that arises from students' inability to adequately
articulate their thoughts, develop communication with
others, and ensure that they understand what the speaker
has stated. According to "Masood" as quoted by
Cubukcu, communication apprehension in foreign
language classes stems from the breadth of individual
knowledge, which causes difficulties in conveying
messages through speaking activities, and listening to

English courses is one of communication apprehensions.
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Communication apprehension, on the other hand,
is defined by “Tanveer” as a type of shyness
characterized by fear or anxiety about communicating
with others. The teacher and classmates in the language
class keep an eye on the speaker in this situation, causing
communication problems. Communication anxiety is
related to a lack of self-confidence among students. In
this situation, students feel less confident in their ability
to appear in front of their friends for fear of making
mistakes and being misunderstood by others.

b. Fear of Negative Evaluation

Regarding the fear of unfavorable evaluation,
Young argues that students are more concerned with
their own mistakes than with the correction of errors that
must be given. Because of one's answers or comments
about the abilities of one's peers, one's fear of negative
evaluations develops. As a result, foreign language

students must make a good first impression. Fear of
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negative judgment can occur in any social scenario, such
as a job interview, foreign language class, or
participation in a competition. "Tanveer" assumes
another student's attitude in this situation. Furthermore,
"Kitano" claims that students with unfavorable
dispositions and attitudes will have a significant level of
anxiety during speaking practice in class.
c. Test Anxiety

According to "Horwitz", the challenge of foreign
language learners is not only to convey or speak fluently
to others, but also to understand the content of the
message conveyed by the speaker and use grammar in
speaking. When facing test anxiety, students feel
pressured to speak a foreign language because they have

to develop a lot of English grammar at the same time.
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d) Categories of Anxiety

a. Trait Anxiety

Trait anxiety is a personality trait and habit that is
often ingrained in a person's soul and is difficult to
change. Students who are unable to convey feelings,
emotions, or ideas are included in this category because
they are unable to control their anxiety. As a result, their
participation in class activities is still debated in terms of
improving their speaking skills. They prefer silence than
talking or sharing their thoughts in front of the class. It
can happen in any scenario or in any subject in school.
b. State Anxiety

The tentative feeling of anxiety that is produced by
changes in one's emotional state as a result of external
stimuli is known as state anxiety. It occurs when
students are exposed to certain emotions, tensions, and

pressures while in class. Furthermore, students can enjoy
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class activities if they can control their thoughts and
emotions.
c. Specific-Situation Anxiety
Situation-Specific Anxiety is the sensation of fear
brought on by certain situations or events while learning
a language. In this case, circumstances may arise when
students take exams, participate in classes, join English
community clubs, or give public speeches.
e) Level of Anxiety
From a psychological point of view, anxiety is
divided into three levels, namely as follows:
a. Mild Anxiety
Mild anxiety is a sensation that something isn't
quite right, and those with mild anxiety require extra
care. Mild anxiety is linked to the stress of daily life
occurrences. People with mild anxiety have a hard time

sitting still, are a bit irritated, like to be alone, have
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wrinkled faces, trembled lips, increased pulse and
blood pressure, etc.
b. Moderate Anxiety
Moderate anxiety is a disconcerting emotion
brought on by anything different that causes people to
become uneasy or irritated. Feelings of discomfort,
sensitivity,  unconsciousness, sound alterations,
sweating, headaches, back pain, and other symptoms
are common in people with moderate anxiety.
c. Severe Anxiety
This is the most anxious state possible. Severe
anxiety is a feeling that arises from the belief that
something is wrong, and that they are being threatened
by their environment. This is frequently a result of a
fear or distress response. People with extreme anxiety
include behaviors or feelings that include always

wanting to be free, being highly nervous, agitated,
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confused, poor eye contact, withdrawal, denial, the
desire for more space, shaking, etc.
3. Theories of Foreign Language Anxiety
To recognize language anxiety, a second/foreign
language acquisition model or theory provides useful
insight into this phenomenon. The following foreign
language anxiety theories are discussed: Krashen's (1982)
Affective Filter Hypothesis, Horwitz, Horwitz and Cope's
Foreign Language Anxiety Theory.
a) Karshen’s Affective Filter Hypothesis
“Karshen's Affective Filter Hypothesis” (1982) is
this concept stresses how affective elements accomplice
with the second one language acquisition process.
“Karshen's” (1982) nation that the affective elements are
emotional variables, which may be classified are: 1)
Motivation. 2) environment, 3) Anxiety. These elements
cannot directly affect learning by stopping entry from

reaching the language acquisition apparatus in the brain.
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More precisely, this concept explains the relationship
between emotional variables and the fulfillment or
failure of mastery of a second language. This concept
offers language teachers a new way, were to overcome
anxiety while studying the teacher must prepare a
comfortable room and environment. Thus, students’
tension will be reduced further, by following positive
technical techniques on messages, ignoring forms, and
not forcing students really ready. By using this concept,
foreign languages are predicted to advance because they
can overcome any anxiety in their students. (Naser Oteir
& Nijr Al-Otaibi, 2019).
b) Horwitz, Horwitz and Cope’s Theory of Foreign
Language Anxiety
According to "Horwitz, Horwitz, and Cope"
(1986), foreign language anxiety is described as a
collection of self-perceptions, attitudes, feelings, and

actions related to classroom language acquisition that
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result from the particularities of the language learning
process. They contend that rather than being a general
concern brought on by the desire to learn a foreign
language, anxiety associated to learning a foreign
language is a situation-specific form that originates from
the uniqueness of foreign language acquisition. This
theory outlined the elements that contributed to this type
of anxiety. The first is nervousness about
communicating, which stems from learners' failure to
appropriately articulate adult thoughts and ideas.
Second, a learner's urge to make a positive social
impression on others leads to a fear of bad social
judgment. Finally, there is test anxiety, which is a fear of
academic evaluation. Other academic disciplines of
study, according to this idea, do not have the same level
of self-concepts and self-expression as foreign language
acquisition, which distinguishes this sort of worry from

other academic worries. When it came to learning a
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foreign language, even students who excelled in other
courses felt anxious. Numerous studies adopted this idea
and each one generated evidence to back it up. For
instance, "Maclntyre and Gardner" (1989) used nine
anxiety scales to look at anxiety dimensions in relation
to several learning metrics. In their investigation, it was
not shown that test characteristics or academic learning
background were drivers of foreign language anxiety,
proving that this type of anxiety is separate from other
types. These results supported the idea that anxiety
associated with learning a foreign language is a
particular type of anxiety resulting from the challenge of

doing so. (Naser Oteir & Nijr Al-Otaibi, 2019).

4. Impact of Foreign Language Anxiety

Feelings of discomfort and worry during the learning
process are familiar to students. This has a significant
impact on student achievement and learning outcomes.

Students who have anxiety are more likely to make
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mistakes in what they say. In addition, individuals have to
work harder to complete the task because anxiety causes
them to be afraid and interferes with their learning process.

Educators have long identified anxiety as a potential
problem in foreign language classes. Because anxiety
impacts cognition processing, anxious students will struggle
with language learning. Anxiety, according to “Ormrod”, is
something that interferes with various areas of cognition
during the learning process, such as, Anxious students may
have difficulty paying attention to what to learn, obtaining
or producing information correctly, and demonstrating
previously acquired skills. In other words. Foreign language
anxiety is included in the anxiety that weakens a person
because it can interfere with language learning.

According to “Ormod”, “Macintyre”, who was
mentioned in Young, worry can disrupt students' cognitive
functioning. He presented a three-stage variant of the

Tobias model of anxiety's impacts on learning through
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instruction: input, processing, and output. Furthermore,
anxiety can have an impact on pupils' cognitive
performance at any of the three stages. It means that if
worry interferes with cognitive function at one stage,
information is not passed on to the next.

Foreign language anxiety operates as a filter at the
input stage, preventing some information from entering
cognitive processing. This is akin to the well-known
"affective filter" notion popularized by "Krashen." Anxiety
can raise the affective filter and create a mental block that
hinders a comprehensible input from being used for
language acquisition, according to "Krashen." An nervous
learner, for example, may be unable to gather information
about language rules and terminology because anxiety
impairs their ability to absorb data. (Era Wahyu Ningsih,
2017).

Anxiety serves as a distraction during the processing

stage. It prevents students from adequately processing
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information. Anxious students may learn less and be unable
to absorb new words, phrases, syntax, and so on, or they
may take longer to understand the lesson when they are
frightened.

Anxiety greatly affects the quality of student
performance and the foreign language learning process.
Students that are anxious at this level may not be able to
demonstrate their knowledge.

Furthermore, "anxiety hurts learners through worry and
self-doubt, as well as by limiting involvement and
producing overt-avoidance of the language," according to
Oxford. He also identified certain characteristics of
language learning that have a negative link with anxiety,
such as language course grades, proficiency tests, speaking
and writing task tests, in language learning. Based on the
previous description, it is possible to conclude that foreign
language anxiety can influence a learner's speech fluency

and learning in general. (Saglamel & Kayaoglu, 2013)
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Based on the theories above, the researchers concludes
that foreign language anxiety in learning English in this
research contexts is a feeling of uneasiness and
apprehension experienced when learning or using the
English language, which is caused by self-perceptions, lack
of confidence, environment factor, beliefs, feelings, and
behaviors associated with individuals who are less
confident in their abilities and assume that people will
speak negatively about what they have said. Then, in which
foreign language anxiety in learning English at college has
some indicators, namely:

a. Students just keep silent when asked to speak in English

b. Students forget the utterances they have prepared

c. Some students were uninterested in the English learning
process.

d. Nervousness

e. And, Mental block
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C. Previous of Study

Fitriah & Hayatul Muna. (2019) entitled “Foreign
Language Speaking Anxiety”. In a previous study, he analyzed
students' speaking anxiety. Therefore, the purpose of this study
was to determine several factors that influence student anxiety
and also to determine the type of anxiety experienced by
students. A case study, one of the descriptive designs in
qualitative research was used in this study, and the data were
analyzed descriptively to answer research questions. It is used
to describe phenomena that existed in the past and present. It
describes the facts found in the research field. In addition,
descriptive qualitative research can be used to identify and
classify the elements and characteristics of the subject. (Fitriah
& Muna, 2019)

The similarity of the research with the research that the
researcher will do is that the the method used is descriptive
qualitative and the data collection techniques. However, what

makes the difference is that in the research above, the
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researcher in previous study used English students as the
object in senior high school. While the writer use perbankan
syariah students as a object in UIN Fatmawati Sukarno
Bengkulu.

(Herwanto, 2013) entitled “Factors That Cause Language
Anxiety in The English Classroom Speaking Performance”. In
previous study, He discussed the variables that contribute to
linguistic anxiety. The first factor is the type of task that
necessitates a presentation in the classroom. Students were
concerned that their flaws would be exposed in front of the
rest of the class. The second anxiety is that students would
make mistakes during their speaking performance, which most
typically occur in the areas of pronunciation, grammar, and
vocabulary. The third responsibility of language teachers is
related to the ability of teachers to sustain appropriate teaching
and learning processes for pupils. The fourth factor is self-
esteem or self-perception. It is about the pupils' perceptions

and assessments of their own capacity to grasp the speaking
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skill. The second topic is competence gap, which refers to how
well pupils speak in comparison to others. Last but not least,
there is a lack of English exposure. It has to do with pupils'
lack of speaking practice and experience, which has an impact
on their confidence and ability to talk.

"Factors generating speaking foreign language anxiety
(FLA), (Akbar et al., 2018). The goal of the previous study
was to identify the elements producing speaking anxiety when
utilizing a foreign language. This study used a descriptive
quantitative design, and the sample consisted of 79 students
enrolled in an English education study program. There were 29
questions about anxiety in the questionnaire that was used to
collect the data.

From those previous studies, the research also will
conduct by the researcher to analyzing the factors causing of
foreign language anxiety (FLA) in English speaking skills.
The researcher will focus level anxiety and factors that cause

anxious the students in English speaking skill at perbankan
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syariah in UIN Fatmawati Sukarno Bengkulu. The writer uses
different object of analysis, if the previous studies above use
English students’ as the object, in this research the writer uses
perbankan syariah as a object. The previous study used
quantitative method, in this research writer will use descriptive
qualitative method for analysis the data. Therefore, this
research is entitled “Factors Causing of Foreign Lnaguage
Anxiety (FLA) in English Speaking Skill at Perbankan Syariah

in UIN Fatmawati Sukarno Bengkulu”.
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CHAPTER 111
RESEARCH METHODOLOGY
A. Research Design

In this study, the author relies on qualitative studies to get
data. The researcher makes use of a questionnaire as a studies
device and conducts interviews (open questions). According to
Bogdan & Biklen, (2007), they expressed the opinion that
qualitative studies are a study step that produces descriptive
information within side the shape of writing or speech, in
addition to the conduct of the human beings being observed.
This research targets to benefit preferred information of social
truth from the participant's factor of view. According to
“Nasution” (2003:5) he explains that qualitative research is
observing people in the environment, interacting with them,
and interpreting their opinions about the world around them.

According to "Creswell" (1998), the qualitative method is
a research and comprehension process based on a technique

that explores a social phenomenon and human problems. The
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researchers create a complicated picture, analyses words,
provide detailed reports based on the responses, and perform
experiments in natural settings. The main characteristic of
concern in qualitative research is the meaning. About the
views of life from different people. The concluded that
qualitative research is research that is carried out through
expressions whose results are based on questionnaire from
“Horwitz” and several interviews in the field. (Nassaji, 2015)
. Research Setting
In this current study, the research conducted at UIN Fatmawati
Sukarno Bengkulu which is located on Raden Fatah Street,
Pagar Dewa, Bengkulu City. The subjects of this research is
the fifth semester students of perbankan syariah in UIN
Fatmawati Sukarno Bengkulu.
1. Population
According to Mackey and Gass (2005) in Khoiriyah &
Rasikin (2020) the population includes all instances of

individuals or situation that have characteristics. As a
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result, this study’s population includes all students in the
fifth semester at Islamic banking of the academic year
2021-2022. It has six classes and a total of 160 students.
The number of fifth semester at Perbankan Syariah
students’ is a follows:

Table 3.1 The Number of Students’ Islamic banking of

The Year 2021-2022

No Class Total

1 5A 33

2 5B 34

3 5C 32

4 5D 33

5 5E 33

6 5F 28
Total 160

Sample

In this current study, the researcher used the probability
sampling techniques ( simple random sampling). There are
six classes in fifth semester of Islamic banking, namely (A,
B, C,D, E, F). But the researcher will choose a class class

D, because the sample already represents the population,
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it's easier, avoids considerations etc. The researcher find
out the problems foreign language anxiety in English
speaking skill, and in this class there is an English course
for speaking class, namely English conversation I1.
C. Technique of Collecting Data
In this research, will be collect by giving questionnaires,
documentation, and conducting the observation. First, the
researcher give questionnaire for students at perbankan syariah
in UIN Fatmawati Sukarno Bengkulu. Then the researcher was
observation for students. And the last the researcher use
documentation. Basically, the process of collecting data is

specific below :

1. To answer research questions about what is the factors
causing students experiencing foreign language anxiety, the
researcher analyzed the questionnaire and interviews.

2. To answer research question about what are the levels of
foreign language anxiety, the researcher analyzed the

questionnaire.
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D. Research Instrument

The research instrument was a questionnaire and
interviews. Horwitz et al. produced FLA (Foreign Language
Anxiety) in English speaking capability, which was adapted
and translated into the questionnaire (1986). The questionnaire
will consist of 33 questions and will be written in Indonesian
to aid students in understanding the material. This measure
includes 33 question items that ask respondents to respond to
scenarios involving foreign language anxiety and reflect the
three components of foreign language anxiety: communication
apprehension, test anxiety, and fear of poor evaluation
(Ganschow & Sparks, 1996:199). They inquire about students'
fear in scenarios such as speaking in front of a language class,
taking tests in a language course, and perceiving other
students' opinions of them, for example. There are 24 items
that are favourably worded and 9 that are adversely worded.
The score was recalculated because the items

2,5,8,11,14,18,22, 28, 32 are negative. The instrument is
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tweaked in a minor way. "Foreign language,” for example, was

replaced with "English language.” The following table (1.2)

shows the distribution of these items.

Table 3.2 Questionnaire Items Horwitz et al. (1986)

Variabel | Domains No. ltems Total
() )
Communication 1, 4, 9, 15, | 14, 18 11 items
Apprehension 24, 27, 29, |, 32
30
Foreign Test Anxiety 3,6, 10, 12, | 5,8, 11, | 15items
Language 16, 17, 20, | 22,28
Anxiety 21, 25, 26
Fear of Negative | 7, 13, 19,|2 7 items
Evaluation 23,31, 33
24 items 9 items 33 items

Based on the table above, the total questions from

“Horwitz et. al (1986) has 33 questions, where the questions

are divided into two statements, namely positive statements

and negative statements. 11 items of questions related to
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“communication apprehension, 15 items of “Test
Anxiety” and 7 items of questions related to “Fear of Negative
Evaluation. To see the question, you can open appendix 1.

. Technique of Data Analysis

In this study, the researcher make use of a qualitative
records evaluation technique. Data evaluation in qualitative
studies is a time-ingesting and tough procedure. It is the
procedure wherein researchers systematically seek and set up
their records with the intention to boom their information of
the records and to permit to give the end result to others.
Meleong (2010) nation that "records evaluation is the
procedure of dealing with the records, organizing it into an
awesome pattern, class and primary unit.

Data analysis is required to answer the research questions.
It addresses the students' anxiety levels in speaking English as
a foreign language, their sources of anxiety in speaking
English, and their solutions for overcoming it.

1. The Anxiety Levels of students’ when Speaking
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Foreign language anxiety (FLA) has two types of
statements, such as positive and negative. Positive
statements ranged from 1-5 with answers from “Strongly
Agree” to “Strongly Disagree”. While the negative
statements ranged from 5-1 with the answer "Strongly
Agree" to "Strongly Disagree”. There are 9 positive
statements in the questionnaire, namely numbers 2, 5, 8, 11,
14, 18, 22, 28, and 32. While negative statements are
numbered 1, 3, 4, 6, 10, 12, 13, 15, 16, 17, 19, 20, 21, 23,
24, 25, 26, 27, 29, 30, 31, and 33.

a. Arrange the data
To prevent students from misinterpreting the
questionnaire. The researcher divides two items so that
they can be understood well, positive items are grouped
together and negative items are grouped together. As a
result, positive statements are 1, 2, 3, 4, 5, 6, 7, 8, 9,

while negative statements are 10, 11, 12, 13, 14, 15, 16,
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17,18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 29, 30, 31,
32, and 33.
. Calculate the Data

Data is calculated manually, with a minimum score
of 33 to 165 questions. the results of the factors and
levels of anxiety in students can be obtained after each
score is collected and all questions are answered through
guestionnaires
. Categorized the Data

The data were categorized into several levels of
anxiety ranging from “Very Anxious”, “Prevent”,
“Slightly Anxious”, “Relaxed” and “Very Relaxed”
based on the Oetting scale.

The Likert rating scale table for measuring students'

anxiety levels is shown below:
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Table 3.3 Table adopted from Horwitz et al. (1986)

Scoring
Strongly Neither Strongly
Statement | Agree Agree | Agreenor | Disagree | Disagree
Disagree
Positive 1 2 3 4 5
Negative 5 4 3 2 1

Table 3.4 Anxiety Scale Adapted from Oetting’s Scale

Range Level
124-165 Very Anxious
108-123 Anxious

87-107 Mildly Anxious

66-86 Relaxed

33-65 Very Relaxed

2. Factors Affecting Students' Fear of Learning a Foreign

Language Anxiety

a. Data Reduction

First,

the massive amount of data must be

categorized and reduced or reconfigured in some way.

Data reduction is defined by "Miles and Huberman™ as
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the process of choosing, concentrating, simplifying,
abstracting, and manipulating data.

The author determines that the aspects of the data in
the interview transcription and field notes must be
relevant and collected in a data manner, entirely for
research purposes when reducing data. In addition, based
on the code list, the authors coded each meaningful unit
(table 3.3). The author then looks at all available data
sources for descriptions and topics to include in the
research findings.

Table 3.5 List of Codes Factors of Students’ FLA

Factors of Students’ FLA Codes

AF: Factors from teacher AF-T
AF: Teachers’ Personality AF-TP
AF: Speaking in front of the AF-TSP
class AF-TII
AF: Incomprehensible Input

AF: Factors From students AF-S
AF: Ridiculed by peers AF-SR
AF: Beliefs about English AF-SB
English difficult AF-SB/DF
Low self-esteem AF-SB/LO
AF: Lack of preparation AF-SLK
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b. Data display

The presentation of data is the second component
of Miles and Hurberman's (2016) qualitative data
analysis method. This phase generates a well-organized
and condensed data set from which conclusions can be
drawn. To make data interpretation easier, the writer
presented data that had been simplified. It was laid up in
a table containing the fundamental categories, such as
factors that contribute to students' anxiety about learning
a foreign language. (Donovan, 2016)

c. Drawing Conclusion

Drawing conclusions entails taking a step back to
assess what the analyzed data represent and their
implications for the research issue. The writer deduced
meaning from the data in a display during this phase.

F. Research Procedures
Research is a systematic, directed, and purposeful

scientific activity. Data collection techniques used document
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studies also require procedure or steps. The procedures

conducted done in this by the research are as follows:

1.

The researcher collected the data from the object of the
study. The students of Perbankan Syariah in UIN
Fatmawati Sukarno Bengkulu use as the objects
researchers.

The researcher used questionnaires and interviews
instruments for collecting the data.

The researcher gave questionnaire for students perbankan
syariah in UIN Fatmawati Sukarno Bengkulu.

The researcher asked the students to read the questions and
interview thoroughly.

The researcher analyzed the data carefully.

The researcher organized all the data in the table to make it
easier to analyze

The result of the data analyzed did provide a detailed
explanation in the form of table questionnaires and
interviews.

The researcher documented some photos with students

Perbankan Syariah in UIN Fatmawati Sukarno Bengkulu.



CHAPTER IV
FINDING AND DISCUSSION

A. Finding
The researcher was conducted to identify the factors

causing foreign language anxiety (FLA) in English
speaking at Perbankan Syariah in UIN Fatmawati Sukarno
Bengkulu. The method of this study was qualitative
descriptive. This research involved 31 student’s at
Perbankan Syariah in UIN Fatmawati Sukarno Bengkulu.
This study's data came from questionnaires and

interviews.

1. The Profile of Perbankan Syariah Students in
UINFAS Bengkulu

The Faculty of Islamic Economy and
Business (FEBI) is one of the faculties at UIN
Fatmawati Sukarno Bengkulu based on the
Regulation of the Minister of Religion of the

Republic of Indonesia (PMA RI) Number 30 of

60
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2015. This faculty was inaugurated on Saturday,
January 16, 2015. The Faculty of Islamic
Economics and Business (FEBI) has several
study programs, one of which is Perbankan

Syariah.

Perbankan Syariah is one of the study
programs at UIN Fatmawati Sukarno Bengkulu,
which is located on Jalan Raden Fatah, Pagar
Dewa, Bengkulu City. It is bachoor degree
education level (S1) and have B accredited.
Perbankan Syariah was build on August 13,
2012. There are 37 lecturers in this Faculty
Economy and Business and 965 of Perbankan
Syariah students. In this study program, students
also learn English, where the subject is an
additional course in the Perbankan Syariah study
program. Based on the data obtained, those who

took additional English courses in the Perbankan
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Syariah study program were in semesters 2,4,5,6.
The List of students and lectures data of
Perbankan Syariah and in UIN Fatmawati

Sukarno Bengkulu includes:

Table 4.1 The List Classes at Perbankan Syariah in UIN

FatmawatiSukarno Bengkulu

NO Class | Total of Subject
Students

1 2A 33
2B 33
2C 32 Bahasa Inggris
2D 34
2E 33

2 4A 33
4B 34 English Conversation I,
4C 32 Public Relation
4D 31
4E 33

3 5A 33
5B 34 English Conversation 11
5C 32
5D 33
5E 33

4 6A 32
6B 35
6C 30 English Conversation 111
6D 31
6E 29
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Table 4.2 The List of English Lecturers at Perbankan

Syariah in UIN Fatmawati Sukarno Bengkulu

NO Lectures Subject

1 Kania Mezariani Bahasa Inggris
Guzaimi, M. Sc

2 Alfi Kurniawansah, Bahasa Inggris PBS
M.Pd

3 Krisna Gamawa, SE Public Relaction

4 Hanura Febriani, M.Pd English Conversation |

5 Amimah Oktarina, M.M | English Conversation Il

6 Alfi Kurniawansah, English Conversation 111
M.Pd

7 Yosi Marita, M.Pd Bahasa Inggris

8 Reko Serasi, M.A Public Relaction

Based on data above, there are eight lectures
English of Perbankan Syariah in UIN Fatmawati Sukarno
Bengkulu. There is one lecturer expelaned the situation of
students in learning English while in class. According to
Amimah Oktarina, M.M, there are some of them who
know they want to explain and speak English but are
afraid to express and there are also of them who just pay
attention without understanding the lesson. Learning
English in the Perbankan Syariah study program is still

normal, why is that, the students only lack practice,
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therefore the learning lecturers must be more creative to
motivate students to be comfortable and enthusiastic
during the learning process. The problems of students
anxiety in Perbankan Syariah include, students lack of
interest in learning foreign language, lack of confident,
and caused by the lectures. She also explained that their
English might be much better if there was a lot of
practice, so she formed a study group to make his students
more active.

2. The levels students anxiety

The researcher used a questionnaire adapted
from Horwitz and Cope to measure how anxious
students were during English class. The first tool
used by researchers in this study was a
questionnaire. The 33-item FLAS (Foreign
Language Anxiety Scales) questionnaire measures
the level of anxiety experienced by foreign

language students in the classroom. All students of
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Islamic Banking class 5D UIN Fatmawati Sukarno
Bengkulu who participated in the research and
provided feedback filling out the questionnaire.
This level displays student responses to the FLAS

guestionnaire.

Table 4.3 The Result of Students Questionnaire’s Answer

Questionnaire Number
112 |3|4|5|6 |7 (8|9 |10|11|12|13|14|15|16 |17
1 |SID A|IS|IS|S|A|S|S|S|S|S|S|S |S|S |S
D AlA|A DIA/AJA|A|A|D|A |D]J|A
2 ' DS/ D|/D|S|S|S|{N|N|D|S |D|A|D|D|S |N
A DIA|D|IA|A D D |A
3 |AINIAIN|IDID|IA[N|S|D|D|AJA[A|N]JA A
A A AlA A
4 'NIA/A/DIA|IN|N|A|N|A|D|A|A|A |D|D|A
A AlA A
5 JAINJA|N|N|{N|{N|N|N|[N|N|N|NN [N|N/|N
A AlAIAIAIAIA|A A A AA | A A A
6 |AJA A|SIN|[S|A[A|A|N|S |S |S|S |N|S |S
AlA|A A|ID|A|AJA|A|A A
7 |A/[AID D/IA/ID/ D/A/D/D|A|A|DJ|A|D|D|D
8 |[ D/[A/A/ID/A/ID/IN|IA|/D|/D|D|N|NJA|D|D|D
A A A
9 |[SIA|/S|A|A A|lA|A|/A|A|D|A|A]JA|D A |A
A A
10|A|S|A|S|S|S|D|IS|S|S|D|S|S|S|S |A|D
D D|A|D A|D|D D|D|A |D
11|N|IN/A|DIN/IDINIA(N|AIN|N|N|A |D|D|N
AlA A A A A|lA A A
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Grey columns : Positive Statements
White columns : Negative Statements
SA : Strongly Agree

A : Agree

NA : Neither Disagree

D : Disagree

SA : Strongly Disagree

The researcher summarized the findings and
categorized them into positive and negative responses as
shown in the table below, making it simple for readers to

grasp the students' comments:




Table 4.4 Summarizing of Students’ Response

70

Respondent Positive Statement Negative Statement
SA|A |[NA|D |SD SA | A NA | D SD
1 2 - |- 1 |6 19 |2 - - 3
2 1 - |2 4 |2 1 5 5 8 5
3 - 1 |4 4 |- 1 11 |8 4 -
4 - 5 |1 3 |- - 13 |8 3 -
5 - - |8 1 |- - 6 18 | - -
6 1 |3 |4 - |1 11 |9 4 - -
7 - 9 |- - |- - 6 - 18 | -
8 - 8 |- 1 |- - 2 10 |12 |-
9 - 8 |- 1 |- 2 21 | - 1 -
10 5 - |- 1 |3 1 3 - 3 17
11 - 2 |7 - |- - 8 11 |5 -
12 - 5 |4 - |- - 7 17 | - -
13 1 7 |- 1 |- - - - 23 |1
14 - 8 |- 1 |- - 24 | - - -
15 - 5 |1 3 |- 1 10 |7 5 1
16 1 2 |4 1 |1 5 2 12 |2 3
17 2 |3 |1 3 |- 4 19 3 2 6
18 - - 2 5 |2 - - 2 17 |5
19 2 |3 |3 1 |- - 12 | 4 8 -
20 - 1 |2 6 |- - 13 |1 10 |-
21 1 2 |4 1 |1 3 |5 6 6 4
22 1 1 |6 1 |- 1 1 14 |4 4
23 6 1 |- 1 |1 1 |4 2 17
24 - 2 |6 1 |- - 14 1 9 -
25 - 1 |3 3 |2 3 10 |2 8 1
26 - - |9 - |- - - 20 | 4 -
27 - 5 |3 - |1 - 14 |6 4 -
28 - 8 |- - 1 1 12 |3 7 1
29 - 1 |7 1 |- - 4 19 1 -
30 - 9 |- - |- - 19 |1 4 -
31 - - |9 - |- - - 16 |8 -
TOTAL 23 |99 |90 |45 |24 | 281 |54 | 246 | 192 | 177 | 68 | 737
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Positive statements are in number : 2, 5, 8, 11, 14, 18, 22, 28,

and 32

Negative statements are in number : 1, 3, 4, 6, 7, 9, 10, 12, 13,

15, 16, 17, 19, 20, 21, 23, 24, 25, 26, 27, 29, 30, 31, and 33.

300

250

200

150

100

50 -

POSITIVE STATEMENT NEGATIVE STATEMENT

B Strongly Agree
B Agree

m Neither Agree
B Disagree

m Strongly Disagree

Figure 4.1 The Summary of Students’ Response in FLAS in

Positive and Negative Statement

The positive statement has the highest score in "Agree"

(99 Responses) and the lowest score in "Strongly Agree,"

according to the researcher's analysis of the table and the
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aforementioned graphic (23 responses). The negative statement
therefore has the lowest score in "Strongly Agree" and the
greatest score in "Agree" (246 response) (54 responses).

Furthermore, the researcher will show another data about
the percentage of students preference towards 33 items of FLAS
(Foreign Language Anxiety Scale). This is to gain the most
student’s responses for each statement in FLAS questionnaire. It
present in the following appendix three.

The researcher scored and categorized each student based
on their responses to the FLAS questionnaire to determine the
level of students' foreign language anxiety in speaking ability, as

shown in table 4-2 below:



Table 4.5 Student’s Scoring and Categorizing

- — | Level of
§ Questionnaire Number ‘%!’ Anxiety
2 2
g S
—+ @D
|
74 Relaxed
123 | Anxious
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|
Mildly

93 Anxious

Mildly
89 Anxious

Mildly
94 Anxious

| 64 | Relaxed




[3 [2 |2 [1 3 ]2 2 ]2 [3 [3 |2 1 ]1 1 [3 1] |

Mildly
102 Anxious

105 Mildly

Anxious

67 Relaxed

2 |5 |2 |5 1|1 |5 |4 (1 |5 |5 |4 |5 |5 |1 |5 |2 |4 Very

75




138 Anxious
Mildly
93 Anxious
Mildly
110 AnXxious
Very
119 Anxious
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14 68 Relaxed
Mildly
15 98 Anxious
Mildly
16 101 Anxious
Mildly
17 95 Anxious
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Mildly
18 89 Anxious
Very
19 135 Anxious
Mildly
20 101 Anxious
Mildly
21 Anxious
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Mildly

22 106 Anxious

23 119 Anxious
Mildly

24 93 Anxious
Mildly

25 93 Anxious




[3 [2 |2 [2 [5 |1 2 ]2 [4 [4]5 13 ]2 [4]2] |

Mildly

26 104 Anxious

27 86 Relaxed
Mildly

28 88 Anxious
3 !/3 |3 (3 (3 |3 |2 (3 (3|3 |3 |2 |3 |2 (4 |3 |3 Mildly
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29 96 Anxious
30 75 Relaxed
31 110 Anxious
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Table 4.6 The Summary of Students Scorin and Categorizing

Range Level Result
124-165 Very Anxious Very Anxious : 3
Respondents (9%)
108-123 Anxious Anxious : 3 Respondents
(9%)
87-107 Mildly Anxious Mildly Anxious : 19
Respondents (58%)
66-86 Relaxed Relaxed : 6 Respondents
(24%)
33-65 Very Relaxed -

The Level of Student's Anxiety

20
18
16
14
12

3 B The Level of Student's

I Anxiety

Very Anxious Mildly Relaxed Very
Anxious Anxious Relaxed

oON P~ O

Figure 4.2 The Summary of Students Anxiety Level




3. The Factors Students Speaking Anxiety

The participants in the structured interviews who
were thought to be apprehensive in English class
provided the information. The data from the interview
are displayed in the table below. It demonstrates what
elements contribute to pupils' concern about learning
a foreign language.

Table 4.7 Factors Causing to Anxiety

Respondents Participants Answer/Factors Contribute
to Anxiety (AF)

1% Respondent English is Difficult [AF- SB/DF],
Ridiculed by peers [AF-SR], teacher
personality [AF-TP], speaking in front of
the class [AF-TSP]

2" Respondent Low self esteem [AF-SB/LO, lack of
preparation [AF-SLK]

3™ Respondent Speaking in front of the class [AF-TSP],
unclear explanation [AF-TII], Low self-
esteem [AF-SB/LO], Lack of preparation
[AF-SLK], teacher personality [AF-TP]

4™ Respondent Lack of preparation [AF-SLK], beliefs
about English [AF-SB], English difficult
[AF-SB/DF]

5™ Respondent Being called by the teacher [AF-TSP],
asked by the teacher to speak in front of
the class [AF-TSP], unclear explanation
[AF-TII]

6™ Respondent Limited vocabulary [AF-SB/LO],
English is difficult [AF-SB/DF],
ridiculed by peers [AF-SR]




7" Respondent Unclear explanation [AF-TII], studying
less [AF-SLK], feel other students are
better [AF-SB/LQ], explain too fast [AF-
Tl

8™ Respondent Teacher personality [AF-TP], being
called by the teacher [AF-TSP], asked to
practice [AF-TSP], do not understand
what teacher said [AF-TII], ridiculed
peers [AF-SR]

9™ Respondent English is difficult [AF-SB/DF], unclear
explanation [AF-TII], ridiculed peers
[AF-SR]

10" Respondent | Feel other students are better [AF-
SB/LO], unclear explanation [AF-TII],
limited vocabulary [AF-SB/LQ], English
difficult [AF-SB/DF], Teacher
personality [AF-TP]

The full interviews transcript can also be seen in
Appendix 2. Based on table 5.1, it can be seen that unclear
explanations are the most disturbing aspect of participants
in English class. They also talked about their fear of
making mistakes and their fear of being made fun of by
their classmates when speaking English. Furthermore,
when asked why they felt so anxious, the participants
answered that they felt anxious when they did not

understand what the lecturer was saying, and were not



prepared enough. In addition, they feel anxious because
they only have limited knowledge of vocabulary and
grammar. They also feel that other students are better than
them.

When asked how their friends would react if they
committed a mistake, all of the students said that they
would laugh. The writers also looked into the participants'
perceptions of English. The majority of interviewees also
acknowledged that English is challenging. They believe
that to comprehend what is stated in English, they must
know every word. They believe that other students are
superior to them as well.

The interviewer inquired about the lecturer's
impact on their emotions. They retorted that lecturers
might induce fear if they spoke too quickly, were
unpleasant and intimidating, or made students do practice
exercises. The participants also recommended that

lecturers use moderate English and educate in a slower,



more understandable manner. They also desire
encouragement from the instructor rather than being
compelled to practice. They also discovered that group
study and extra time to fully process teachings would be
very beneficial..
3. The solution for students speaking anxiety

The solution to overcome anxiety according to
(Dornyei, 2001) is that a teacher must create a
comfortable and friendly atmosphere so that it can prevent
or at least reduce the anxiety experienced by students.
According to “Woodrow” (2006), second language or
foreign language anxiety may be due to the learner's lack
of skills. In this case, he proposed that a teacher should
pay closer attention to the development of student skills
by providing real everyday English resources for students
both in the classroom and outside.

According to Amimah Oktaria, based on

interviews, she explained several factors that caused



anxiety she found during class teaching, namely, students'
lack of interest in learning foreign languages, lack of
confident, very influential classroom environment, and
lastly these factors are caused by the lecturer. The solution
to this problem is the first to increase students' motivation
by providing interesting English vlogs about learning
English, secondly, there must be direct speaking exercises
in order to train students' self-confidence. Third, create a
learning pattern in groups so that students are not afraid,
anxious and all speak even though they stutter, and the
measure must be more creative in finding forms of
assignments or during exams to assess students' abilities..
Based on the theories above, the researcher
concluded the solution so that students are not anxious
when studying or speaking in English namely, students
must prepare themselves before learning begins, practice

speaking with classmates, and be confident.



B. Discussion
In this section, the writer discusses the result of
interview and questionnaire. The writer uses
qualitative approach in analyzing the results.
1. The Level of Students’ Speaking Anxiety
The responses from all respondents varied
based on the 33 statement items in the FLAS
questionnaires. The researcher discovered
that 31 students displayed varying degrees of
speaking nervousness. [1] The range of
scores for "Anxious" level was from 108 to
123, and there were 3 students (8%) who
experienced this level. [2] A total of 19
students (58%) were classified as "Mildly
Anxious," which means that 50% of
respondents fell within the 87-107 range. [3]
The range score for the "Relaxed" level,

which ranges from 66 to 86, was 6 pupils (or



24%). [4] Only 3 children (8%) out of 31
students, whose scores ranged from 124 to
165, were in the "Very Anxious" level. The
study's researcher discovered that none of the
respondents fell into the "Very Relaxed"
category.

In the table below, the researcher also
displays the highest and lowest scores for

each level of anxiety.

Table 5.2 The Summary of student’s Anxiety Level

No | Level of | The The
Anxiety | Highest | Respondent | Lowest | Respondent
Score Score
1 | Very 138 10,13 119 13
Anxious
2 Anxious | 123 2 110 31
3 Mildly 110 12 88 28
Anxious
4 Relaxed | 86 27 64 6

Anxiety is classified psychologically into three levels:

mild anxiety, moderate anxiety, and severe anxiety.



Out of a total of 31 respondents, only 3 students (8%)
and 3 students (8%) reported feeling "very anxious,” with
the majority of respondents reporting normal levels of
anxiety. The most anxious state is this one. When a person
feels extremely anxious, they assume that something is
different and that their surroundings are threatening them.
Usually, anxiety and distress trigger a reaction like this.
People with severe anxiety often exhibit behaviors or
feelings that include wanting to be free all the time, being
extremely nervous, irritated, and confused, as well as
withdrawing, denying the need for more space, trembling,
and poor eye contact.

More over half of the students (58%) are experiencing
mild anxiety. When many people experience tension or
anxiety before performing in front of others, especially
the lecturer or teacher, it may be considered typical.
People with moderate anxiety have unsettling feelings that

are brought on by unrelated events and lead them to feel



uneasy or agitated. People with moderate anxiety are
characterized by sensations of unease, sensitivity,
unconsciousness, changes in sound, perspiration,
headaches, back discomfort, etc.

Meanwhile, students (24%) who were at the relaxed
level and their scores were in the satisfactory and very
good category were 6 students. That is, they have no
problem with their anxiety level. They have low stress
level in speaking, so their English production is good.
Mild anxiety is the perception that something is off, and
those who experience it require extra care. The strain of
ordinary life occurrences is linked to mild anxiety. People
with minor anxiety disorders sometimes have difficulty
sitting still, are a little impatient, have a tendency to be
distant, have wrinkled faces, trembling lips, an elevated

heart rate, and other symptoms.



2. The factors causing students anxiety
The results show that there are a number of factors
that contribute to students’ anxiety when speaking
English. This demonstrates that students are also a
source of these characteristics in addition to professors.
According to the results, the causes of anxiety can be
divided into the following categories:
1. Factors Causing to Anxiety comes from
Teacher/Lecurer
a. Speaking in front of the class
Participants were asked if they were
nervous about speaking in front of the class, and
50% of them said 'yes'. When their lecturer
invited students to practice speaking in front of
the class, they regularly said that they began to
panic. The second person claimed that they
began to fear when they had to communicate in

English. Many people also mentioned how



nervous they feel when the lecturer asks them a
question out of the blue. One student claimed that
even the prospect of being called upon can cause
anxiety. The following comment from the
interview supports the observational evidence of
these anxiety-related factors:

“Waktu disuruh maju dan nama di panggil
untuk maju kedepan itu, iya biasanya itu sampai
keluar keringat dingin diseluruh tubuh. Nabh, itu
bikin tambah malu lagi, tambah panic. Takut
salah kalau maju ke depan, takut ditertawakan
teman, apalagi bahasa inggris saya juga kurang
lancar. “ (Respondent 4).

In addition, several participants (5
respondents)  admitted  that they  felt
uncomfortable because all the students in the

class were paying attention to them.



They are afraid of being negatively
evaluated by lecturers and peers who could
expose their shortcomings. Furthermore, they
thought it might be due to their limited
vocabulary and grammatical knowledge.

During the observation it was also found
that the students looked anxious when speaking
in front of other people. Some of them lower
their voices or read faster to avoid the lecturer's
correction. While some others tend to avoid their
lecturers by pretending to be busy writing notes
or reading books. Even a few who refuse the
teacher's instructions to practice speaking skills
in front of the class in an effort to avoid
embarrassment or embarrassment being called to

speak.



b.

Incomprehensible Input

Uncertain explanations, according to fifty
percent of participants (50%), can also increase
student anxiety. Based on to the interview, most
of the participants became very frustrated when
they did not understand the lesson. They claim
that when they don't understand what the teacher
is saying, they start to feel nervous. Some of
them went on to say that they were afraid they
might not understand all of the language input,
which would only increase the chances that they
would fail. One of the respondents' statements
below shows this:

“iyva mbak kadang-kadang faktornya juga
karena gurunya, kadang-kadang apa yang
mereka sampaikan kurang jelas, dan kami

kebanyakan ada vyang tidak berani untuk



bertanya. Jadinya tuh merasa gelisah, ga enak
rasanya.” (Respondent 2)

Many people criticized the lecturer for
speaking too quickly. Others concurred that the
English class moved by so swiftly. Many
additional participants acknowledged that they
frequently experience intimidation when a
lecturer uses just English to deliver a lesson. One
responded that he found it really frustrating not
to understand a lesson. The other person
acknowledged that he would benefit greatly from
more time to process the lesson.

In addition, the results of observations
showed that some students looked confused
when the lecturer gave lessons. Some even show
carelessness by chatting with the friend next to
them or drawing something maybe to reduce

their anxiety.



C.

Lecturer Personality and Attitude

The two factors previously discussed,
speaking in front of the class and
incomprehensible input, both indicate that it is
clear that the teacher plays an important role in
the amount of anxiety. However, other factors
mentioned by the participants were also raised by
the lecturer.

Several participants (4  respondents)
admitted that they were anxious when the
lecturer criticized students' mistakes excessively.
It made them feel very intimidated. Additionally,
they claimed that when the lecturer abruptly
administered a quiz or test, they felt uneasy or
anxious. They also advocated for teachers to
support and encourage their students.This can be

seen clearly in the statement below:



“kadang ada guru yang cuman kasih
pertanyaan terus tapi gak dibantuin, sengaja gitu
dikasih pertanyaan bisa atau enggak. Kadang
juga gurunya marah gitu kan jadi cemas, gek
enak suasna belajarnya.” (Respondent 3).

Several other students complained about
the attitude of the lecturer who was sometimes
apathetic. Someone shared their personal
experience of asking the lecturer a question
regarding the course one day, but getting no
response. Instead of providing answers, the
lecturer told him to pose questions to his
classmates. Others have comparable tales to
relate. The instructor was reluctant to recapitulate
his justification. The instructor allegedly claimed
that he did not hear the explanation, and as a
result, the lecturer declined to repeat it, the

student said.



2. Factors Causing to Anxiety comes from Students
a. Being laughed at by others

Another factor that plays a major role in
causing students' feelings of anxiety is
unsupportive attitudes such as ridicule from peers
or lecturers (10 respondents). They all believed
that if they made a mistake, their classmates
would make fun of them. In other words, they
were all highly concerned about making people
laugh or embarrassing themselves in front of
others. This anxiety factor is proven in
observations and confirmed in interviews with
the following statements:

“sering banget temen kelas suka
menertawakan ketika ada yang maju kedepan,
dan hal tersebut yang membuat tidak percaya

diri kak.” (respondent 2).



In addition, they admit that they are often
ridiculed or sometimes even scolded if they make
a mistake. It just makes them lose focus and feel
very embarrassed. This finding also shows that
they become very nervous when they have to
speak in front of the class.

Additionally, this conclusion is confirmed
by the observational data showing that the
majority of students did indeed laugh at their
colleagues when they made mistakes. The worst
part was that the kids who made mistakes had
already begun to lose focus. They were silent for
a brief period as their thinking went blank. They
are squirming, stammering, stuttering, or
fidgeting. They appeared to be upset, anxious,
and even perspiring. While others chose to

conceal their anxiety by just smiling or laughing.



b. Students’ beliefs about the Language Learning

Additionally, it was discovered that
particular beliefs could have a role in the
anxiousness of students. According to interviews,
English has developed a reputation as a popular
subject. sixty individuals, or 60%, thought that
English was a challenging topic. They frequently
believe that they are unable to understand the
instruction or talk clearly. In comparison to other
pupils, they also feel less competent. They
persisted in believing that other students were far
superior to them. In other words, they don't value
themselves. This can be seen in one of the
respondents' statements below:

“sulit  kak, sulitnya itu  dibagian
pengucapannya, cara bicaranya yang masih
kaku. Dan sulitnya juga karena belum banyak

menguasai kosa kata bahasa inggrisnya,



sehingga saya kesulitan untuk berbicara apa dan
bingung kak.” (Respondent 9).

In addition, some of them added that they
felt controlled by linguistic norms. While some
others admit that they have vocabulary problems.
They are of the view that they must understand
every word spoken in English to understand what
is being said.

Additionally, it came to light during
observation that students were too terrified to
participate in class. Most pupils exhibited
passivity. They chose to hold out for the teacher.
Simply do what the teacher instructed them to do.
Lack of Preparation

The results showed that the pupils'
anxiousness was also caused by a lack of
preparedness (3 respondents). Few acknowledged

that they frequently experience extreme anxiety



when they didn't adequately prepare for a test or
speaking practice. One blamed himself for
becoming so anxious as a result of doing less
studying. This is amply demonstrated in the
following assertion:

“mmm kalau disuruh tiba tiba maju ke
depan tanpa persiapan atau mendadak saya
sangat cemas kak, tapi kalau sudah di prepare
saya tidak akan cemas, pede-pede aja.”
(Respondent 9).

The researcher deduced from the discussion above
that there are four distinct states of speaking anxiety
among students at Perbankan Syariah at UIN Fatmawati
Sukarno Bengkulu: somewhat anxious, anxious, and
highly anxious. Mildly anxious, which is represented by
19 responders (58%) or more, has the highest percentage
among the four levels. Speaking in front of the class,

getting made fun of by other students, receiving unclear



input, the teacher or lecturer, and lack of preparation are
also contributing factors. The researcher offers a remedy
for lectures in an effort to lessen the anxiety felt by
students by using the group discussion approach because
the lecturer is not the sole source of these elements. His
approach to learning is intriguing because it can motivate
students to talk to one another and share ideas. At the very
least, utilizing this approach can help pupils feel less

anxious while they are studying.



CHAPTER V

CONCLUSIONS, IMPLICATIONS AND SUGGESTIONS

This section provides conclusions and suggestions related
to the study of foreign language anxiety experienced by the
students Perbankan Syariah in UIN Fatmawati Sukarno
Bengkulu, regarding levels of anxiety and possible factors to
causing the anxiety.

A. Conclusions

Based on the data analysis and the result of the study,

it can be concluded as followed:

1. The levels at which students are There are 3 (8%)
students who report feeling "Very Anxious,” 3
(8%) students who report feeling "Anxious,” 19
(58%) students who report feeling "Mildly
Anxious," and just 6 (24%) of 31 students report
feeling "Relaxed."” The study's findings indicate
that from a psychological perspective, 58 percent

of students fall into the moderate anxiety category,



while 6 students (or 24 percent) go into the severe
anxiety category, and 6 students (or 24 percent)
fall into the mild anxiety category. In the FLA,
many students reported feeling anxious, which had
a negative impact on them. Thus, it is crucial for
the English instructor to be aware of the students'
worry.

. The things that make them anxious. Speaking in
front of the class, being made fun of by others,
unclear input, the lecturer's personality, lack of
preparation, and English difficulty are at least six
of the issues identified in this study. Both the
lecturer and the pupils are the sources of these
elements. Additionally, those elements were
covered in this study, which expanded our
knowledge of language anxiety.

. The solution for students' speaking anxiety is to

use the group discussion method. This method was



chosen by researchers because at least using this

method can reduce student anxiety during the

learning process, because during the learning

process they interact, exchange opinions and

practice speak in English.

B. Implications

Implication is a direct result of the findings of a
study. The results of this study are about the level and
factors that cause anxiety in speaking a foreign
language in Perbankan Syariah at UIN Fatmawati
Sukarno Bengkulu. Based on the results of the study,
it is known that the speaking variable has a significant
influence on the level and factors of student anxiety.
Based on the statement above, the conclusions drawn
certainly have implications for education and further
research. In this regard, the implications are as

follows:



1. Based on the results of the research above, the
level of anxiety of students in speaking a foreign
language is classified into several levels, namely
"Very Anxious", Anxious, and "Slightly Anxious".
Therefore, it is necessary to make efforts so that
students are not anxious when speaking and facing
exam situations and so on. The efforts made are as
follows:

a. Students must prepare for foreign language
classes so as not to be nervous, for example
studying at night, repeating material that has
been conveyed by the lecturer.

b. Students must be confident to speak, not
afraid of being criticized and laughed at by
friends

c. Students must memorize every word every

time they learn a foreign language to increase



their knowledge so that when speaking they do
not lose the meaning of the word.

2. Based on the results of the research above, the
anxiety factor of students in speaking a foreign
language also greatly influences students' anxiety
when speaking. Therefore, the efforts made to
overcome the causes of anxiety are:

a. Lecturers who teach should pay more
attention to their students, don't just give
material that is just monotonous without more
detailed explanations and without repetition
using Indonesian.

b. Enjoy the lecturer who teaches, then you will
understand and understand the material he
conveys. It can also reduce our anxiety and
fear of something.

c. Lecturers must use learning methods, one of

which can use group discussions, this effort



can also reduce students' anxiety levels and at
the same time can train their confidence in
speaking in their groups when the discussion
begins.
3. Suggestions
Even though this study only included a limited
number of participants and was completed quickly,
the results offer some helpful information that
institutions and students can utilize to enhance the
quality of English teaching and learning, particularly
in the area of speaking ability.
1. For Lecturer
Since anxiety has become a significant
component influencing how well students
learn languages, the lecturer needs to be aware
of FLA. Thus, in order to appropriately
manage the students' learning process, English

lecturers must be aware of the initial level of



student concern. A good understanding of
pupils' anxiety will unquestionably affect the
teacher's approach to teaching English. The
lecturer will be able to gauge each student's
degree of anxiety by giving them the FLCAS
(Foreign Language Class Anxiety Scale) at the
start of the semester. Thus, the instructor can
come up with a way to assist students in
lowering their nervousness. Additionally, they
can arrange the materials so that they are
appropriate for the pupils, which will enhance
the effectiveness of the English learning
process.
For Students

Each student undoubtedly experiences
anxiousness to varying degrees. High anxiety
children must participate in order to lower

anxiety in the classroom. To establish a



welcoming atmosphere in the classroom, the
students should work together. Students who
experience less anxiety should support others
who have more anxiety instead of making fun
of them. They need to understand that making
mistakes when learning a new language is
normal and usual.
3. For Institution

The researcher believes that future
researchers would do a better study about
language anxiety in many skill areas, such as
writing, reading, and listening, due to the
limitations of this study. Language anxiety is a
persistent issue since it affects the majority of
people learning foreign languages. Therefore,
more research into specific techniques that can
help students lower their anxiety while learning

English is desperately needed.
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74 Saya k lahan dengan beberapa aturan vang >

harus saya pelajari untuk berbicara bahasa inggris
[28 | Saya tidak akan merasa gugup untuk berbicara bahasa

inggris dengan penutur asli bahasa inggris ¥

29 | Saya sangat gugup dan cemas ketika ujian lisan bahasa L
inggris di laksanakan secara mendadak

30 | Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

31 Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran v
berlangsung

32 Saya merasa sangat percaya diri saat menjawab i
pertanyaan dosen dengan menggunakan bahasa inggris

33 Saya merasa lebih gelisah dan cemas saat berbicara di
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1k proses pembelajaran bahasa inggris berlangsung
5 Saya biasanya merasa tenang selama tampil di kelas
| English conversation

6 Saya merasa panik saat mendengarkan dosen berbicara
menggunakan bahasa inggris

i Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking e

8 Saya sangat senang belajar bahasa inggris saat mata 5
kuliah English conversation berlangsung

9 Dikelas English conversation, saya bisa sangat gugup b

pai saya lupa hal-hal yang saya tau

10 | Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

11 Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

12 | Saya malu untuk menjawab pertanyaan dosen dengan O
menggunakan bahasa inggris

13 | Saya merasa kesal ketika saya tidak mengerti apa yang e
di koreksi dengan dosen

14 | Saya tidak takut di kritik oleh teman ketika saya salah &
mengucapkan kata dalam bahasa inggris

15 | Saya merasa tidak ingin mengikuti kelas mata kuliah U
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unakan bahasa inggris
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harus saya pelajari untuk berbicara bahasa inggris

Saya tidak akan merasa gugup untuk berbicara bahasa

inggris dengan penutur asli bahasa inggris

Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas
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Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung
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Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris
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Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa

inggris
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. menggunakan bahasa inggris

‘Saya merasa takut ketika saya tidak mengem apa yang |
diucapkan dosen dalam bahasa inggris

Saya merasa takut tanpa alasan yang Jjelas, ketika
proses p laj bahasa inggris berlangsung

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya panik saat dengarkan dosen berbicara
menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup
'sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit
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Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

‘Saya malu untuk menjawab pertanyaan dosen dengan
akan bahasa inggris

dosen

jmeiasa kesal ketika saya tidak mengerti apa yang
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“Saya takut mengemukahkan pendapat karena dosennya
membuat cemas

Saya L lah beberapa aturan yang
harus saya pelajari untuk berblcara bahasa inggris

Sﬂya tldak akan merasa gugup uniuk berbicara bahasa
in; p asli bahasa i mgg[
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Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di | kan secara dadak

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

Saya merasa sangat cemas ketina dosen bahasa inggris
menalap mata saya ketika proses pembelajaran
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Saya merasa sangat percaya diri saat menjawab

pertanyaan dosen dengan menggunakan bahasa inggris bahasa inggris
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Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa
inggris
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dak takut untuk membuat kesalahan saat
menggunakan bahasa inggris

erasa takut ketika saya tidak mengerti apa yang
kan dosen dalam bahasa inggris

S&iﬁ merasa takut tanpa alasan yang jelas, ketika

proses pembelajaran bahasa inggris berlang;
Saya biasanya merasa tenang selama tampil di kelas
English conversation

6 Saya merasa panik saat mendengarkan dosen berbicara
menggunakan bahasa inggris

7 Saya tidak pernah merasa percaya diri ketika saya

berbicara di kelas public speaking

8 Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

9 Dikelas English conversation, saya bisa sangat gugup

pai saya lupa hai-hal yang saya tau

10 | Saya hanya diam ketika dosen nienyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

11 Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

12 | Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

13 | Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

14 | Saya tidak takut di kritik oleh teman ketika saya salah
mengucapkan kata dalam bahasa inggris

15 | Saya merasa tidak ingin mengikuti kelas mata kuliah
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erasa gugup ketika dosen mengajukan
an d menggunakan bahasa inggris

Saye W gagal berbicara didepan kelas ¢'2ngan
mengg bahasa inggris

membuat cemas

Saya merasa kewalahan dengan beberapa aturan yang

harus saya pelajari untuk berbicara bahasa inggris

Saya tidak akan merasa gugup untuk berbicara bahasa
inggris dengan penutur asli bahasa inggris

Saya sangat gugup dan cemas Ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

30

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

31

Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung

32

Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris

33

Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa

inggris
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1ya merasa takut ketika saya tidak mengerti apa yang

Saya merasa takut tanpa alasan yang jelas, ketika

proses pembelaj bahasa inggris berlangsung

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya merasa panik saat mendengarkan dosen berbicara
menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah
men~ucapkan kata dalam bahasa inggris

Saya merasa tidak ingin mengikuti kelas mata kuliah
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Saya takut mengemukahkan pendapat karena dosennya
membuat cemas
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Saya merasa kewalahan dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris _

Saya tidak akan merasa gugup untuk berbicara bahasa
inggris dengan penutur asli bahasa inggris

Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

30

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

31

Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung

32

Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris

33

Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa
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 dosen dalam bahasa in
takut tanpa alasan yang jelas, ketika
belajaran bahasa inggris berlangsung

English conversation
Saya panik saat dengarkan dosen berbicara
menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah
ipkan kata dalam bahasa inggris

Saya merasa tidak ingin gikuti kelas mata kuliah
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| Saya takut mengemukahkan pendapat karena dosennya
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27 | Saya merasa kewalahan dengan beberapa aturan yang
Gt harus saya pelajari untuk berbicara bahasa inggris

~ [28 [ Saya tidak akan merasa gugup untuk berbicara bahasa

_inggris dengan penutur asli bahasa inggris NG
29 . | Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di lak kan secara dadak 3
30 | Bahkan apabila saya sudah mempersiapkan untuk 3
kelas English conversation, saya tetap cemas >
Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran Rz b
berlangsung

I 32 | Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris |\"
Saya merasa lebih gelisah dan cemas saat berbicara di
v

depan teman-teman dengan menggunakan bahasa
inggris
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ermah merasa cukup yakin ketika saya
bahasa inggris di kelas English conversation

dak takut untuk membuat kesalahan saat

Saya merasa takut ketika saya tidak mengerti apa yang
diucapkan dosen dalam bahasa inggris

Saya merasa takut tanpa alasan yang jelas, ketika
proses pembelajaran bahasa inggris berlangsung

Saya biasanya merasa tenang selama tampil di kelas
English conversation

mengucapkan kata dalam bahasa inggris

Saya merasa tidak ingin mengikuti kelas mata kuliah

6 Saya merasa panik saat mendengarkan dosen berbicara b
menggunakan bahasa inggris
7 Saya tidak pernah merasa percaya diri ketika saya o
berbicara di kelas public speaking
8 Saya sangat senang belajar bahasa inggris saat mata =
kuliah English conversation berlangsung
9 Dikelas English conversation, saya bisa sangat gugup e
sampai saya lupa hal-hal yang saya tau |
10 | Saya hanya diam ketika dosen menyuruh berbicara 5
bahasa inggris karena, saya takut salah dan juga kosa |
kata saya masih sedikit
|1 Saya tidak panik ketika saya harus berbicara bahasa <
inggris tanpa persiapan
12 | Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris .
13 | Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen
14 [ Saya tidak takut di kritik oleh teman ketika saya salah
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enertawakan saya ketika berbicara bah inggris

| Saya merasa gugup ketika dosen mengajukan

| pertanyaan dengan menggunakan bahasa inggris

25 | Saya takut gagal berbicara didepan kelas dengan
menggunakan bahasa inggris _

26 | Saya takut mengemukahkan pendapat karena dosennya

cemas

27 | Saya merasa kewalahan dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris

28 | Saya tidak akan merasa gugup untuk berbicara bahasa
inggris dengan penutur asli bahasa inggris

29 | Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

30 | Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

31 Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung

32 Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris

33 | Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa
inggris
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me nakan bahasa inggris

yamerasa takut ketika saya tidak mengerti apa yang
diucapkan dosen dalam bahasa inggris

Saya merasa takut tanpa alasan yang jelas, ketika

proses pembelaj bahasa ingeris berlang

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya panik saat dengarkan dosen berbicara
menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversaticn berlangsung

Dikelas English conversation, saya bisa sangat gugup
i saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah
mengucapkan kata dalam bahasa inggris
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 menggunakan bahasa inggris

Saya takut mengemukahkan pendapat karena dosennya

buat cemas

27

Saya merasa kewalahan dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris

28

Saya tidak akan merasa gugup untuk berbicara bahasa
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Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

30

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

31

Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung

32

Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris

33

Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa
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untuk membuat kesalahan saat

‘menggunakan bahasa inggris

rasa takut Ketika saya tidak mengerti apa yang
kan dosen dalam bahasa inggris

ECitcapan :
| Saya merasa takut tanpa alasan yang jelas, ketika

bahasa inggris berlang:

Séya biasanya merasa tenang selama tampil di kelas

English conversation ¢

Saya merasa panik saat mendengarkan dosen berbicara
men; kan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup

| sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris _

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah

mengucapkan kata dalam bahasa inggris

‘Saya merasa tidak ingin mengikuti kelas mata kuliah

|
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Saya takut gagal berbicara didepan kelas dengan
menggunakan bahasa inggris

Saya takut mengemukahkan pendapat karena dosennya
buat cemas

27 | Saya merasa kewalahan dengan beberapa aturan yang \
harus saya pelajari untuk berbicara bahasa inggris

28 | Saya tidak akan merasa gugup untuk berbicara bahasa
inggris den nutur asli bahasa inggris :

29 | Saya sangat gugup dan cemas ketika ujian lisan bahasa 7
inggris di laksanakan secara mendadak

30 | Bahkan apabila saya sudah mempersiapkan untuk \ \
kelas English conversation, saya tetap cemas

31 Saya merasa sangat cemas Ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran S
berlangsung

32 | Saya merasa sangat percaya diri saat menjawab \ \
pertanyaan dosen dengan menggunakan bahasa inggris
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mkut untuk membuat kesalahan saat
nggunakan bahasa inggris

erasa takut ketika saya tidak mengerti apa yang
diucapkan dosen dalam bahasa inggris

Saya merasa takut tanpa alasan yang jelas, ketika
_proses pembelajaran bahasa inggris berlangsung

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya merasa panik saat mendengarkan dosen berbicara
men kan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di keias public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan Jjuga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah
gucapkan kata dalan bahasa inggris

merasa tidak ingin mengikuti kelas mata kuliah
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27 | Saya merasa kewalah dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris

28 | Sayatidak akan merasa gugup untuk berbicara bahasa A
inggris den utur asli bahasa inggris

20 | Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak

30 | Bahkan apabila saya sudah mempersiapkan untuk \
kelas English conversation, saya tetap cemas

31 | Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran

32 | Saya merasa sangat percaya diri saat menjawab \
pertanyaan dosen deng: menggunakan bahasa inggris

33 | Saya merasa lebih gelisah dan cemas saat berbicara di \
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‘merasa takut ketika saya tidak mengerti apa yang
ucapkan dosen dalam bahasa inggris _

e Mmerasa mkut tanpa alasan yang Jelas, ketika

__| prosesp inggris berl

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya merasa panik saat m;endengarkan dosen berbicara
menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlangsung

Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

| Saya tidak takut di kritik oleh teman ketika saya salah
‘mengucapkan Kata dalam bahasa inggris

/a merasa tidak ingin mengikuti kelas mata kuliah




| Say . takut gagal berbicara didepan kelas dengan

(i ujian lisan bahasa |

‘merasa takut apabila siswa lain akan
akan saya ketika berbicara bahasa inggris

erasa gugup ketika dosen mengajukan
dengan menggunakan bahasa inggris

 menggunakan bahasa inggris

26 | Saya takut mengemukahkan pendapat karena dosennya
membuat cemas
27 | Saya merasa kewalahan dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris
28 | Saya tidak akan merasa gugup untuk berbicara bahasa
inggris dengan penutur asli bahasa inggris :
29 | Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak
30 | Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas
31 Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran -
berlangsung
32 | Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen dengan menggunakan bahasa inggris
33 | Saya merasa lebih gelisah dan cemas saat berbicara di

depan teman-teman dengan menggunakan bahasa

inggris

S

Jumlah




merasa cukup yakin ketika saya
is di kelas English conversation
e

f_mén’ unakan bahasa inggris
‘merasa takut ketika saya tidak mengerti apa yang
diucapkan dosen dalam bahasa inggris

Saya merasa takut tanpa alasan yang jelas, ketika

proses p 1 bahasa inggris berlang

|5 | Saya biasanya merasa tenang selama tampil di kelas

English conversation

6 Saya merasa panik saat mendengarkan dosen berbicara
menggunakan bahasa inggris

7 Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

8 Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversation berlang

9 Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

10 | Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

11 Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

12 | Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa inggris

13 | Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

14 | Saya tidak takut di kritik oleh teman ketika saya salah
mengucapkan kata dalam bahasa inggris

15 Saya tidak ingin mengikuti kelas mata kuliah




ketika mengikuti ujian lisan bahasa

1 takut apabila siswa lain akan
n ketika berbicara bahasa inggris

Saya merasa gugup ketika dosen mengajukan
t bahasa inggris

t men,
‘Saya takut gagal berbicara didepan kelas dengan
nakan bahasa inggris

~ [26 [ Sayatakut mengemukahkan pendapat karena dosennya
.-ty membuat cemas

<

i 27 7 Saya merasa kewalahan dengan beberapa aturan yang
= harus saya pelajari untuk berbicara bahasa inggris

28 [ Saya tidak akan merasa gugup untuk berbicara bahasa
1 inggris den, utur asli bahasa inggris

e 29 | Sayasangat gugup dan cemas ketika ujian lisan bahasa
e ingeris di laksanakan secara mendadak

[ 30 [ Bahkan apabila saya sudah persiapkan untuk
kelas English conversation, saya tetap cemas

R 3 Saya merasa sangat cemas ketika Gosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung

T

Saya merasa sangat percaya diri saat menjawab

anyaan dosen dengan menggunakan bahasa inggris
Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan menggunakan bahasa

e e P

e

e badele
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‘pernah merasa cukup yakin ketika saya ;
bahasa inggris di kelas English conversation

B

dak takut untuk membuat kesalahan saat
menggunakan bahasa inggris

fSaya ‘merasa takut ketika saya tidak mengerti apa yang

|| diucapkan dosen dalam bahasa inggris
4 Saya merasa takut tanpa alasan yang jelas, ketika

1y

proses p bahasa inggris berlangsung

Saya biasanya merasa tenang selama tampil di kelas
English conversation

Saya merasa panik saat mendengarkan dosen berbicara

menggunakan bahasa inggris

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

Saya sangat senang belajar bahasa inggris saat mata
kuliah English conversaticn berlangsung

Dikelas English conversation, saya bisa sangat gugup
sampai saya lupa hal-hal yang saya tau

Saya hanya diam ketika dosen menyuruh berbicara
bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
ingeris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan
menggunakan bahasa i

73

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

14 I Saya tidak takut di kritik oleh teman ketika saya salah
‘mengucapkan kata dalam bahasa inggis

| Saya tidak ingin mengikuti kelas mata kuliah




crasa takut apabila siswa Jain akan

ortawakan saya ketika berbicara bahasa inggris
‘merasa gugup ketika dosen mengajukan

vaan dengan men unakan bahasa inggris

Saya takut gagal berbicara didepan kelas dengan

menggunakan bahasa inggris

30

31

Saya takut mengemukahkan pendapat karena dosennya
membuat cemas

Saya merasa kewalahan dengan beberapa aturan yang
harus saya pelajari untuk berbicara bahasa inggris

Saya tidak akan merasa gugup untuk berbicara bahasa

ingeris dengan penutur asli bahasa inggris

29 | Saya sangat gugup dan cemas Ketika ujian lisan bahasa 3

ingeris di laksanakan secara mendadak

Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas

Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsun

52

33

Saya merasa sangat percaya diri saat menjawab
rtanyaan dosen dengan men unakan bahasa inggris

Saya merasa lebih gelisah dan cemas saat berbicara di
depan teman-teman dengan men ggunakan bahasa

ngeris

Jumlah




2 inggr las Eng v
untuk membuat kesalahan saat
: bahasa inggris y
a takut ketika saya tidak mengerti apa yang %
i dosen dalam bahasa inggris
‘Saya merasa takut tanpa alasan yang jelas, ketika 7
oses pembelajaran bahasa in ris berlangsun
Saya biasanya merasa tenang selama tampil di kelas .
English conversation

Saya panik saat d kan dosen berbicara

Saya tidak pernah merasa percaya diri ketika saya
berbicara di kelas public speaking

menggunakan bahasa inggris . \
=i
|

Saya sangat senang belajar bahasa inggris saat mata :
kuliah English conversation berlangsung

| Dikelas English conversation, saya bisa sangat gugup

pai saya lupa hal-hal yang saya tau

bahasa inggris karena, saya takut salah dan juga kosa
kata saya masih sedikit

Saya tidak panik ketika saya harus berbicara bahasa
inggris tanpa persiapan

Saya malu untuk menjawab pertanyaan dosen dengan

Saya hanya diain ketika dosen menyuruh berbicara \ \
menggunakan bahasa inggris. ‘ \

Saya merasa kesal ketika saya tidak mengerti apa yang
di koreksi dengan dosen

Saya tidak takut di kritik oleh teman ketika saya salah
mengucapkan k~ta dalam bahasa inggris

Saya merasa tidak ingin mengikuti kelas mata kuliah




\ takut apabila siswa lain akan

waluin saya ketika berbicara bahasa inggris
‘merasa gugup ketika dosen mengajukan

yaan dengan menggunakan bahasa i inggris

Saya takut gagal berb‘zara dndepan kelas dengan

| menggunakan bahasa m&g
Saya takut 2 pat karena d ya

membuat cemas

Saya merasa kewalahan dengan beberapa aturan yang

A

depan teman-teman dengan menggunakan bahasa
inggris

o0
harus saya pelajeri untuk berbicara bahasa inggris
28 [ Saya tidak akan merasa gugup untuk berbicara bahasa
inggris dengan p asli bahasa inggris
29 | Saya sangat gugup dan cemas ketika ujian lisan bahasa
inggris di laksanakan secara mendadak
30 | Bahkan apabila saya sudah mempersiapkan untuk
kelas English conversation, saya tetap cemas
31 [ Saya merasa sangat cemas ketika dosen bahasa inggris
menatap mata saya ketika proses pembelajaran
berlangsung
I 32 Saya merasa sangat percaya diri saat menjawab
pertanyaan dosen d kan bahasa inggris
’ 33 Saya merasa lebih gelisah dan cemas saat berbicara di
L

Jumlah
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language  in
front of the
class  using
English

26

1 feel more
tense and
nervous in my
language class
than in my
other classes

—

27

I get nervous
and confused
when I am
speaking  in
my language
class

When I'm on

my way to

]

11

11

10

31

31

31







{hink English is a difficult language to learn

your English classes?

7. Do you have any ideas of how English classes might be less stressful?




Biasanya tu kalau di kelas di suruh maju, salah dikit aja dalam
pengucapan teman-teman kelas pada ketawa dan itu membuat
cemas dan takut untuk berbicara.

Apa menurut kamu bahasa inggris itu pelajaran yang sulit ?

Sebenarnya sih ngga mbak, tapi terkadang kalau saya pribadi balik lagi
siapa yang menyampaikan materinya. Kalau bahasa inggris itu harus
lebih banyak practice dan ngomong, jadi harus ada intraksi antara dosen
dan mahasiswanya

Menurut kamu sendiri, kenapa kamu begitu cemas saat belajar bahasa |
inggris? 2

Kalau mendadak disuruh bicara bahasa inggris tanpa persiapan, trus
tiba-tiba juga ulangan lisan mendadak, trus kalau ditanya takut salah
jawab dan salah arti aja gitu, kalau udah salah nantinya teman-teman
kelas pada ketawa, jadi tambah ngga percaya diri lagi deh.

Peneliti :

Apakah dosen kamu mempengaruhi perasaan kamu saat belajar?

Respondent 1 :

Kadang-kadang sih mbak, kalau missal dia nanya terus saya ngga bisa
jawab terus tiba-tiba dia marah, jadinya tambah gugup, tapi kadang-
kdang juga kalau dosenya ngejelasinya pelan-pelan dan santai

jadi enak belajarnya.

Peneliti :

Apakah kamu punya ide bagaimana supaya pembelajaran lebih rileks?

Respondent 1 :

Belajarnya santai aja mbak, terus kalau sudah di jelasin pakai bahasa
inggris di jelasin lagi pakai bahasa Indonesia supaya kami tau dan
paham, terus bisa juga dibentu kelompok supaya bisa melatih
conversation kami agar bisa sharing-sharing tentang pembelajaran.
Terus untuk teman-teman yang sering menertawakan, belum tentu
mereka bisa, kalaupun mau tertawa jangan berlebihan, setidak




| udah dijelasin guru. Hmm kadang juga itu, jelas

 kurang jelas juga, pengennya tanya ke
misalnya juga kadang, kalau misalnya
inggris. Terus nanya-nanya pakai bahasa inggri Padahal
mengerti, jadinya cemas. Harusnya sih jelasinya itu cam|
inggris sama bahasa Indonesia-nya. Jangan mentang- mentan
ingeris, bahasa inggris mulu. Padahal belum mengerti.

| Peneliti :

Menurut kamu apakah bahasa inggris itu pelajaran yang sulit?

Respondent 2 :

Ya enggak juga. Kalau tau artinya itu bikin kita mudah untuk belajar dan
mengerjakan soal-soal ul ujian.

Peneliti :

Menurut kamu bagaimana reaksi orang sekitar jika kamu salah?

| Respondent 2 :

Ya paling diliatin sama diketawain sama temen-temen, kadangkadang
guru juga sih. Ya guru ngasih tau yang bener.

Peneliti :

Apakah dosen kamu mempengaruhi perasaan kamu saat belajar?

Respondent 2 :

Ya berperan lah, dari sikap dia ngomong, berbicara. Ya berbicaranya itu
gak jelas kadang-kadang. Kita udah dengerin, malah dibilang enggak
dengerin. Padahal memang belum jelas.

Peneliti :

Menurut kamu bagaimana agar pembelajaran berjalan lebih nyaman?

Respondent 2 :

Seharusnya dosennya itu bisa mengerti, jelasin yang baik. Terus
misalnya kita tanya tuh harus dijelasin yang baik. Ya misalnya kita tanya
ke dosen, terus dosennya jawab “kan tadi udah dijelasin” tanya ke temen
lagi, jadinya tuh membalik pertanyaan. Terus baiknya itu pakai dua 3
bahasa. Ya mentang- mentang bahasa inggris, bahasa inggris mulu =
ngomongnya, harus ada artinya lah, bahasa Indonesia tuh, biar paham |
lah. Jangan bahasa Inggris mulu, jadinya kita kurang paham gitu
dengernya. Biar lebih nyaman dan percaya diri lah, kalau maju kedepan
bareng-bareng, misalnya satu kelompok empat orang, maju. Terus kaya
baca, ngerjain tugas kelompok gitu maju. Jangan ngetawain orang kalau |
salah, apa ngetawain penderitaan orang gitu. Ketawanya jangan
berlebihan, apa bikin malu yang di depan ketika berbicara di depan
kelas.

Peneliti :

Coba gambarkan perasaan kamu pada saat belajar di kelas?

'Respondent 3 :

Hmm menurut saya sih menyenangkan, cuma tuh kadang:
jelas gitu. Itu yang bikin gak enak. Gak jelasnya kalau n
ada penjelasan dipapan tulis terus kalau misalnya disuruh

bisa, susah. Iya kadang-kadang ngerasa gak el




: wmmlmpmhﬂwmm
belum tentu mau, giliran Kita ju diketawain.
7 A dosen mem| i kamu?
t3: | Kalaudosen si maknja,misalnyuayasalahnnlah

bercanda.
Menurut kamu bagaimana belajaran lebih ny

b

bahasa in|

ST i

Kalau saya, kadang-kadang menjengkelkan hmm karena saya gak bisa |
Hal apa saja yang paling membuat kamu terganggu saat belajar bahasa

| Inggris?
Yang ganggu itu kalau ditanya sama guru, tiba-tiba ditanya terus aduh 4
gak tau mau jawab apa. Terus kalau guru jelasin gak jelas saya gak S

Menurut kamu bagaimana reaksi orang sekitar kalau kamu salah?

Emm pengennya sih kalau belajar bahasa Inggris yang ‘mudah dipelajari
sama teman-teman juga. Sama itu waktunya sedikit, jadi belajamya itu
kurang puas enggak ngerti. Sama waktunya itu harus 80 di lagi
su belajarnya puas juga, bisa n erti
Peneliti Coba

Respondent 4 :

barkan kamu pada saat belajar di kelas? —|

is. Abis bahasa inggris itu susah

ngerti itu ganggu juga. Soalnya pas belajar sering gak ngertinya,
kecepetan jelasinnya. Sama saya tuh kalau misalnya maju kedepan maju

Peneliti :
Inggris?
Respondent 4 :
itu malu.
Peneliti :
| Respondent4: |

t4: Padakemwa,imggenakbanget.Omg gi belaj Diketawain |
Apakah dosen mem| aruhi perasaan kamu? q

Ya dosennya enggak galak malah dikasih tau yang bener. Enggak 2l

te;

1

Menurut kamu imana a; mbelajaran berjalan lebih
Ya dibawa bercanda, kalau ada yang salah enggak apa-apa, jangan

lagi belajar malah Di

i ya kadang-kadan, takut,kglausalnhnk\ndiomolin.

ditertawakan. .
i kamu saat belaj | 1| (7 s

Ammammmyaimwyn&pmikmmm&:t. )

ﬂmmﬁmm.merﬁmvm ar tak

Mwmyajuphl.akbmi. Apa ya, malu gitu.

I diri sendiri gitu takut itu.

ahy e -



Dosennya ya jelasinnya detail gitu, jadinya set

Kan kalau misalnya murid yang benar-benar ti
mempelajari itu.

imana perasaan kamu saat belajar bahasa inggris
Malu, karena ngga PD

Hal apa saja yang paling menggangg kamu saat belajar dxke

Yang ganggu itu maju kedepan, soalnya kalau disuruh baca
ngartiin enggak tau. Terus bikin males kalau salah ngomong AW
Menurut kamu bagaimana reaksi teman-teman dan dosen apabila kamu

salah saat berbicara?

Respondent 7 :

Pastinya ketawa, senyum-senyum seperti meng olok — olok, hal ini lah

terkadang membuat tidak nyaman dan tidak percaya diri. Yo
Peneliti : pakah dosen pengaruhi p kamu pada saat belajar? >
Respondent7: | Iya pasti!!
Peneliti : ‘Apa kamu punya ide bagaimana supaya pembelajaran lebih rileks? |
Respondent 7 : | Ya pokoknya pelan-pelan ngajarinnya. Diperhatikan semua siswanya
udah pada ngerti atau belum. Terus jangan tiba-tiba suruh praktekin. ;
Temen-temen juga harus santai lah gak boleh ketawain yang salah. |
Peneliti : Bagaimana perasaan kamu pada saat belajar bahasa Inggris? ~
Respondent 8 : | Rasanya sih itu agak berdebar-debar, gugup, takut aja gitu.
Peneliti : Hal apa saja yang paling mengganggu kamu pada saat belajar bahasa 3
Inggris di kelas?
Respondent 8 : | Saat dipanggil terus sama itu liat nilai. Ketika dipanggil dan dinilai, 5
seperti dites. Terus disuruh ngomong gitu bahasa Inggris, kalau ditanya. 2o
Saat guru menjelaskan takut tidak mengerti, berisik juga sih.
Peneliti : Menurut kamu sendiri mengapa kamu begitu cemas pada saat belajar
bahasa Inggris?
Respondent 8 : | Karena saya ngga bisa berbicara bahasa inggris mbak, takut salah
apannya maka dar itu saya dan timbul rasa cemas

Peneliti :

Menurut kamu bagaimana reaksi orang-orang sekitar, temanteman g
ketika kamu salah?

Tertawa mbak i _
Menurut kamu bagaimana a belajaran berjalan lebih nya

Gurunya mengajarnya supaya lambat saja, jangan cepz

sama teman-teman boleh



Peneliti :

Peneliti :

Peneliti :

Peneliti :

Peneliti :
Respondent 10 :
Peneliti :

|
Respondent 10 :

| Peneliti:
Respondent 10 :

——
Respondent 10 :

.|
Respondent 10

Apakah dosen memp

kamu pada saatbe

engaruhi perasaa

olau saya biasa gak terlalu takut sih. Misalnya pas salah gak

gak diomelin.
Apa

inggl is?

Dosennya, kalau

kamu punya ide bagaimana supa

Emm penjelasannya yan; 2
sering-sering praktek di depan. Atau berkelompok gitu kan gak terlalu

Coba éambarkan bagaimana perasaan kamu pada

Gimana ya mbak, hmm
mendadak atau apa gitu, terus kalau ditanya p:
gugup takut karena tidak bisa.

Hal apa saja yang paling menggangg
‘dosennya hmm membo:
Kasih tugas begitu saja terus kalau menjelaskannya kurang dapat

2 pembelajaran lebih rileks? 2
g mudah dipahami gitu ‘misalnya. Terus jangan |

saat belajar bahasa

gugup sih gugup Karena takut kalau ada tugas
akai bahasa Inggris juga

Kkamu pada saat belajar di kelas?
kan gitu main langs

dimengerti oleh kitanya disitunya yang bikin kita enggak nyaman. Kalau

tidak jelas, cemas lah. Grogi gimana ya, takut lah maju kedepan. Gugup
banget takut enggak bisa takut ditertawakan sama teman-teman yang

lain terus takut nilai

salah?

nya jelek atau takut ada komentar yang tidak enak.

Menurut kamu bagaimana reaksi orang-orang sekitar kamu ketika kamu

Diketawain, langsung diketawain kadang sampai ha-ha-ha keras gitu,

kita jadi ikut ketawa tapi bikin nge-blank lupa, gro gi
Menurut kamu sendiri mengapa Kkamu begitu cemas pada saat belajar

bahasa Inggris?

| bahasa Inggris: ___
Enggak bisa bahasa Inggris, karena merasa teman-teman itu lebih pintar
dari pada kita. Terus Kita juga belum terlalu bisa bahasa Indonesia

dijadikan bahasa In;

is, masih kosakatanya masih belum banyak.

Apakah bahasa Inggris termasuk mata pelajaran yang sulit?

Sulit lah, sulit ban;

et kalau menurut saya mbak

Menurut kamu apakah dosen mempengaruhi perasaan kamu saat belajar

di kelas?

ondent 10 :

i

Tya kalau pembawaan dosennya gitu, tampangnya misalnya lagim =

juga res

mood gitu kitanya juga bmaaill? kan, kalau gurunya baik, kalem gitu




~ Nama : Tita Asmara
Nim : 1811230002

Prodi : Tadris Bahasa Inggris

Setelah memperhatikan Intrumen yang digunakan pada penelitian ini, maka

evaluasi terhadap media pembelajaran tersebut tercantum dalam lampiran.

Demikian surat keterangan ini saya buat untuk digunakan semestinya.

Bengkulu, (% April 2022
Validator Intsrumen










1. Marks,Jon. Cheok Your Vocabulery For Banking and Fnarce. Al
2 MitaMA Angelina. Simple Master: English Conversation: Cara Baru







5 60 Wheislp

s

a QUESTIONNAIRES 3

G

£
|m
|=

@ docsgoogle.com/forms/d/fich-Ckk2G1tGZbbUQEmyL SYOSESXSmiTIIiPSDYWiil/editéresponses

DOCUMENTATION

X ] QUESTIONNARES - GoogleFor X+

Pertanyazn  Jawaban )  Setelan

Ringkasan Pertanyaan Individual

Nama

1 jawaban

Andre Dwi Prakoso -

Anjas moro

Indriyanti utami Lubis

Rina jufika sari

Teon Chi Kirano

Aristhen Dwi Luthfi
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